
It’s Seriously Comic - a Year 2 Case Study

This article is an updated version of a chapter
from the UKLA publication Beyond Words:
Developing children’s response to multimodal
texts where teachers in a multilingual school in
Birmingham introduced children to multimodal
texts through reading and making comic strip
stories. Since this chapter was first written, the
school has grown so that there are now 938
children on roll including the Nursery, and the
Assistant Head Sarah Abraham is now Deputy
Head Dr Sarah Allen. 

If you find this article interesting, and want to
see more about progression in multimodal text
composition, why not look in the UKLA
bookshop for Beyond Words for examples of
multimodal teaching throughout the primary
age range.  

Focus Engagement, understanding and response  

Structure and organisation of texts

Style and composition

Clifton primary school in Balsall Heath, Birmingham is
an inner city school of 724 pupils most of whom have
English as an Additional Language. Shamim Awan, the
year 2 teacher and Sarah Abraham, the Assistant Head,
worked with a small year 2 group of children whose literacy
ability is high, on a two-week teaching sequence designed
to introduce children to how multimodality works in comic
strip formats. They had previously been familiar with picture
books for guided and shared reading sessions but had
not used any other multimodal texts, including film.
Shamim and Sarah planned a teaching sequence to include
elements of spoken language, reading and writing (see
page 20 Teaching Sequence). They began by familiarising
the children with the features of comic book texts before
analysing a comic strip in more detail, focusing on the
Daedalus and Icarus story as retold by Marcia Williams in
Greek Myths (Figure 1). The children used this plan to
help compose their own comic strips about Icarus, creating
their own ending.

Fig. 1 Features of comic strips   

Using a variety of comics, the class began to identify the
features and purpose of comic strips, looking at the title,
speech bubbles and captions and considering font shape
and size, the shape and size of the frames and the aesthetic
qualities of the strip. They also looked at how Marcia
Williams developed characterisation through the use of
different elements of the text.   

The children were then asked to play at being detectives
and in pairs think of questions they could ask about a
given comic strip (Figures 2 and 3). When they returned to
the group everyone tried to answer the questions:

Why are some pictures dark or light? (Zubair and
Muhammed)

Light pictures show something happy; dark pictures
show something sad. (Saynab)   

Why are the boxes different sizes? (Saynab and Ameena)

Something is happening slowly and something is
happening fast. (Miryam and Summayah)   

Wasim and Hashim had read Dennis the Menace and asked:

Why is some of the writing red? 

The group suggested:

They’re telling you to shout it out.  

After reading several Greek myths the class worked in
pairs to present freeze frames of different events in the
story. These were photographed and printed off for the
children to create the speech for each frame. The idea
was to concentrate on characterisation (What do we know
about the characters? How do we know?) and feelings.
While they were doing this, Shamim noted what they
were saying so that they could use their own words for
later work on a comic strip (Figure 4). 
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Figs. 2 and 3 Annotating comic strips 
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Finally, in pairs, the children were asked to work out a
different ending for the story and role play their ending.
Shamim shared her model of a comic strip with a different
ending where Icarus hears his father’s voice and heads
back down to Earth before his wings melt and the children
worked on their own versions, planning first with sticky
notes then drawing their own comic strips (Figures 5
and 6).  

Reflection and evaluation

This project has encouraged Sarah and Shamim to plan
for more children to explore the multimodality of comic
strips. They commented that the children were reading
‘naturally and with enjoyment and expression’ and were
keen to take their work home to complete it. The children
evaluated their planning in pairs, giving each other
advice about improving their comic strips before the
final version. The children showed differences in emphasis
about particular elements of the texts: some were more
word-focused; others were more image focused and some
were interested in the accuracy and readability of the
text. Una suggested that Saynab should do more captions
and movement lines while Saynab said that Una needed
more writing. However, Una defended her choice of not
including a caption for every picture as ‘it’s obvious from

the picture what’s happening’. Wasim said that Summayah
should make the speech bubbles a bit bigger ‘so you can
see the writing’. Ameena suggested that Zubair needed
to make his back-flip picture better - which he did on his
final piece.

The children’s completed comic strips add evidence of
understanding of how multimodality works. Hashim
begins his narrative at the point where Icarus is falling,
choosing narrow frames at first and lengthening them as
the crisis is averted (Fig. 7). The words below the pictures
give the bare story:

Icarus was falling down  down… But the wind blew
him to an island. His dad followed him. They landed
on an island and they lived happily ever after.

However, he uses speech bubbles, adverbs of time,
movement lines, frame size and colour to evoke both
movement and Icarus’ emotions.

Fig. 7 Hashim’s comic strip

Una chooses a different arrangement of frame sizes to
create a different narrative pace, alternating frames with
and without a narrative underneath, sometimes letting the
pictures tell the story, sometimes telling it sparely in words:

Icarus flew too close to the sun. Icarus back flipped on
to some rocks. A phoenix grabbed him. He flew on to
an island. They lived on the island.

The speech bubbles give the emotion but also add to the
narrative information and the choice of narrow frames
and multicolours in the middle of the story heighten the
tension as the phoenix rescues Icarus (Fig. 8).The final
long frame suggests ‘happy ever after’ without using
the words. 

Fig. 8 Una’s comic strip

Fig. 4
Photograph
annotated with
children’s own
words from role
play

Figs. 5 and 6 Using notes to work on final versions



Engagement, understanding and response

Emergent/Early readers/viewers

Beginning of unit
Refer to different elements of the text to explain meaning:
The writing tells me what’s happening. The speech bubbles
tell me that the people are talking. The thin boxes show
that the pictures are happening quickly. (Zubair)

Developing readers/viewers

End of unit
All children respond to and evaluate texts making explicit
reference to the text.

Structure and organisation of texts

Emergent/Early readers/viewers

Beginning of unit
The children begin to comment on the ways in which
different elements of the text work together.

Developing readers/viewers

End of unit
Some are aware that animation in different text types
can be serious as well as entertaining: I like the colours
a lot on this page. I like the funny stuff. It’s seriously
comic. (Wasim)

Style and composition

Emergent/Early readers/viewers

Beginning of unit
Begin to understand the effects of different elements of
the text to create humour: I like the fact that the writing
is in bold and I like some pictures because they are
funny. (Ameena)

Developing readers/viewers

End of Unit
All children can comment on the effects of different
elements of composition and how they interact (see Figs
7 and 8) 
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Multimodal progression

Examples from the beginning and end of the unit of work
show how the children at first grasped some of the key
concepts as Early/Emergent readers/viewers who over
time began to show some of the qualities of Developing
readers and viewers.

See Appendix 1.
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Text type/genre: comic strips
Phase 1 Starting points: Familiarisation with the text type/genre
Reading, re-reading, investigating

This phase may take 3 sessions.

Objectives/
learning intentions: 

• To identify the structure
and organisation of 
comic book texts.

• Use spoken language to 
develop understanding 
through speculating, 
hypothesising, imagining 
and exploring ideas.

• Become increasingly 
familiar with traditional 
tales.

• Listen to, discuss and 
express views by
answering and asking 
questions.

• Explain and discuss 
understanding of books.

Beginning with whole class then moving into groups, provide the children with a variety
of comics to identify the features and purpose, e.g. title, speech bubbles, captions, font
shape and size, aesthetic qualities, characterisation etc. 

As a whole class, generate a checklist of features of a comic strip that are different from
a written story. (see Fig 1).

Develop a personal response by asking:

• Which comics do you like best? Why? 
• Does it matter if we don’t all like the same comic? 

Ask the children to play at being detectives and in pairs, using whiteboards, to think of
questions they could ask about a given comic strip. Then try to answer the questions in
groups/class.

Model the kinds of questions:

• Why is this picture light/dark?
• How do we know what’s happening? What tells us - the caption, the speech bubbles

or the picture? (it is likely that the children will see that all three combine to tell 
the story).

• How do we know how the character is feeling? 
• How can we tell that the character is moving? (Movement lines/ posture)

Read three stories from Marcia Williams’ comic strip style Greek Myths (for example,
Perseus and the Gorgon’s Head, Theseus and the Minotaur and Daedalus and Icarus).

Identify key features of the text and compare with the checklist from the first session).
Identify key features of Greek myths (Record on sticky notes on the text).
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and non-fiction at a level beyond that at which they 
can read independently

• becoming increasingly familiar with and retelling a 
wider range of stories, fairy stories and traditional tales

• making inferences on the basis of what is being said 
and done

• answering and asking questions
• explain and discuss their understanding of books, 
poems and other material, both those that they listen 
to and those that they read for themselves 

Writing composition

• consider what they are going to write before beginning
by:
• planning or saying out loud what they are going to 
write about

• writing down ideas and/or key words, including 
new vocabulary

• encapsulating what they want to say, sentence by 
sentence

• proof-reading to check for errors in spelling, grammar
and punctuation [for example, ends of sentences 
punctuated correctly]

Year 2 Teaching Sequence
Reading and making comic strips

Focus Engagement, understanding and response
Structure and organisation of texts
Style and composition

The Teaching Sequence is designed for ten sessions of
about an hour each and with the following aspects of the
National Curriculum for English in mind:

Spoken language

• listen and respond appropriately to adults and
their peers

• ask relevant questions to extend their understanding 
and knowledge

• use spoken language to develop understanding through
speculating, hypothesising, imagining and
exploring ideas

• participate in discussions, presentations, performances,
role play, improvisations and debates

Reading comprehension

• listening to, discussing and expressing views about a 
wide range of contemporary and classic poetry, stories 
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Phase 3 Further analysis of genre: reading and response
Comparison, teacher demonstration, planning and composing

This phase may take 2 sessions.

Objectives/
learning intentions: 

• To begin to plan a 
comic strip based on 
the story of Daedalus 
and Icarus.

• In planning to write
narratives, consider what
they are going to write 
before beginning by:
• planning or saying out 
loud what they are 
going to write about

• writing down ideas 
and/or key words, 
including new
vocabulary.

As a whole class, recap the story of Daedalus and Icarus and ask the children to focus
on the sadness of the ending. Introduce the idea of having a different ending.Children
work in pairs to think of a different ending, feeding back their ideas to the rest of the
class. Ask the children how they would like to present their ideas: Role-play their
ending? Drawing?

Teacher shares model of comic strip with a different ending (Icarus hears his father’s
voice and heads back down to Earth before his wings melt). Leave this incomplete
(missing speech bubbles/captions) so that the children can add their own contributions.

Using the checklist generated at the beginning of the Sequence, ask the children to
check that all the features have been used and to make suggestions for elements that
have been missed.  

In pairs, ask the children to work on whiteboards to complete the text, inventing their
own ending. 

As a class, discuss the children’s responses, completing the model by adding good
examples of speech, captions etc.
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Phase 2 Capturing ideas
Writing in role, analysis and investigation of aspects of the text focusing on story structure, cause
and effect in narratives and characterisation’

This phase may take 2 sessions.

Objectives/
learning intentions: 

• To show what a character
might be thinking /
feeling through facial 
expression, gesture
and speech.

• Use spoken language to 
develop understanding 
through speculating, 
hypothesising, imagining 
and exploring ideas.

• Participate in discussions,
role play.

• Make inferences on the 
basis of what is being 
said and done.

• Write narratives about 
experiences of others 
(fictional).

Ask the children to work in pairs to present a freeze frame of part of the story: 

• Icarus and Daedalus make wings
• Fly off together
• Icarus zooms around 
• Too close to the sun
• Icarus dies

Take photos focusing on the children’s expressions and gesture. Print off photos and
ask children to think about what the speech for each frame should be. Concentrate on
characterisation (what we know about the characters) and feelings.

Ask children in pairs to discuss how Daedalus feels as his son is flying towards the sun,
then to act out that particular scene. If possible, teacher or teaching assistant notes
words and phrases that the children use.

Teacher model-writes what Daedalus is seeing and thinking focusing on empathy with the
character. Writing in first person, for example: My heart fluttered in my chest as he flew
closer and closer; my one and only son; I tried to shout; he didn’t realise the danger
ahead etc).

Ask the children to write a short account of the scene in the first person.
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Phase 4 Writing/performance
Presentation, reflection and evaluation

This phase may take 3 sessions.

Objectives/
learning intentions: 

• Children to plan their 
ending of Daedalus
and Icarus in comic
strip form.

• To write and evaluate 
own comic strip.

• Encapsulate what they 
want to say, sentence by 
sentence.

• Proof-read to check for 
errors in spelling, gram-
mar and punctuation. 

As a whole class, recap features of a comic strip and the children’s ideas for an alternative
ending to the story.

Ask the children to work in pairs planning their comic strip, thinking about their ending
and deciding how many boxes they want to make sure that the story is told. (They need
to think about size of frame in relation to the pace of the narrative).

Children use sheets of A3 paper with different shaped sticky notes to plan each section
of their story ending, focusing on the picture/action/speech.

Pairs swap plans for peer evaluation and suggestions for improvement allowing time to
make any necessary changes.

Children complete their comic strips and present their work to the rest of the class. 

Self evaluate against checklist and rest of the group to make comments on what is
good/could be better.
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Multimodality
Children grow up in a highly multimodal environment.
In the street, home and school they are surrounded by
texts on screens and on paper which combine pictures,
words and sounds communicated through different modes
and rhetorical systems. Communication is not only possible
through the traditional means of paper, in picturebooks,
magazines, novels or information books but through the
computer, as internet information, emails and presentations;
and via audio and visual media - radio, television, videos
and DVDs.

A multimodal text can combine elements of:

• Performance: gesture, movement, posture, facial 
expression  

• Images: moving and still; photographic, drawn, painted,
computer-generated etc.  

• Sound: spoken words, sound effects, music and silence

• Writing: including font, graphics and layout 

• Duration: shot length, sequence, rhythm and transitions.

These elements will be differently weighted in any
combination of modes, for example, there is usually no
verbal dialogue in ballet and novels are predominantly
made up of words alone.    

Many multimodal texts include movement and animation,
sound and colour making different reading demands
from those encountered in books, magazines, comics and
advertising material (Kress, 2003). All of these features of
the current text landscape have implications for teaching.
A fundamental demand is to understand the differences,
relationships and overlaps between the logic of writing,
which is governed by time and sequence, the logic of
the image which is governed by space and simultaneity
and the logic of audio-visual texts, which is governed by
duration and sequence. A film combines these features
but with the added factor of a fixed duration: as in music,
the duration, rhythm and arrangement of its internal
structural elements as well as its overall length are crucial
determinants of meaning (Bazalgette, 2010). 

In addition, different types of text have varying organiza-
tional structures. Those which are represented through
narrative or report depend on chronological cohesion so
that ideas will be linked through time. Texts which are
represented visually or diagrammatically depend on spatial
cohesion using visual links, for example, the juxtapositions
of blocks of print and pictures or diagrams. Texts relayed
through the medium of sound - the single voice of a radio
newsreader, for example - also depend on chronological
logic but in addition are made cohesive by repetitions
which would be redundant in written texts. Texts which are
relayed through physical movement, sound and gesture -
plays, ballet, opera - combine both spatial and sound-
repetitive cohesive devices but in this case the spatial is
three-dimensional. Also, many texts are presented through
a combination of time and space, for example, computer
games, films and television programmes.  

Multimodal Progression Focuses
The Reframing Literacy project identified areas of focus
for further research which could profitably explore how
children can engage with these in relation to both film
and print texts:

• Authorial intent

• Stylistic expectations

• Generic expectations

• Affective response

• Identification with Character

• Investment in the text

• Modality (see website items 3 and 12)

The following progressions statements draw on those
areas as well as being based on the work of teachers in a
range of settings using multimodal texts of different kinds
with their classes. However, these are not intended to
be comprehensive but to indicate ways in which exiting
assessments might be expanded to include
multimodal texts. 

The descriptors suggest what might be expected of
young readers/viewers as they develop expertise with
multimodality in:

1. Engagement, understanding and response  

2. Inference and deduction

3. Structure and organisation of texts

4. Style and composition

5. Purpose, viewpoint and effect of text on the audience

6. Social, cultural and historical context.

A note about social, cultural and
historical contexts
Multimodality offers a great deal for response to social,
cultural and historical contexts. If young readers and
viewers are to understand and discuss these aspects of
texts they will benefit from experiences which allow them
to feel confident enough and at ease in the classroom so
that they will share their own stories and viewpoints as
part of their response. Texts chosen need to represent
the diversity and heritages, culture and languages of local
and global communities. They should enable children to
make intercultural connections about values, faiths, beliefs
and experiences because their content - and they way
they are presented in the classroom - have signalled
openness to sharing life experiences and family stories.
In other words, it’s not just the inclusion of diverse texts
but the environment of possibility created in the classroom
which will support response about the social, cultural
and historical aspects of reading and viewing. This may
mean some work on the part of teachers to find texts by
authors and film makers other than the mainstream in
order to avoid ‘cultural disawareness’ (Warner, 2010). It
may also mean asking the questions: Whose culture are
we discussing? Whose story?

Appendix 1 Progression in reading, analysing and responding to
multimodal texts  



Engagement, under-
standing and response

• Engages with texts, exploring 
and enacting interpretations 
and sympathising or identifying 
with the situations of characters,  
for example, about families and
friendship in films, picturebooks,
comics or magazines. 

• Prefers a narrative to have a
distinct end.

• Identifies and retells sequence of
narrative or informational content.

• Retains interest in a text over a 
period of time and returns to it 
by choice.

• States preferences about favourite
characters, themes, ideas or texts,
for example, can talk about 
favourite websites, films or 
books, giving some reasons.

• Goes beyond own experience or 
general impression and refers to 
different elements of the text to 
explain meaning, for example, 
image and print in comics, mag-
azines or picturebooks; sound, 
action and on-screen print on 
websites, computer games or film.

Inference
and deduction

• Generally makes literal
interpretations, but may identify 
different aspects of modality, for 
example, recognising that a 
story is made up but being 
immersed in it as a participant.  

• Responds to characterisation, 
reading facial expression and 
gesture in moving and still images
to identify how characters are 
feeling and recognises how 
characters are presented in
different ways, for example, how
colour, line, movement and 
music are used to express heroic
and villainous characters.   

• Identifies key themes/ideas.

• Infers characters’ feelings but 
may express a view based on 
personal emotions rather than 
that of the character. 

Structure and
organisation of texts

• Recognises the main parts of 
texts, for example, titles, credits, 
episodes, endings. 

• Makes comparisons between texts
noting similarities and differences,
for example, between images in 
a picturebook and moving 
images with sound.  

• Comments on some of the ways 
in which different elements of 
texts work together and sepa-
rately, for example, how images 
and words interact.  

• Uses text layout to locate infor-
mation efficiently, for example, 
web page organisation.  

• Gains an overall impression of a 
text and makes predictions 
about content/subject
by reference.
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Style and composition

• Notices patterns in language, 
composition or sound, for 
example, ‘Long, long ago’; 
repeated musical motifs or 
colour; repeated shifts of focus 
in still and moving images; 
shape and movement in images.

• Begins to understand the effects 
of different elements of a text to 
create humour or atmosphere.

Purpose, viewpoint and
effect of text on audience

• Gives personal view of characters,
events or ideas in texts. 

• Comments on the main issues 
raised in the text.  

• Describes the main purpose of a 
text in a general way.

Social, cultural and
historical context

• Draws on own experience, 
including text experience, to 
comment on characters, events 
or ideas, for example, stories 
about personal experience, or 
told by family members.  

• Identifies general features of 
familiar text types.    

• Shows awareness of setting or 
time in which a narrative is set.

Multimodal Progression Focuses
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Style and composition

• Recognises differences in 
style/representation, for example,
between computer generated 
images and modelled characters
in animations; photographs and
drawings in informational text.  

• Notices the effects of different 
elements of composition and 
how they interact, for example, 
lighting, music or sound effects 
used to create mood or build 
tension in moving image; line 
colour and perspective in
picturebook images. 

Purpose, viewpoint and
effect of text on audience

• Recognises and responds to the 
different ways characters are 
presented, referring to the text.   

• Identifies the point of view from 
which a story is told and com-
ments on authorial or directorial 
intent, for example, how close-
ups or perspective affect
meaning.  

• Discusses and raises questions 
about the authorship of texts, 
for example leaflets, internet 
texts, advertisements.

Social, cultural and
historical context

• Offers extensions or alternative 
events and actions based on 
knowledge of similar texts,
perhaps from diverse cultures.  

• Recognises different genres or 
settings, for example, from 
areas throughout the world.

• Explores underlying themes and 
ideas, making clear references
to text.

• Makes links between texts, for 
example, on same topic; 
between films; between different 
traditional tales; between
internet sources. 

Multimodal Progression Focuses

Engagement, under-
standing and response

• Expresses reasoned opinions 
about texts and makes personal 
choices based on preference. 

• Explains emotional responses to 
texts, commenting on important 
aspects, for example, key events 
in a narrative, characters or 
the impact of images/artwork.

• Responds to and evaluates texts 
making explicit reference to
the text. 

• Uses different reading techniques
for different text types, for 
example, radial reading for 
picturebooks and illustrated 
information books; looking for 
menus on screen to help
navigate.

Inference
and deduction

• Makes plausible predictions about
content and narrative develop-
ment, using experience of other 
texts.  

• Draws together ideas and infor-
mation from across a whole text, 
using simple signposts, for 
example, changes of setting in 
comics, computer games or 
films; organisational features 
on websites.  

• Explores underlying themes and 
ideas, making clear references to 
different elements of the text, 
for example, use of lighting or 
perspective in comics, computer 
games, films or picturebooks; 
use of sound in computer 
games, film or websites.

• Discusses the actions of main 
characters and justifies views using
general evidence from the text.

• Accepts modality as part of the 
story world, for example, knows 
that settings for stories or specific
events stories may not be ‘real’ 
but that the feelings evoked, qual-
ities of characters or situations 
certainly do reflect real life. 

Structure and
organisation of texts

• Makes comparisons between 
texts noting similarities and
differences, for example, 
changes of setting, types of
characters, themes explored. 

• Uses text features, to scan and 
assess for relevance/ interest, for 
example, titles, credits and 
blurb; text boxes on websites; 
advertisements in comics/
magazines.

• Recognises that animation or
cartoons can be serious as well 
as entertaining, for example, 
films or graphic novels on
serious themes.
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Engagement, under-
standing and response

• Pursues own interest in texts and
types of texts chosen, reflecting 
on personal preferences, for 
example, selecting particular 
pages on websites, looking for 
episodes of serialised stories in 
comics or familiar features
in magazines.  

• Identifies and summarises
evidence from different elements
of the text to support a hypothesis.

• Uses knowledge of different 
organisational features of texts 
to scan and assess for relevance/ 
interest and extract information 
confidently and efficiently, for 
example, sections in comics, 
magazines, picturebooks or 
DVDs; screen layout on websites 
or some computer games.

• Evaluates texts critically by com-
paring how different text types 
treat the same information or 
themes, for example, tension in 
narrative, film, comics or 
graphic narrative; film versions 
of known stories; live acted and 
animated versions of the
same story.

Inference
and deduction

• Deduces and infers reasons for 
characters’ behaviour referring 
to a specific point in the text, for
example, a particular dialogue 
exchange in comic, film, maga-
zine or picturebook; specific 
frame(s) in comics, episode(s) 
in computer games or films; 
facial expression, gesture and 
posture in still and moving 
images.   

• Infers meaning with reference 
to different text types, for
example, soap opera or
particular types of film.

• Comments on differences in 
modality in texts identifying 
emotional reality as well as literal
reality, for example, knows that 
a setting may be unrealistic but 
that the emotions of the
characters are recognisable 
and realistic or that the under-
lying message is familiar. 

Structure and
organisation of texts

• Understands how text sections 
order and build up ideas, or 
develop information.

• Evaluates specific texts with
reference to their type, for 
example, is an advert successful
at persuading?; does this
computer game provide
enough challenge?

• Understands how narrative
tension is created in different 
types of text, for example, 
comic strip, computer game, 
film, graphic novel.   

• Identifies features of different 
fiction and non-fiction text types 
in different media for example, 
science fiction, adventure, myths,
legends in books, computer 
games, films or on websites; 
explanations, recounts or
persuasive texts in magazines, 
newspapers or the internet.
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Multimodal Progression Focuses

Style and composition

• Explores how different texts 
appeal to readers, recognising 
how style and composition are 
linked to the purpose of the text,
for example, the use of colour, 
focus, framing, language, line, 
music, typography in advertising
as compared with narrative. 

• Analyses the effects of interac-
tions between different elements
of a text, for example, the differ-
ent messages carried by language
and image; the relationship 
between choice of sound (or 
silence) and action.   

• Recognises diegetic and non-
diegetic sound, for example, 
making distinctions between 
sound that is part of the ‘world’ 
of the TV programme or film 
(dialogue/ sound within the
setting) and sound from outside 
the world of the programme/film
added to create atmosphere/ 
mood, add character’s thoughts 
or heighten tension. 

Purpose, viewpoint and
effect of text on audience

• Identifies the main purpose and 
viewpoint in a text and shows 
some general awareness of the 
effect of the text on an audience.

• Comments critically on the
success and overall impact of 
texts with reference to a range of
features, for example, use of
stylistic and compositional 
effects to engage the reader/ 
viewer.

• Is aware that some texts have 
named authors/ directors / writers
and others do not, for example, 
books and films as compared 
with websites.

• Distinguishes between the views 
of the writer and those expressed
by others in the text, for example, 
narrator, characters, quoted 
experts.

Social, cultural and
historical context

• Comments on the effect their 
own experience or background 
or that of the director/writer has 
on the meaning of the text, for 
example, films made in the West 
and the East. 

• Discusses the treatment of social
or cultural themes over time.

• Identifies features common to 
different texts or versions of the 
same texts, for example, charac-
ters in different text versions of 
a fairy tale; presentational
features of websites; style of 
images by known picturebook 
maker.
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Engagement, under-
standing and response

• Articulates personal responses 
to a range of texts and text types 
identifying how and why the text
affects the reader and commenting
critically on own response, for 
example, referring to family, 
social or cultural experience.

• Tolerates ambiguity about
narrative endings. 

• Draws on a range of sources to 
research a topic, for example, 
on-line information, books, 
magazines, DVDs. 

• Identifies and describes the 
characteristics of different genres,
styles of individual authors/ 
directors/text types, for example, 
particular authors, picturebook 
makers or poets, Bollywood, 
Ghibli studios, virtual worlds.

Inference
and deduction

• Infers authorial/directorial
perspective, commenting on 
how messages, moods, feelings 
and attitudes are conveyed and 
making reference to the text, for 
example, recognises bias in 
magazines, websites and can 
identify particular modes - 
images, sound, words - which 
support the bias.

• Explains some inferred meanings,
drawing on evidence across the 
text, for example, implied
attitudes in magazine articles 
or website material. 

• Makes judgements about the 
modality of texts.

• Discusses nuances in character 
and motivation, relating to
personal and text experience.

Structure and
organisation of texts

• Compares different types of 
texts and identifies how their 
elements interact. 

• Uses knowledge of language 
conventions and organisational 
features of different types of text 
to support understanding and 
confirm predictions.

Style and composition

• Makes judgements about the 
effectiveness of style and
composition in texts, for example, 
choices of style and composition
to develop the theme of a text. 

• Recognises how rhetorical 
devices are used to influence the 
reader/viewer, for example, 
colour, language, layout and 
typography in some websites.

• Discusses and analyses the different
functions of diegetic and
non-diegetic sound. 

Purpose, viewpoint and
effect of text on audience

• Identifies and distinguishes 
between explicit and implicit
points of view in texts.

• Speculates on reasons for authorial/
directorial/ editorial decisions and
intent in communicating with
the audience.

• Responds critically to issues in 
stories and information texts, 
exploring alternative courses of 
action, evaluating the author’s 
solution and point of view,
commenting on the reliability of 
unauthored texts, for example, 
comparing a reference book
to YouTube.

Social, cultural and
historical context

• Compares critically how different
sources treat the same informa-
tion, with reference to the texts,
for example, news reports of 
international events.

• Explains the similarities and
differences between texts, or
versions, for example, conven-
tions in particular genres or 
modes; stories from a particular
culture or time. 

• Discusses different social, cultural
or historical aspects of texts, for 
example, issues of class or
culture.
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Multimodal Progression Focuses


