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About the Programme
This programme is correct at the time of going to press,
and we will do everything we can to ensure that it remains
as published. We do, however, reserve the right to alter the
programme in any way, should circumstances require it,
and hope that you will support us in this.
Photographs supplied by West Midlands Growth Company,
Burlington Macdonald Hotel, Shutterstock and from the
UKLA archive.
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We are delighted to welcome you to the 57th International Conference of the United Kingdom Literacy
Association (UKLA), hosted at the Burlington Macdonald Hotel, Birmingham.
Welcome to everyone attending our international
conference, including those attending for the first time,
our international guests, and our faithful old timers. It is
wonderful that we can all come together in a physical
location for the first time since 2019. The pandemic has
perhaps taught us that there are real benefits in being
able to connect up virtually, but at the same time, the
opportunity for face-to-face conversations, to talk to new
people, to build new networks, and to laugh together
is so valuable. We take great pride in being an inclusive
and welcoming community, bringing people together
with a shared interest in literacy - teachers, researchers,
librarians, students, literacy charities and literacy consultants. We hope that in the sessions and in the social
spaces you will have the chance to chat, reflect, discuss,
share and build new relationships, founded on our shared
passion for literacy and literacy education.
The conference takes place in Birmingham, the United
Kingdom’s second largest city, and located at the geographic heart of England, where both rail and motorway
networks cross. Sometimes called the ‘Cradle of the
Industrial Revolution’, it developed rapidly as industrialisation expanded across the Midlands, and the building
of a rail-link between Liverpool and London, connected
Birmingham to both. It was initially strongly involved
with metal and engineering trades, from gun-making
to fine jewellery, and the pioneering engineers, James
Watt and Matthew Boulton both lived in the city. Later
it became renowned for car and bicycle manufacture
with many of the former largest car-making plants not
far from the city. Now, with the decline of manufacturing,
Birmingham has a lively service sector and has become
a popular city for visitors. While you are here, you might
want to explore the city and be surprised!

This year’s conference theme is Reaching out through
Literacy: Enabling Advantage for All. The fact that children
and young people from different social and cultural
backgrounds achieve different outcomes in our education
system is well-known, and has been known for a long
time - but the pandemic has spotlighted this, and triggered renewed concern about educational inequalities.
At the heart of UKLA’s mission is a profound belief that
literacy is for all - it brings empowerment, it brings
pleasure, it brings access to different futures. Literacy is
a gateway to the comfort of curling up with a good book,
or of writing a poem which crystallises how we feel
about ourselves and our world; it is also a gateway to
democratic participation, to communicating about those
things which matter most to us, to changing the world.
It is also, of course, a gatekeeper to educational attainment and future career pathways. In this conference,
we will explore research and best practice which sheds
light on the many ways in which we, as literacy professionals, can change what happens in classrooms and
other educational settings to enable all to flourish as
literate citizens of the future, including challenging
disabling deficit discourses about learners from
different backgrounds.
In planning this year’s conference, we have also been
mindful of our responsibility towards our planet, and
have tried to be as ‘eco-friendly’ as possible. We have
not provided conference bags because of eco-concerns
about the usual cotton bags; the pen and notebook are
made from recycled materials, and we have tried to
reduce the amount of printed material handed out to
delegates. But we would love to hear your ideas about
how we could make the conference even
more sustainable.
Debra Myhill (University of Exeter)
UKLA President Elect

Hall of Memory, Library of Birmingham
and Baskerville House
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Conference Facilities

Food and Refreshments

Saturday 2nd July

The conference is located in the Horton
Suite area of the Burlington Macdonald
hotel, and all sessions, keynotes, exhibitions and refreshments will be in that
area. This should make finding your way
around very straightforward, but if you
need any help, please come to the UKLA
desk in the Horton Suite Foyer, or look
for one of our student helpers, wearing
yellow badges.

All refreshment breaks and the buffet
lunches will be served in the Horton Suite
Bar area, and the Horton Suite rooms can
be used to sit down and eat, drink and
chat. If you have informed us about any
special dietary requirements, other than
vegetarian, the catering staff will have
clearly marked the plates with the
various options.

18.30-19.00: Drinks Reception
Please join us in the Horton Suite Bar
area for pre-dinner drinks.

Registration
Registration will be in the Horton Suite
Foyer throughout the conference. Please
do ensure that you have registered before
you come to the conference. The desk
will be open from 08.30am until 17.00
on Friday 1st July and Saturday 2nd July,
and from 08.30 until 13.00 on Sunday
3rd July. Please wear your name badge
throughout the conference as the Horton
Suite area will not be open to hotel guests.
There will also be a ‘Meet & Greet’ area
by the Registration Desk and UKLA
Membership Table to welcome those
who are attending the event for the first
time. Please do come and introduce
yourself to us.

Internet Connection
Free wifi is available throughout the
Burlington Macdonald hotel.

Taxis
The recommended taxi firm to use is
A2B Taxis which you can contact on
0121 744 1111.

Exhibitions and Bookshops
There will be a number of educational
exhibitors located in the Horton Suite
Foyer and Bar area, and the Norfolk
Children’s Bookshop will be in the Bar
area. You will also find the UKLA Bookshop
in the main keynote room, Horton A.
Please do browse around all these stalls an ideal opportunity to buy some books
as presents!

For delegates attending the full
conference, the evening dinners on Friday
and Saturday will be served in the
Horton Suite.

Useful Contacts
If you urgently need to contact us during
the conference, please use one of the
two numbers below.
UKLA mobile number: 07889 179461
Burlington Macdonald number:
0344 879 9019.
A reminder: Please ensure that you keep
your belongings with you at all times,
as neither the Burlington Macdonald nor
UKLA can be held responsible for any
loss of personal property. If you have
any concerns or problems, you can call
the UKLA Mobile on 07889 179461.

Social Programme
Friday 1st July
17.30-18.00: UKLA Book Awards
2022 Drinks Reception
Please join us in Horton Suite Bar area
for a wine reception prior to the Book
Awards ceremony. All welcome.
18.00-19.45: UKLA Book Award 2022
Awards Ceremony
The winners of various categories
in the UKLA Book Awards 2022 will be
announced and presented in Horton
Suite A. Do join us and help celebrate
the wonder of children’s books!
20.00: Dinner
Dinner will be served in Horton Suite A.
Enjoy some light-hearted fun on your
dinner table with our table-top children’s
literature quiz. During the dinner, we
will be encouraging you to buy raffle
tickets for UKLA’s Project Connect.
21.00 - late
After dinner, we will announce the results
of the Children’s Literature quiz and the
Project Connect raffle will take place.
Afterwards, feel free to join us in the
bar for further conversation.

19.00: Call for Dinner and
UKLA Awards
19.30: Dinner is served in Horton Suite A
After dinner, we are delighted to welcome
poet, John Hegley, who will entertain us
with some poems from his latest book
‘I am a Poetato’ - expect to participate!
Sunday 3rd July
10.45-11.10 Book Signing
John Hegley will be in the Horton Suite
Foyer signing his books.

Presentation Types
Research Presentation:
a presentation of completed or
ongoing literacy research.
Expert Practice Presentation:
a showcase of a teaching, learning
or assessment approach drawing on
professional practice and expertise.
Symposium: a grouping of 3-4
research papers on a theme, with
presentations and discussion.
Workshop: an active, participatory
practical session on a particular
topic or practice.
Postgraduate Research
Student Slam: short presentations
from postgraduate students about
their work in progress.

Thanks
A conference such as this involves a
significant number of people behind the
scenes giving their time and energy to
the preparations. Each one has made a
unique contribution and brought both
creativity and care to their role. There
are too many to thank individually, but
to each and every one of you, a huge
THANK YOU!!
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Friday 1st July

Saturday 2nd July

Sunday 3rd July

08.30-17.00 Registration
(Horton Suite Foyer)

08.30-17.00 Registration
(Horton Suite Foyer)

08.30-13.00 Registration
(Horton Suite Foyer)

09.30-9.45 Welcome and
Opening Address
Debra Myhill, President Elect UKLA
(Horton Suite A)

08.00-09.00 Literacy Journal
Editorial Board Meeting
(Russell Boardroom)

09.30-10.45 Parallel Session G
(Horton Suite Area Breakout rooms)

09.45-10.45 Keynote 1
Knowledge-making in a crisis:
Literacy policy, pedagogy and practice
during COVID
Gemma Moss
(Horton Suite A)

08.15-09.15 ITE SIG Meeting
(Diamond Room)
09.15-9.30 Welcome
(Horton Suite A)
09.30-10.30 Keynote 2

10.45-11.15 Refreshments Break
(Horton Suite Foyer and Bar area)

We are all semioticians
Navan Govender
(Horton Suite A)

11.15-12.30 Parallel Session A
(Horton Suite Area Breakout rooms)

10.30-11.00 Refreshments Break
(Horton Suite Foyer and Bar area)

12.30-13.30 Lunch
(Horton Suite Foyer and Bar area)

11.00-12.15 Parallel Session D
(Horton Suite Area Breakout rooms)

Lunchtime meetings:

12.15-13.10 Lunch
(Horton Suite Foyer and Bar area)

Critical Literacy SIG Meeting
(Diamond Room)
Everyday Literacies SIG Meeting
(Drummond Room)
Participatory Approaches to
Literacy Research
(Opal Room)
13.30-14.45 Parallel Session B
(Horton Suite Area Breakout rooms)
14.45-15.15 Refreshments Break
(Horton Suite Foyer and Bar area)
15.15-16.30 Parallel Session C
(Horton Suite Area Breakout rooms)
17.30 Book Awards Drinks Reception
(Horton Suite Bar)
18.00-19.45 Book Awards Ceremony
(Horton Suite A)
20.00 Dinner
(Horton Suite A)
21.00 Project Connect Raffle
and Quiz results

10.45-11.10 Refreshments Break
(Horton Suite Foyer and Bar area)
11.10-11.55 Parallel Session H
(Horton Suite Area Breakout rooms)
12.00-13.00 Keynote 4:
the Harold Rosen Memorial Lecture
Researching teaching and learning
literacy in digital times: Equity,
participation and children
Annette Woods
(Horton Suite A)
13.00 Close of conference

13.10-14.25 Parallel Session E
(Horton Suite Area Breakout rooms)
14.30-15.30 Keynote 3
Lost and Found in a Book How Books can give us the World
Natasha Farrant
(Horton Suite A)
15.30-15.45 Refreshments Break
(Horton Suite Foyer and Bar area)
15.45-17.00 Parallel Session F
(Horton Suite Area Breakout rooms)
17.00-17.45 AGM
(Horton Suite A)
18.30 Drinks Reception
(Horton Suite bar)
19.00 Awards and Dinner
(Horton Suite A)

The Ikon Gallery, Birmingham

Plenary Speakers
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Gemma Moss is
Professor of Literacy
and Director of the International
Literacy Centre at the UCL Institute of
Education. She is interested in the
shifting relationships between
policymakers, practitioners and
stakeholders that are reshaping the
literacy curriculum, and the use of
research evidence to support policy
and practice. She is Director of the
ESRC Education Research programme,
a five year investment in enhancing
research capacity in education. She
will be sharing her recent research
on the impact of Covid on schools
and literacy teaching in her keynote:
Knowledge-making in a crisis:
Literacy policy, pedagogy and
practice during COVID.

Navan Govender is a
lecturer at the University
of Strathclyde where he co-leads the
PGDE English programme. Across
teaching and research, Navan works
with critical literacies to consider how
issues of power, identity, culture, and
social action might become embedded into the everyday practices of
teachers, teacher educators, and
learners. Currently, they run two main
projects: 1) Queer Critical Literacies
which seeks to explore the politics
of (a)gender and (a)sexual diversity
in language, literacy, and literature
education, and 2) Monumental: Critical
Literacies & Decolonial Praxis which
seeks to explore the role of critical
(multimodal) literacies in taking the
‘decolonial turn’ in literacy studies.
Navan is also involved in a joint

57th International Conference 2022
project with the Writing for Pleasure
Centre and other colleagues, entitled
Writing Realities, which explores
critical- creative and asset-based
writing pedagogies that enable children and young people to harness
the productive power of difference
through a social justice lens. Navan’s
keynote, We are all semioticians, will
explore the affordances of asset-based
thinking about literacy education
which promotes ways of practising
literacy which are both critical
and inclusive.

Annette Woods is
a professor in the
Faculty of Creative Industries,
Education and Social Justice at
Queensland University of Technology
in Brisbane, Australia. She researches
and teaches in the fields of literacies
and languages, curriculum, pedagogy
and assessment; and social justice
education, with a particular focus on
children growing up in communities of
high poverty and increasing cultural
diversity. Her current research projects
include a study with teachers investigating the use of home languages
in rural secondary schools (with Kettle
and Danby); a project investigating
the inclusion of the Aboriginal and
Torres Strait Islander content in school
curriculum (with Lowe, Burns and
Vass); and school reform research on
culturally nourishing schooling (with
Lowe, Vass, Burnett, Amazon, Martin).
She is a Chief Investigator on the
Australian Research Council, Centre
of Excellence for the Digital Child
and is currently investigating how
makerspaces can contribute to more
equitable access to digital literacies
(with Chalmers, Dezuanni and Levido)
and what young children have to tell
us about learning with digital

technologies. Annette is presenting
the Harold Rosen Memorial Lecture,
entitled Researching teaching and
learning literacy in digital times:
Equity, participation and children.
In focusing on the richly literate
lives of children from all social
backgrounds, she challenges the
prevailing tendency to adopt deficit
discourses about learners from
non-dominant backgrounds.

Natasha Farrant is
the author of ten
books for children and young adults,
including the Costa Book Award
winner Voyage of the Sparrowhawk.
From 2017 to 2019, she also spent
two years studying the relationship
between psychotherapy, creativity
and play at the Institute for the Arts
in Therapy and Education. This
included a year’s placement in a
London primary school, where she
ran workshops on creative writing
as well as working with children in
smaller groups. In her keynote, Lost
and Found in a Book - How Books
can give us the World, Natasha will
draw on her own experience as a
writer and reader, as well as on her
encounters with children during her
placement, she will explore how
stories enhance our understanding
of ourselves and of others, and how
ultimately make-believe can help us
connect more profoundly with
the world.

UKLA Awards
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FRIDAY 1st JULY

SATURDAY 2nd JULY

UKLA Book Awards Drinks
Reception and Book Award
ceremony

Our Class Loves this Book

Introduction by Daniel Hahn,
author translator

Chair Prue Goodwin

Sponsored by Reading Cloud and
Love Reading
All delegates are warmly invited to
the award ceremony of the prestigious
UKLA Book Awards.
We warmly welcome the shortlisted
authors, illustrators, teacher judges and
group leaders from this year’s Book
Awards. During the session we will have
the chance to see films featuring some
of the schools which have taken part in
the awards this year and make the
presentation of the 2022 awards chosen
by teacher judges mostly from the West
Midlands, with some group leaders and
teacher judges from further afield. We
also welcome the student shadowers,
sponsored by the NEU, from our HE
partners around the UK. Along with a
group of teacher shadowers from across
the UK, they will announce the winners
of their own vote.
17.30 – 18.00
UKLA Book Awards Drinks Reception
and Norfolk Children’s Bookshop
Horton Suite Bar and Foyer

Parallel Session D3
Diamond Room
This prestigious UKLA Award celebrates
a class response to one of the books
shortlisted for the UKLA Book Awards.
Previous winners have demonstrated
just how inspiring it can be to work
creatively with a high-quality text.
Both of the winning schools presenting
offer a unique literacy curriculum to
their pupils, based on their own context,
their community and a determination to
maintain high expectations. Both schools
are generous in sharing their expertise
with other schools.

Literacy School of the Year
Parallel Session F3
Drummond Room
Chair Christine Lockwood
There are joint winners of this prestigious
award for 2020. Each school will make a
presentation about its work, “where
literacy thrives”:
Hallsville Primary School, Liverpool
Whitefields Primary School,
Canning Town, London
Both of these schools make a unique
contribution to their pupils and their
community in all areas of literacy teaching.

18.00 – 19.45

Book Award ceremony
and book signing
Horton Suite A

“Hallsville is a school that is continually
moving forward and striving for excellence. The needs of pupils in the school
are always to the forefront of the decisions
that are taken. Teachers know books
and give them pride of place in wellmaintained, and more importantly,
well-used reading spaces and book
nooks. Investment is made in providing
up-to-date, high-quality books that will
engage children.” Nikki Gamble, Just
Imagine, Hallsville’s mentor.
Professor Teresa Cremin, Whitefield
Primary’s sponsor, said:
“...they place literacy at the heart of the
curriculum and are passionate and
aspirational for their pupils. They have high
expectations and offer high support as

they fully aware that education and
reading for pleasure is a social justice
issue and one of particular salience to
their children. Many of their families are
challenged by poverty (the school is in
the bottom 1% of Wards in the country).
Nonetheless standards are high, in large
part due to the phenomenal enthusiasm,
commitment and skill of the wide staff
team who seek to engage, entice and
enable all children to reach their potential. Teachers see themselves as readers
and seek to develop the reading identities
of the young, in addition the curriculum
is based around high quality texts.”

Diversity and Inclusion:
The Brenda Eastwood
Award 2022
Parallel Session E8
Diamond Room
Chair Janet Douglas Gardner,
London Metropolitan University
In its fourth year, this award for good
practice in teaching for diversity and
inclusion is in memory of a much-loved
friend and colleague. The Diversity and
Inclusion: The Brenda Eastwood Award
is intended to be given annually to a
member of UKLA who is either an Early
Years practitioner, primary or secondary
school teacher, a HE Tutor, consultant or
librarian. The Diversity and Inclusion:
Brenda Eastwood award acknowledges
the good practice of members in
empowering children to respect and
appreciate diversity in terms of gender,
ethnicity, religion, disability, LGBTQ+,
socioeconomic status, national origin or
age. Members are encouraged to submit
an application to reflect pedagogy which
supports diversity and inclusion in practice.
In this session, the joint winners will share
their practice and the impact this has had
locally, nationally and/or internationally.
Do join the winners for what will be an
invigorating session on Saturday afternoon
in Parallel session E8, 13.10 – 14.25.
Aaishah Rauf Teacher of English at
Windsor High School, Dudley and Dr
Ian Cushing Senior lecturer in Education
and English, Edgehill University

UKLA Awards
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Academic Book Award

SUNDAY 3rd JULY

The awards will be presented at the
Saturday conference dinner.

UKLA Wiley Research Award
in Literacy Education 2022

UKLA is delighted to announce that the
winner of the UKLA Academic Book
Award 2022 is Knowledge in English:
Canon, Curriculum and Cultural Literacy
by Victoria Elliott, published by Routledge
with the National Association for the
Teaching of English (NATE).
The judging panel found the book to be
provocative, challenging and timely with
its focus on problematising the recent
‘knowledge turn’ in English teaching.
It has a distinct, refreshing authorial voice.
The early years and primary specialists
on the judging panel found it informative
and interesting to reflect on from their
perspectives even though the book
focuses mainly on the teaching of literature in the upper years of secondary
schooling. The author tackles head on
some of the current issues in English
literature teaching, drawing on her experiences as both a lecturer in higher
education and a former classroom
teacher in school. Each chapter presents
a different argument related to the
contentious issue of what different
commentators deem ‘knowledge’ to be,
providing much for readers to think
about in an engaging and accessible
way. The book focuses predominantly
on schools and examinations within the
United Kingdom, but the author also
discusses ideas which many teachers
elsewhere currently face and, hence,
provides much for a wider readership to
reflect on, not least what might be meant
by knowledge, canonicity, curricula or
cultural literacy. The book’s subject matter
means that issues of diversity are raised
throughout. Race and gender in the
English curriculum are also addressed
directly and robustly in a chapter of their
own. Overall, it was felt that the book
made for a thought-provoking, enjoyable
and rich read, one which was also
welcomed as being very much of
the moment.

Parallel Session G7
Diamond Room
The Literacy winner is for the following
paper: Jungyoung Park and Zhihui Fang
Voice in adolescents’ informational
writing. Volume 55 Number 3, 2021,
pp.172-180

The UKLA Academic Book Award 2022
judging panel also highly commended
Charting an Asian Trajectory for
Literacy Education: Connecting Past,
Present and Future Literacies,
edited by Su Li Chong and published
by Routledge.
This book focuses on some of the varied
literacy education practices in seven Asian
countries. The judges welcomed its range
from the early years to university level.
The emphasis on researchers’ and research
participants’ lived experiences, especially
in diverse Asian contexts, makes a distinctive contribution to literacy education,
particularly likely to be of interest to researchers and academics. The collection
provides various personal stories, told in
multiple different voices, nicely illustrated
in the book’s many photographs. Each
research project is discussed in detail
enabling readers to reflect on its implications and replicate it, if they wish.
Panel members appreciated being able
to relate the research to their own
experiences of working with diverse
students in schools, recognising distinctions in the value placed on reading in
the home as well as differences in ways
of becoming literate. The book was
commended not only for its sociocultural
approach but also for the fact that –
unusually – the authors are members of
the communities about which they
are writing.

Chair Dr.Wayne Tennent writes: This
paper investigates the presence of the
writer’s voice when engaging in informational writing. Specifically, it focuses
on how a writer’s judgement of the
information presented is conveyed
through their writing. These judgements
reveal the writer’s epistemic stance. The
paper presents an analysis of science
report writing on the theme of crocodilia,
completed by ninety-three seventh-grade
(12-13-year olds) and ninth-grade (1415-year olds) students from the same
school. The epistemic stance of these
adolescent writers is analysed through
their use of ‘hedges’ (where the writer
exerts a level of caution over what they
write) and ‘boosters’ (where they write
assertively and with certainty). The
analysis revealed that regardless of
age, students used significantly more
‘boosters’ than ‘hedges’. It also revealed
that the use of both ‘boosters’ and
‘hedges’ relied on everyday language,
rather than academic registers. The
journal committee felt that this was an
original study as informational writing
can be easily overlooked in research.
The committee also felt that this study
was easily replicable and could lead to
some interesting further work going
forward, particularly in terms of helping
adolescent writers to make explicit their
epistemic stance through the conscious
use of ‘hedges’ and ‘boosters’.

UKLA Awards
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The Journal of Research in Reading
winner 2022 is for the following paper:
Amy C. Crosson, Margaret G. McKeown,
Puiwa Lei, Hui Zhao, Xinyue Li, Kelly
Patrick, Kathleen Brown, Yaqi Shenelma.
Morphological analysis skill and academic
vocabulary knowledge are malleable
through intervention and may contribute
to reading comprehension for multilingual
adolescents. Volume 44, Issue 1, 2021,
pp 154–174.
Chair Dr. Wayne Tennent writes: This
paper investigates the effects of a
morphology intervention. It involved 140
multilingual seventh and eighth grade
students (12-14-year olds) from one
middle school. Half of these students
were taught a series of lessons which
aimed to promote academic vocabulary
learning, morphological analysis and
reading comprehension. The other half
formed a comparison group. While the
authors were cautious with their findings
there was evidence to suggest that
multilingual learners improved their
vocabulary throughout engagement with
Latin root words, and that morphological
analysis had an indirect effect on reading
comprehension. The panel enjoyed the
focus on the teaching of root words which
was structured in an interesting way,
and provided a good example of theory
informing practice. The panel also felt
that by promoting the teaching of
morphemes, this study serves as a
reminder that there are many aspects to
reading beyond phonology and phonics.
The shortlist was chosen by panels
convened by Literacy editors, Diane R.
Collier and Natalia Kucirkova and JRR
editors, Jo Taylor and Nenagh Kemp.
Panel: Wayne Tennent (Chair), Frances
Bodger, Richard Charlesworth, Navan
Govender, Chris Lockwood, Fiona Maine
and Mia Perry and Jonathan Solity,
The panel would like to congratulate all
of those authors who were nominated
for the award, and Wiley for their
continued generosity in supporting
this award.

57th International Conference 2022
The UKLA Student Research
Prize 2022
Parallel Session H3
Diamond Room
Chair Clare Dowdall
The Association’s Student Research Prize
is awarded for high quality undergraduate
and postgraduate research conducted by
student members, who are nominated
by their supervisors. In 2022, three
awards will be made:
Undergraduate award:
Elizabeth Jennings - Supervisor Susan
Jones, University of Nottingham
'A bit like sex education' - Media literacy
education and primary school children:
mothers' understanding, attitudes,
and expectations.

BIRMINGHAM 2022

Postgraduate award (PhD):
Dr Elizabeth Nelson - Supervisor Mia
Perry, University of Glasgow
Understanding Childhood and Play in
the Post-Digital Age.
Special commendation (EdD):
Dr Mari Lewis - Supervisor Isabella
Rega, Bournemouth University
A Critically-engaged Syncretic Language
Narrative of two Building Trades Students
and their families: Developing Identityresonance for Self-actualising Minorities’
Right to Be, Believe and Belong.
The awards will be presented at the
gala dinner.
There is an opportunity to hear Elizabeth
Jennings present her research, along with
the Postgraduate winner from 2020,
Fiona Scott, on Sunday 11.10 – 11.55
Parallel Session H3
Nominations for the 2023 award can be made any time from now until
November 1st 2022 using the nomination process on the UKLA website.
This involves supervisors providing a 100 word summary of the student work.
Full information is available here:
https://ukla.org/research/student-research-prize/

Parallel Sessions

A
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Friday 1st July

Parallel Session A

Conference Opening and Welcome
09:30 - 09:45
Horton Suite A

A1

Keynote 1

1

09:45 - 10:45
Horton Suite A

Chair Debra Myhill

Knowledge-making in a crisis:
Literacy policy, pedagogy and
practice during COVID
Gemma Moss,
University College London

This keynote considers the challenges
and possibilities that supporting literacy
learning during COVID posed practitioners,
researchers and policymakers and why
and how their responses have been so
different. Drawing on a sequence of
research projects that focused on how
primary schools in England dealt with the
crisis and the knowledge they accrued
as they adapted to novel conditions, the
presentation will consider how to bring
research, policy and practice into more
productive dialogue in the interests of
building a more resilient and socially
just education system. This will include
reflection on whether the pandemic
created particular dilemmas for education
systems that put curriculum delivery at
the heart of their models of teaching and
learning, as England does, and use testing
to monitor curriculum delivery as their
main mode of system accountability.
Refreshments Break
10:45 - 11:15

Entrance to the Burlington Hotel

11:15 - 12:30
Horton Suite A • Symposium

Can dynamic assessment predict
growth in reading skills and risk
status for reading difficulties?

Hannah Nash, Chris Dixon, Paula Clarke,
Katy Grainger, University of Leeds, Leeds,
United Kingdom; Anna Steenberg Gellert,
University of Copenhagen, Copenhagen,
Denmark; Anna Weighall, University of
Sheffield, Sheffield, United Kingdom;
Emily Oxley, University of Edinburgh,
Edinburgh, United Kingdom
In contrast to traditional ‘static’ tests,
dynamic assessment (DA) focuses on
the process rather than the product of
learning by measuring response to
teaching. As such, DA is better able to
distinguish between underlying learning
difficulties and lack of opportunity to
learn, making it a less biased form of
assessment for culturally and linguistically
diverse children. Previous work from the
United States and Denmark has shown DA
to be a unique and sensitive predictor of
future reading difficulties, though such
work has not been carried out within
the diverse context of UK schools. This
symposium will discuss work from the
Dynamic Assessment of Reading Test
(DART) project at the University of Leeds.
Paper 1 will introduce the project and
the results of two systematic reviews on
DA of reading skills, also considering
gaps in the literature. Papers 2 to 4 will
discuss the three phases of the project
looking at DA of (a) vocabulary and
reading comprehension in Year 4; (b)
orthographic learning in Year 3; and (c)
decoding in Reception. Each paper will
discuss relevant background research,
design and recruitment, the development
of novel computerised dynamic tasks,
the extent to which these predict growth
in reading skills over time, and the
improvements they offer over static
tests in the ability to correctly classify
risk status for reading difficulties.

A2

11:15 - 12:30
Diamond Room • Symposium

Multimodal Literacies: Inclusion,
Assessment & Critical Literacies

Navan Govender, Jane Catlin, Emma
Van Dinter, University of Strathclyde,
Glasgow, United Kingdom

... texts are not monoliths, but rather,
exist as a constellation of communicative
modes (Campano et al., 2020, 143).

In this symposium, we explore
multimodality as a core component of
inclusive and social justice-oriented
teaching and learning across school and
higher education contexts. As such, we
understand how multimodality is not
just an argument for mode and medium,
but also an argument for power, access,
diversity, and (re)design (Janks, 2010).
It moves to destabilise commonly held
assumptions about how knowledge and
meaning are accessed, represented, and
measured (Kress, 2015). As such we each
explore an aspect of multimodality and
its impact on our own meaning-making
practices: 1) Inclusion, 2) Assessment,
and 3) Critical Literacies. As a question
of inclusion, Jane Catlin draws on multimodality to explore possibilities for
understanding the ways in which teachers
use non-dominant modes (drawing) as
part of the meaning-making and pedagogical practices in primary classrooms.
Similarly, Emma Van Dinter considers how
assessment through a multimodal lens
opens up opportunities to access and
understand the meaning-making practices
of secondary English learners, bridge
school and everyday literacies, and begin
to re-imagine how young people might
best represent their knowledge and
understanding of literary texts or devices.
Finally, Navan Govender investigates
renewed questions about the role of
multimodality within critical literacy
practice – particularly for engaging decolonial imaginaries (Campano et al., 2020).
Reading as a critical and multimodal
practice of meaning-making therefore
requires re-thinking the what, how, and
why of reading itself.
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A3

11:15 - 12:30
Opal Room • Research Presentation
Chair Karen Daniels
How children and young people
with learning disabilities participate
in creating iPad stories: probing
the boundaries of 'agency'
and 'authorship'
Lauran Doak, Nottingham Trent
University, Nottingham, United Kingdom
This paper reports findings from a UKLAfunded study on how children and
young people with learning disabilities
engage with Pictello, an iPad App which
facilitates assemblage of photo, video,
text and voice recording to create bespoke
multimodal stories. Specifically, the study
examines the concept of 'agency' and
'authorship' in relation to the children's
contributions. Participants were five
children and young people aged 6-16
with labels ranging from 'Moderate
Learning Disabilities' (MLD) to 'Profound
and Multiple Learning Disabilities' (PMLD).
Each family was given an iPad, the Pictello
App, and initial training on the features
of the App. They were then given twelve
weeks to explore the App in any way
which seemed engaging with their child.
Data generation involved home videos
of App engagement, family diaries,
semi-structured interviews with families
involving children/young people where
possible, and video stimulated recall
which invited families to rewatch home
videos and discuss App engagement.
Additionally, stories produced were
collected for analysis. Findings suggest
that the five children participate in story
composition in diverse ways including
direct autonomous content input through
the App; technologically distributed
authorship drawing on App affordances
such as word prediction; and interpersonally distributed authorship drawing
on family members as transcribers of
lived experiences. In this paper I probe
the complex boundaries of 'agency' and
'authorship', exploring whether enthusiastic multimodal participation in a prior
lived experience which subsequently
forms the basis of a story assembled by

another can be said to constitute a form
of temporally distributed agency and/
or authorship.

How does research reach teachers?
Investigating research mobilities in
primary literacy education

Adventures in drama and digital
animation: affect, agency and
inclusion in the multimodal
school play

Cathy Burnett, Petra Vackova, Sheffield
Hallam University, Sheffield, United
Kingdom; Julia Gillen, Anna Cermakova,
Lancaster University, Lancaster,
United Kingdom

Michelle Cannon, Sara Hawley, Theo
Bryer, UCL, London, United Kingdom
This UKLA-funded study reflects on the
work of a media teacher, a drama teacher
and a class teacher as they collaborated
with children in an inner London primary
school to develop a Year 6 play which
integrated performative digital animation
into the narrative and set design of a
more conventionally structured production.
The following research questions framed
the inquiry: What are the unique learning
affordances of ‘performative digital animation’ in relation to literacy (the media
teacher)? What roles and opportunities
for enactment are offered by the ‘multimodal school play’ (the drama teacher)?
How are pupils’ existing digital media skills
and talents mobilised in the production
(the class teacher)? Data includes semistructured interviews with staff and pupils
before, during and after the performance,
as well as observations, photos and video
footage of the making processes and
rehearsals. Using Raymond Williams’s
complex and multi-faceted concept of
structures of feeling as a lens through
which to view our observations and data,
we extend it to incorporate theories of
embodiment and materiality which have
emerged since he was writing. The findings point to the importance of affect in
the children’s processes and production
and the availability of new roles in the
multimodal play which allowed children
to exert agency. We highlight the inclusive
nature of emergent new literacy practices
which integrate interactive drama and
meaning-making with digital media and
look at how these practices have the
potential to disrupt entrenched classroom
hierarchies and tackle inequalities,
particularly for vulnerable and
disenfranchised children.

In England several developments have
combined in powerful ways to sustain
certain ideas about literacy and research
in education. These include the promotion of ‘evidence–based practice’,
reductive frameworks for initial teacher
education and early career professional
development, and a strong accountability
framework via inspection. However to
suggest that such discourses are all
pervasive is to ignore other, less predictable, ways in which research circulates.
Teachers, researchers and others working in literacy education, combined
with the work of digital actors, assist
the movement of ideas in sometimes
unpredictable ways. We argue that, if
we are to understand how teachers
encounter research, we need a better
understanding of how research moves,
and suggest that such movements are
produced through shifting assemblages
of human and non–human actors that
combine to mobilise literacy research
evidence. In this presentation we draw
on examples of activity on Twitter and
preliminary work on an ESRC-funded
project Research Mobilities in Primary
Literacy Education - to explore the
varied ways in which research moves
to and between teachers, and what
happens as it does so.
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A4

11:15 - 12:30
Wallace Room • Workshop

re-positioning confidence, community,
empowerment and pleasure, as core
means through which children and
young people are able to negotiate
the current attainment landscape.

‘Creative Courage’: Injecting
storytelling and storymaking into
the curriculum through arts-based
CPD for primary teachers

A5

Deborah Bullivant, Gemma Thornton,
Grimm and Co. Rotherham, United
Kingdom; Hugh Escott, Sheffield Hallam
University, Sheffield, United Kingdom;
Jane Hodson, University of Sheffield,
Sheffield, United Kingdom

Chair Roger McDonald

UKLA 2022 positions literacy as
empowering, pleasurable, conferring
privileges, and tied up with confidence
in our own worth, abilities, and identity,
whilst also situating these elements
against a backdrop of unequal access to
literacy, and the devaluing of literacies
that do not align with assessments and
metrics. The creative writing charity
Grimm and Co. has been developing its
signature pedagogy in order to promote
these positive ways of conceptualising
literacy through immersive, child-centred,
arts-based learning environments.
However, embedding literacy work that
emphasises empowerment, pleasure,
and sense of belonging into the current
educational backdrop is dependent on the
‘creative courage’ of individual teachers
and their capacity to ‘take risks’ within an
environment focussed on drives towards
‘attainment’. When it comes to teachers
employing arts-based approaches to
teaching and learning this ‘risky’ work
may only happen if teachers already
see themselves as ‘creative’, have some
organisational leverage, or are potentially
in contexts where they are safe to do
‘creative’ work because their students
are already succeeding with their ‘core’
studies. This workshop will provide a
space to participate in Grimm and Co’s
immersive arts-based continuing professional development (CPD) training, as a
means of exploring teachers' perspectives
on the tensions, and challenges, of
embedding arts-based approaches into
their curriculum. It will explore on-going
CPD evaluation and research work into
‘creative courage’ as a means of

11:15 - 12:30
Drummond Room •
Research Presentation

Accessing plants: the place for books
Verity Jones, University of the West of
England, Bristol, United Kingdom
The climate crisis is one that accentuates
social and economic inequalities across
the globe. In this paper I will first reflect
on research with c1000, 7-11 year olds
that explores young people's relationship
to the crisis and growing concerns for
their well-being and mental health in the
face of eco-anxiety. I will then theorise
the importance of outdoor spaces and our
interaction with plants before critically
reviewing a selection of children's fiction.
These books, chosen by children, will
highlight how plants are being represented in different ways and the impacts
these representations may be having on
young audiences. Final comments will
suggest ways in which teachers and
teacher trainers might choose and use
books in order to support young people
navigate climate change and support
positive well-being and mental health.
Thinking aloud: The role of
provisionality in whole class
and small group discussions
Fiona Maine, Anna Čermáková,
University of Cambridge, Cambridge,
United Kingdom
Dialogic classrooms feature whole-class
and small group discussions as collaborative meaning-making endeavours.
Whilst the language of reasoning has
been extensively researched in these
contexts, the specific role of provisional
language (for example, modality reflected
in words such as might and maybe, and
linguistic vagueness such as like,
sometimes or kind of) in the support of

reasoning, is less specifically researched.
Using a corpus of transcribed primary
classroom data generated as part of a
wider European project on dialogue and
argumentation (www.dialls2020.eu)
we examine the role of provisionality
in teacher-led and peer-group learning,
noting the subtle differences in how
provisionality supports reasoning and
thinking aloud in these different social
spaces. We use a linguistic ethnographic
methodology, drawing on corpus
linguistics and fine-grained qualitative
analysis to examine our data at macroand micro-levels, looking at how the
social mode of thinking manifests in
different learning contexts. We investigate
how provisionality works as a tool to
support collaborative reasoning through
enabling dialogic space; allowing for ideas
to be half-formed or open to challenge;
and creating a supportive and inclusive
learning environment for many voices
to be heard. We report how in highly
dialogic classrooms provisional ‘thinking
aloud’ can happen in whole class and
small group contexts and also note the
nuanced social role that provisional
language can play.
Collaborative Community Mapping
(Co-MAP): young people’s experiences
of learning through COVID-19 as
multimodal entanglements
Alex Kendall, Mary-Rose Puttick,
Louise Lambert, Louise Wheatcroft,
Birmingham City University,
Birmingham, United Kingdom
The ‘Collaborative, Community Mapping
of Young People’s Learning Experiences
during COVID-19’ (Co-MAP) 2021-23
Erasmus+ project engages partners
across five European countries, including
the UK, Germany, Greece, Hungary, and
the Netherlands. The Co-MAP collaboration comprises researchers, school
practitioners, families, community artists,
charities, and street newspapers. The
project explores the effects of the
school ‘closures’ during the Covid-19
pandemic on children and young people
(CYP), including transitional experiences
of marginalisation and understandings
of vulnerability. Working in close
collaboration with Birmingham City of
Sanctuary, the UK team has worked

Parallel Sessions

15

with schools in the Birmingham Schools
of Sanctuary network that have a
commitment of welcome to CYP from
refugee and newly arrived backgrounds.
Our Phase 1 interviews with school
leadership teams illuminated the ways
in which schools effectively operated as
an emergency service for local communities during this time. In Phase 2 we
used participatory, arts-based approaches,
centring the voices of CYP, parents/
carers, and teachers to produce multimodal collages of lived experiences of
learning during the pandemic. In this
paper, we focus on this multimodal
meaning-making. Through insights into
their visual and affective mapping, we
bring to the fore CYP’s understandings of
the in/formal learning assets they were
part of, and how the inter-generational
and inter-community networks became
entangled within this process. We present
work-in-progress from Phase 3 in which
CYP work with local artists to transform
their mapping into comic strip style
multi-lingual narratives: cultivating
cross-cultural connections and a unified
voice of CYP across the five countries.

A6

11:15 - 12:30
Emerald Room • Research Presentation
Chair Teresa Cremin
Collaborative design of olfactory
stories for young children
Natalia Kucirkova, University of
Stavanger, Stavanger, Norway.
The Open University, Milton Keynes,
United Kingdom
Olfactory stories are stories that follow a
narrative arc and engage children’s sense
of smell. In this innovative project, we
aimed to explore the design possibilities
of such stories with a collaborative
participatory research approach. First,
ten experts with background in olfaction,
children’s literature and publishing,
participated in a design workshop for
prototyping olfactory stories with a set
of structured activities. Second, children’s
views concerning their favourite smells
were solicited through their creation of
“story boxes”. Children’s and community

views were used to inspire a public
exhibition at which local children
immersed in an interactive, scentaugmented story-walk. We conducted
structured observations of a focus group
of twenty children at the exhibition and
analysed them for key patterns of positive
engagement such as children’s laughter,
request for more or longer interaction
with a display. The emergent synthesis
of findings shows that the key focus of
children’s and adults’ views on olfaction
merge around the ideas of surprise,
novelty and intense memories. For
typically developing Norwegian children
aged three to six-year olds, the inclusion
of olfactory stimulation seems to
contribute to their increased interest in
stories and literacy. Given the little
explored role of smell in children’s literacy
but the widely acknowledged role of
smell in detection of illnesses and
general sense of health and wellbeing,
this study contributes insights into how
to positively incorporate olfactory
stimulation into children’s contemporary
literacy experiences.
Talk about It:
Dialogic Metalinguistic Talk
about Writing
Debra Myhill, University of Exeter,
Exeter, United Kingdom
We know the importance of talk for
learning, how talk is a crucial resource
for generating, developing and consolidating learning. In particular, dialogic
talk has been positioned as particularly
significant in promoting learning and
there is a substantial body of research
on dialogic, exploratory talk, both from
the UK and internationally. At the same
time, there has long been a recognition
of the importance of talk for writing perhaps originating with Britton’s seminal statement that reading and writing
‘float on a sea of talk’. But curiously,
there is remarkably little research which
has investigated dialogic talk used within
the teaching of writing, or how dialogic
talk can support developing writers’
metalinguistic understanding of how
linguistic choices shape meaning in
written texts. This presentation will
synthesise findings from two studies,
conducted in English primary schools,

both investigating the development of
metalinguistic understanding of writing
through teaching grammar as a choice
which shapes meaning. The pedagogy
foregrounds the importance of metalinguistic talk about language choices, and
explored how teachers managed this
kind of talk in the classroom. The analysis
will show the different ways in which
teachers manage talk about writing both dialogically and more monologically
- and will present a set of ‘talk moves’
which might support teachers in extending
children’s metalinguistic thinking about
the language choices they make in their
own writing, and help children become
increasingly assured in ‘writerly’
decision-making.
Labouring together towards a
hopeful, socially just education
through nurturing multilingual
and post-human literacies
Khawla Badwan, Abi Hackett,
Manchester Metropolitan University,
Manchester, United Kingdom
This paper is interested in how
expanded notions of literacies might
support future socially just directions for
pedagogy and practice. In a context of
narrowing literacy curricula in early
years and primary education, educators
become torn between either seeing
themselves as just language teachers or
as educators whose role is connected to
broader social and political issues of our
times. We establish links between narrow conceptualisations of language and
literacy that can be described as ‘too
White’, ‘too monolingualising’, ‘too neat’
and ‘too narrow’ (Kuby et al, 2018) and
wider educational struggles for minoritized and marginalised children as they
navigate experiences of linguistic
shaming, exclusion, symbolic violence
and unequal access to educational
opportunities. In particular, we identify
hierarchies of knowledge, including a
disconnect between mind and body, as
central to both the marginalisation of
students and to narrow conceptualisations of literacy. In response, we open
up a window for re-imagining literacy
education in ways that are hopeful,
equitable, socially just, and more-thanhuman, demonstrating examples from
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previous research projects. We conclude
with an attempt to join the dots between
language, literacy, body, movement,
race, space, materiality, and technology,
challenging binary thinking that enforces
a separation between the mind, the
body, and our material conditions. The
paper draws on collaborative ethnographic
work with children in primary and early
years settings as part of ‘Voices of the
Future’ an interdisciplinary research
project asking how children and trees
co-exist in urban spaces.

A7

11:15 - 12:30
Topaz Room •
Postgraduate Student Slam
Chair Lucy Taylor
Examining my doctoral research
into the gothic and macabre nature
of children's stories: What lies
beneath the surface?
Andrew Dickenson, Bishop Grosseteste
University, Lincoln, United Kingdom
Fairy tales are an accepted component
of storytelling for children, yet beneath
the surface of Red Riding Hood lies a
darkness within its oral tradition, providing
an abundance of gothic settings and a
macabre infusion of death and depravity.
A rich vein of the macabre can be found
through contemporary children's fiction
as a perpetuation of traditional folk tales
and legends, reimagined with modernised cultural references. To this end, is
The Gruffalo in fact a tale of Cold War
muscle flexing?
It is possible to eulogise that perhaps
the works of Gaiman and others serve a
‘pastoral and maturational function’? My
research is also examining how children's
stories provide opportunities for them to
experience powerful, imaginary events
and vicariously live within them, without
risk of physical consequences, whilst
learning how to respond emotionally.
Has the nature of children’s literature
that deals with the darker side of life
changed, so that it now reflects the world
that surrounds them, and how do they
respond to engaging with such materials?

What is generated exploring
Shakespeare through drama in an
after-school club?
Jemma Monkhouse, Sheffield Hallam
University, Sheffield, United Kingdom
The presentation will focus on an ongoing
EdD research project asking what is generated through an after-school club with
Key Stage Two children using drama to
explore Shakespeare's Macbeth. The
research aims to investigate ways in
which children experienced the club and
what this suggests about literacy education. The presentation will draw on
thinking around affect theory (Deleuze
and Guattari, 2004) and John Law’s work
on method (2004) and explore how this
has impacted on the approaches to data
generation and analysis taken throughout
the study. The presentation will report
on an episode of data from the club and
what it suggests about individual
children’s experiences. I will explore the
ways in which we might perceive these
experiences as multiple and the ways in
which we might recognise certain experience that could potentially be ‘othered’
(Law, 2004) or missed. I will use this
theoretical perspective to reflect on
questions the data episode raises for
literacy educators.
Investigating the lived experiences
of student teachers’ as readers and
the formation of a ‘reading teacher’
identity - an exploration of student
teachers reading histories and
identity formation through picture
drawing and interviews
Emma Rogers, Bishop Grosseteste
University, Lincoln, United Kingdom
Teacher identity is not synonymous with
the teachers’ role and function and the
personal and professional are not
separated as two ‘in-school’ and ‘out-ofschool’ identities (Halse, 2010). A classroom takes on its own meaning based
on a teacher’s beliefs (Shaw et al., 2007).
Whilst classrooms may share the same
artefacts (Tuohy, 1999) they remain
‘unique social constructs’ reflecting
teachers’ particular backgrounds through
the texts that are acknowledged and
valued in the classroom and the
discourse through which they are

shared (John, 2009). Our personal
identity, therefore, is entwined in the
practice and values we adhere to in the
classroom. Teachers’ reading identities
and their personal engagement in
reading enable them to model the
intrinsic pleasure of reading and support
children’s construction and conceptualisation of what it means to be ‘a reader’
(Cremin et al., 2014:68). The topic of
this paper addresses the construction of
a teacher identity as a ‘messy, difficult
matter’ (Halse, 2010 writing in Bathmaker et al., 2010) involving student
teachers in negotiating their fledgling
teacher identities with their life history,
and self-identity as a reader. This study
examines the process of the formation
of a reading teacher identity in a group
of first-year Primary education students.
Through data visualisation and interviews, the student teachers began to
negotiate and articulate their trajectory
towards becoming reading teachers thus
supporting an argument for a narrative
perspective (Burnett, 2006) to HEI
curriculum where all professional
knowledge is closely related to personal
values, personal histories and
personal identity.
The potential of a course
Book Club in re-centring the
personal literacies of students in
Higher Education
Emma Evans, University of Bristol,
Bristol, United Kingdom
The UK government’s Widening Participation policy, along with the Black Lives
Matter movement and the UUK and NUS
(2019) #CLOSINGTHEGAP report have
spurred UK universities into action to
develop diverse and inclusive environments that provide a good sense of
belonging. Resulting initiatives include
inclusive pedagogy, training for unconscious bias and decolonising the
curriculum. However, what none of
these initiatives directly address is the
day-to-day discourse of academic
literacy practice in higher education and
its impact. It is increasingly recognised
that traditional notions of literacy centre
elitism and whiteness, potentially
devaluing the diversity of students’
backgrounds, yet practical solutions are
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rarely proposed. At the heart of this
study lies the theory that literacy is a
multi-dimensional practice serving a
variety of social, economic, ideological
and political purposes. It will take an
action research approach by placing
students at the centre of the study to
value their identity and promote agency
in meaning-making and knowledge
production. Participants will record
moments of displacement or misunderstanding experienced throughout the
delivery of a course unit in a multimodal
journal. The research will provide a Third
Space in the form of monthly ‘Book
Club’ meetings that use the Critical
Framing model of the Multiliteracies
pedagogy to encourage students and
their academic practitioners to interrogate
these moments so that their reproduction
is disrupted and solutions are negotiated.
It is hoped that the research will provide
a practical model that academic practitioners can use to critique their own
literacy practice and re-centre the
personal literacies of students.
Enabling young children’s embodied
engagement with the storyworlds
of picturebooks
Samantha Hulston, University of
Cambridge, Cambridge, United Kingdom
This presentation is concerned with
recognising and exploring young
children's, aged 3 - 5, embodied engagement with picturebooks, so as to
create enabling reading opportunities
that are accessible, enjoyable and

B

meaningful. Research exists that investigates young children’s engagement with
picturebooks. However, such research
often focuses on children’s bounded
responses as they look at book pages
during shared readings. Moreover,
within the Early Years Foundation Stage,
despite research highlighting the value
of multimodal engagement, there is a
preference for spoken responses. Such
preferences do not adequately enable
young children’s varied meaning making
practices. In this project, reading engagement is explored through solicited
play, using curated ‘story boxes’,
containing small world objects linked to
a previously shared picturebook. This
solicited play is recorded through video
observation and analysed using multimodal annotation techniques, drawing
attention to the interplay between
embodied modes and the material
responses of small world objects. This
presentation focuses on one child’s
embodied engagement with a sheet of
foil. The child’s embodied interactions
with the foil are characterised by erratic
movements as well as moments of
hiatus. These contrasts in physicality are
coupled with shifts in the child’s types
of engagement with the storyworld,
moving a-linearly across and between
narrative action and character traits. This
case study suggests that an enabling view
of young children’s reading practices
needs to recognise children’s meaning
making as embodied and creative,
unfolding beyond the page through
playful and unpredictable engagement
with storyworlds and materials associated
with them.
Lunch
12:30 - 13:30
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13:30 - 14:45
Horton Suite A • Symposium

Rhetoric in the high school
curriculum: a bridge between
literacy and citizenship

Dr Arlene Holmes-Henderson,
University of Oxford, Oxford, United
Kingdom; Dr Janja Zmavc, Educational
Research Institute, Ljubljana, Slovenia;
Dr Anne-Grete Kaldahl, Oslo Metropolitan
University, Oslo, Norway

The study of rhetoric equips young
learners with the skills to think, listen
and speak. This symposium presents
curricular innovations from the UK,
Slovenia and Norway which foreground
the role of listening and speaking for
literacy and citizenship. Symposium
presenters will outline the challenges
associated with training teachers to
teach rhetoric and will share testimonies
from both staff and students about their
learning experiences with this ancient
content which is ‘new’ to so many. The
work of all three presenters investigates
the intersection of rhetoric, oracy and
citizenship education. They will present
work-in-progress which reveals the contribution of rhetoric to the cultivation of
communication skills and critical skills,
both of which are considered essential
for social equity and active citizenship.
Paper 1: Teaching rhetoric in UK
high schools: when Aristotle found
media fame
Paper 2: Teaching rhetoric in high
school in Slovenia: a new curriculum
for the new humanities?
Paper 3: A rhetorical approach to
exploring and articulating the oracy
construct in Norwegian schools
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B2

13:30 - 14:45
Wallace Room • Workshop
Reading Comprehension
Across the Primary Curriculum:
A Practical Approach
David Reedy, London, United Kingdom
This workshop will look at how inference
making is central to making sense of
texts. Drawing on the pedagogical process
outlined in the book 'Guiding Readers'
this practical workshop will look at typical
texts utilised in different subject areas and
explore how teachers can help students
make sense of them. Texts will include
word based as well as multimodal.

B3

13:30 - 14:45
Sapphire Room • Research Presentation
Chair Debra Myhil
Linguistic phonics: work from
sounds to letters, not vice versa
Greg Brooks, University of Sheffield,
Sheffield, United Kingdom
From phonics’ first appearance in the
16th century till today, almost all teaching
approaches work from letters/graphemes
to sounds/phonemes. But for English at
least this is perverse, since the complexity of the spelling system (with its nearly
300 graphemes) makes the identification/
segmentation of graphemes within
written words more difficult than in
more regular orthographies. Linguistic
phonics takes the opposite tack, working
from the 44 or so phonemes in the
spoken language to the graphemes in
the written language. In this paper I shall
trace the history of such approaches
from Pestalozzi through Bloomfield to
the present, including revealing the
linguistic phonics underpinning Letters
and Sounds.

Creating Books, Sustaining
Languages, and Addressing Inequities
with Two Indigenous Communities
Catherine Compton-Lilly, University of
South Carolina, Columbia, USA; ChingTing Hsin, Ming-Fang Hsieh, National
Tsing Hua University, Hsinchu, Taiwan
We describe a collaborative effort to
support indigenous communities on two
continents in combating language loss
and promoting Indigenous language literacies. We intentionally sought local
knowledge and perspectives to design
and create sets of bilingual books that
introduce young children (ages 4-7) to
simple phrases and basic conversational
vocabulary in two indigenous languages
spoken by people in Taiwan and South
Carolina. Specifically, we worked with
Atayal and Cherokee Tribal Leaders to
create simple caption books that introduce
young children to words and phrases in
their native, indigenous languages. We
intentionally listened to and learned
from tribal members in order to identify
topics and sentences that were culturally
and linguistically relevant. In particular,
we aspired to counteract “the thousands
of ways in which indigenous languages,
knowledges and cultures have been
silenced or misrepresented” (Tuhiwai
Smith, 2012, p. 21). We asked:

• How did teams of university professors
work with Indigenous leaders to create
texts for young children to counteract
language loss?
• How were these texts received, used,
and understood?
• What messages about literacy and
language learning did we learn?
These simple bilingual caption books
present children with patterned text.
Clear illustrations are used to enable
children to use picture cues to learn new
words in their indigenous language. The
sentence patterns used in the books were
identified and transcribed with the help
of native language speakers. Images –
photographs, drawings and illustrations were vetted by Tribal leaders at each site.

The impact of Covid-19 school
disruption on young pupil’s reading
progress: Insights from the
ICKLE project
Hannah Nash, Paula Clarke, Catherine
Davies, Matthew Homer, Peter Hart,
Rachel Mathieson, University of Leeds,
Leeds, United Kingdom
The ICKLE project has explored the
impact of Covid-19 disruptions to normal
schooling on the progress of ~450
children. The project used data provided
by schools, teachers and caregivers to
investigate the factors influencing pupil
progress. In this presentation we focus
on reading level data from three timepoints; Spring 2020 (pre-pandemic,
children in reception), Autumn 2020
(post first round of disruption, children
at the beginning of year 1) and Summer
2021 (post second round of disruption,
children at the end of year 1). From
Spring 2020 to Autumn 2020, children’s
progress in reading book band levels
was slower than usual and 64% made
either no progress or less progress than
expected. When the children were at the
end of year 1, 68% were not at the expected level for their age. The strongest
predictor of reading level in both Autumn
2020 and Summer 2021 was previous
reading level. In terms of progress,
pupils at schools that provided a wider
range of literacy resources and pupils
who had access to hard-copy books
made more progress. Pupils at schools
that provided new activities too often,
made less progress. Whether a child had
EAL or was receiving additional support
were both predictors during the first
period but not the second. Changes to
remote learning provision and more
children attending school, may have
reduced differences between children.
Our findings show the importance of
providing a range of activities to support
reading development in young children
and of access to hard-copy books.

BIRMINGHAM 2022
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B4

13:30 - 14:45
Emerald Room • Research Presentation
Chair Janet Douglas-Gardner
Politics of Language Education and
Language Use in Nigeria: A Critique
of the Nigerian National Policy on
Education and the Constitution of
the Federal Republic of Nigeria
Kikelomo Adeniyi, Mopelola Adebanjo,
Oluwasegun Adeniyi, Adeniran
Ogunsanya, College of Education,
Oto/Ijanikin, Lagos, Nigeria
The fact that Nigeria is a multilingual
nation is indisputable. Adegbite(2003)
observes that there is an estimated
number of indigenous languages ranging
from 400 to 500 with Hausa, Igbo and
Yoruba as the major languages with
about 18 million speakers. Aside this,
English, the language of colonial powers
plays major roles in the educational and
political domains. However, it has been
observed that the use of these aforementioned languages in Nigeria polity
and education is a result of literacy
politics. Hence, this study examines the
Constitution of the Federal Republic of
Nigeria and the National Policy on
Education (NPE) to highlight the influence
of politics on Literacy Policy. Our major
findings include the fact that the three
major Nigerian Languages (Igbo,Hausa
and Yoruba) are adopted for Language
Education and Language in Politics because
of the political might and population of
the users. English,on the other hand,is a
neutral language and a language of
prestige and therefore finds a vantage
position in the country. It is recommended
that to ensure effective early literacy

among pupils, more emphasis should
be placed on teaching learners in their
mother tongues and language of the
immediate environment aside the three
major Nigerian languages and
English language.
The trials and tribulations of
research to design and implement
an app to support student teachers
and in-service teachers with reading
comprehension in rural and township
schools in South Africa
Jane Carter, University of the West of
England, Bristol, United Kingdom
The PISA international report on reading
shows South Africa as the lowest attaining
of the fifty countries in the study. Whilst
this study is problematic in many ways,
it reveals some of the underlying literacy
inequalities in the world and underpins
the struggle for equality in post-apartheid
South Africa. The University of the West
of England has worked in partnership
with a group of schools in the Madadeni
Township in South Africa for a number of
years and has joined with the University
of Zululand to consider approaches to
supporting the teaching of reading. The
international cross-faculty team have
developed and launched an app that
supports teachers in matching books at
instructional level to individual children
and provides support, advice and tips
for teaching reading comprehension in
English (the language of instruction in
South Africa). Teachers and pre-service
teachers have completed a pre-app
questionnaire about their skills, knowledge and needs in relation to reading
comprehension and are now using the
app in their schools before completing a
post-app use questionnaire. Focus groups
have also been held. This session will
report on initial findings from the study
and consider some of the issues with
collaborative, international work during
the Covid-19 period and where the
inequalities between England and South
Africa are encountered at every turn.

Grammar and Writing in
England’s National Curriculum:
A Randomised Controlled Trial
and Implementation and Process
Evaluation of Englicious
Dominic Wyse, Jake Anders, Alice
de Gennaro, Julie Dockrell, Yana
Manyukhina, Sue Sing, Bas Aarts, IOE,
UCL's Faculty of Education and Society,
London, United Kingdom; Carole
Torgerson, University of York, York,
United Kingdom
The study reported in this paper
evaluated a new approach to teaching
the grammar requirements, for sevenyear-old children (Year 2), in England's
national curriculum. It was the first
world-wide to investigate grammar for
writing for such young children using a
randomised controlled trial and process
evaluation design. The new approach to
teaching grammar was called Englicious
and was developed by linguists. The
research questions addressed the extent
to which the Englicious intervention was
effective and the implications for teaching
writing and for England's national
curriculum. The Englicious intervention
consisted of 10 grammar lessons, derived
from existing Englicious resources, that
had been manualised by four experienced
teachers who were not involved in the
research beyond this initial work. Two
measures were used to assess children's
development of writing and grammar:
1. a narrative writing test; 2. a sentence
generation test. 64 schools were allocated
at random either to the intervention
group of schools or the business as usual
control group of schools. The analysis of
the test data showed no impact on the
narrative writing test. There was a positive
effect shown on the sentence generation
test but this was not statistically significant. The analysis of process evaluation
data showed that the teachers liked the
Englicious intervention. Teachers had
conflicting views about grammar in
England's national curriculum. The main
outcome of the research is the recommendation to review England’s national
curriculum in order to make the requirements for writing better fit the evidence
on effective teaching of writing.
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B5

13:30 - 14:45
Topaz Room • Research Presentation
Chair Clare Dowdall
Repositioning parents, professionals
and literacy resources to enable
advantage for all
Helen Victoria Smith,
University of Nottingham,
Nottingham, United Kingdom
In keeping with the conference theme
of enabling advantage for all, my presentation will be based on the recently
published book of my ethnographic
place-based research - Local literacies in
early childhood: Inequalities in place,
policy and pedagogy (2022). My research
began with a question about how local
literacy resources support parents to
provide the type of home learning
environment promoted through government policy as key to children’s ‘school
readiness’ and future success. Data (from
interviews, observations, photographs
and documents) were collected in various
sites visited by mothers and young
children in a deprived East Midlands’ (UK)
town between 2015 and 2018. These
sites included pre-schools, a public library,
Sure Start Children’s Centres and privately
run parent and child early education
classes. In my presentation, I will draw
on Bernstein’s (1975) concepts of visible
and invisible pedagogy to shed light on
the different ways that poorer parents
experience literacy resources, which

create educational inequalities for their
children before they start school. Through
this understanding, I will then argue for
a repositioning of parents, professionals
and literacy resources in order to empower
parents, maximise learning opportunities
for their children and close early attainment gaps. The presentation will be of
interest to early years’ professionals,
people involved in community development and family support services,
librarians, literacy advisors and other
researchers of community and/or
early literacies.

digital reading habits of 5,732 adolescents
conducted between March-October 2021.
Findings show that there exists a digital
divide 2.0. where adolescents from
different socio-economic status have
differential access to subscriptions and
skills required for reading , even where
technology has been made available.
From the first study, it was found that
unrecognised access to paid subscriptions
and “intensive immersion” in home
reading practices from an early age
were some of the practices available to
middle-income adolescents.

Adolescent Reading Inequities in
an Age of Digital Reading:
Case Studies from Singapore

From the second study, it was found
that adolescents on financial assistance
had fewer books and were more likely
to rely on school resources for their
reading materials. During the pandemic,
students living in poverty were more
likely to read less, enjoy reading less
and have fewer opportunities to access
reading resources at home. Implications
for schools and community resourcing
are discussed in this presentation.

Chin Ee Loh, National Institute of
Education, Nanyang Technological
University, Singapore
With the move to blended learning and
greater reliance on technologies for
reading, students may seem to have
greater access to resources for reading.
However, pandemic realities may result
in an exacerbated “summer reading loss”
as students from different socioeconomic
status access print and digital reading
resources differently, even when they
have near equal access to technologies
such as mobile phones and other internetenabled devices. This paper provides
insights on adolescent students’ literacy
practices from two pandemic studies:
(1) a study of parents and children’s use
of technology for reading during a school
lockdown between April-May 2020, (2)
a mixed methods study of the print and
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B6

13:30 - 14:45
Diamond Room •
Research Presentation
Chair Candice Satchwell
The (white) ears of Ofsted:
a raciolinguistic perspective on
the listening practices of the
schools inspectorate
Ian Cushing, Edge Hill University,
Lancashire, United Kingdom; Julia
Snell, University of Leeds, Leeds,
United Kingdom
England has had a schools inspectorate
since 1839, first in the form of Her
Majesty’s Inspectorate (HMI) and since
1992, in the form of the Office for
Standards in Education, Children’s Services
and Skills (Ofsted). The inspectorate, a
workforce made up of majority white
inspectors, conduct regular inspections
of all state schools in England, producing
reports which comment on various aspects of educational provision, including
teachers’ and students’ spoken language.
In this talk we deploy a raciolinguistic
genealogy to examine the listening
practices of the inspectorate, drawing on
historical inspection reports generated
from archival work, inspectorate language
policy, and a corpus of thousands of
contemporary reports. We show how
raciolinguistic ideologies, which frame
low-income and racialised speakers as
'deficient', are deeply embedded into the
sociopolitical culture of the inspectorate.
We show how these ideologies translate
into systems of language policing and
discrimination in which the nonstandardised language practices of marginalised
students and teachers are heard as
impoverished and unsuitable for school.
We show how racialised and classed
language policing are a foundational
feature of the inspectorate and part of
their institutional logic. Finally, we call
on Ofsted to re-imagine what they mean
by 'social justice', and argue that their
current stance simply exacerbates
structural inequalities in its demand that
low-income and racialised speakers
modify their speech to conform with
the speech of the white middle-classes.

Sensing and configuring the world
with text in early childhood
Lucy Rodriguez Leon,
The Open University, Milton Keynes,
United Kingdom
Research framed by evolving sociocultural
theories have been fundamental in
advancing the study of early childhood
literacies. More recently the field has been
enriched by posthumanist perspectives
which have shifted the analytic gaze
from children’s participation in literacy
practices and events, to the fluid relationality of literacies. During the same era,
cultural-historical scholars have advanced
Vygotskian concepts to facilitate the study
of children and their environments in
unity. Drawing on video vignettes from
an ethnography involving 3-4-year-olds,
this paper explores how bringing posthumanist perspectives into dialogue with
the neo-Vygotskian concept of ‘subjective
senses and configurations’ (González Rey,
2012) might extend our understandings
of what emerges between young children
and text. Musing over early literacies
through these dual theoretical spaces
may offer new insights into children’s
emerging idiosyncratic, subjectively, and
relationally produced experiences of text
in their everyday lives. Delegates are
invited to consider segments of video
data and ponder how micromoments in
relations between young children and
texts might be potential sites of
transformation.
Did the children of Scotland catch
the reading bug? An exploration of
the impact of universal book gifting
in Scotland
Rebecca Rees, Katherine Wilkinson,
Scottish Book Trust, Edinburgh,
United Kingdom
Scottish Book Trust run two universal
book gifting programmes – Bookbug and
Read, Write, Count. Between the two
programmes, every child in Scotland
receives six bags of books and other
resources between birth and age eight.
Bookbug has been gifting bags since
2010 and Read, Write, Count since 2016.
This research explores the impact of the
gifting programmes on children and
their families over the past 12 years.

The study sets out to examine how and to
what extent the book gifting has impacted
on the lives of children and families who
have received all six book bags, exploring
the differences in impact across demographics and the barriers to impact for
different groups. Impacts include literacy,
reading engagement, family relationships,
wellbeing, and access to books and
contemporary children’s authors.
This is a mixed methods study, involving
surveys and focus groups with parents
and carers and learning professionals,
and participatory arts workshops with
children through which we aim to foreground children’s voices in the research.
The research is due to be published in
August 2022; key findings will be
presented, alongside reflections on the
methodologies and opportunities for
further work.

B7

13:30 - 14:45
Drummond Room •
Research Presentation
Chair Cathy Burnett
The development of a researchliterate teaching profession and
evidence-based literacy policies
Margaret M Clark, Newman University,
Birmingham, United Kingdom
The government in England claims that
synthetic phonics is the only way to
teach ALL children to read and that this
policy is evidence-based, failing to
acknowledge alternative evidence.
Decoding dominates early years’ classrooms in England; interviews with
teachers reveal that success in the
Phonics Screening Check has priority.
Interviews with young children show that
many do not appreciate the purpose in
reading is to gain meaning from written
language. Focusing only on decoding in
the early stages of learning to read in
English whose orthography is not phonically regular, and some children are not
fluent in English is questionable. A
hundred key words account for about 50
per cent of the TOTAL words in written
English. Speedy recognition of these key
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words combined with phonics would
enable young children to make sense
of print and avoid them guessing decodable words. They would from the early
stages thus encounter meaningful
written language.
Selected findings from my research:

• Stories read to preschool children
sensitised them to features of
written language.
• Young children who started school
reading with understanding revealed
key features in learning to read.
• Many teachers found the Phonics
Screening Check told them little new;
many parents, even those whose
children passed the check, claimed it
had set back their children’s progress.
In initial teacher education institutions
even greater focus on phonics is now
demanded by Ofsted if institutions wish
to remain validated to train teachers.
Teachers should have the knowledge,
ability and right to critique
government policies.
Student Teachers as Writers:
developing subject knowledge
through praxis
Paul Gardner, Sonja Kuzich,
Curtin University, Perth, Australia
‘The acquisition of subject knowledge in
praxis is essential to developing a more
informed view, not only of how texts
are constructed, but also of the emotional and cognitive engagement of the
writer… Knowledge of the creative
process by which texts come into being
needs to be a key part of the teacher’s
repertoire of subject knowledge’
(Gardner 2010: 26).
This presentation reports on a threeyear research project at one Australian
University. In order to identify the
knowledge of writing students brought
with them to university, 1200 First Year
B.Ed students were surveyed. Findings
revealed their experiences as writers
may not have provided them with sufficient ‘insider-knowledge’ to ultimately
become effective teachers of writing.
Semi-structured interviews provided rich
descriptions of students’ engagement

with writing after a twelve-week unit in
which they were positioned as writers.
These data sought to answer questions
around the extent to which this immersion in praxis facilitated the development
of writer self-efficacy and confidence.
Whilst further research is required to
identify how such immersive experience
might inform classroom practice once
these students graduate, findings thus
far suggest students acquire deep
knowledges of the creative, affective and
cognitive aspects of writing, essential to
developing a pedagogy of writing premised upon empathy for school students
as developing writers.

immersed. An ethnographic approach
(Flewitt, 2011) enables us to delve into
the subtle intra-actions of children with
the human and more-than-human
materialities, the affective relations
emerging in them, and the different
roles of movement, sounds, bodies and
matter in the classroom space (Hacket
et al., 2020; Wohlwend, et al., 2017).
Results call into question assumed
conceptualisations in early childhood
such as safety, equality, learning, order
or meaning.

Space, intra-action and matter:
The classroom as space for emergent
literacies in the post-COVID19 era

13:30 - 14:45
Opal Room • Research Presentation

B8

Chair Fiona Maine

José J. Roa-Trejo, Universidad Loyola
Andalucía, Seville, Spain; Alejandra
Pacheco-Costa, Universidad de Sevilla,
Seville, Spain

“A more nuanced consideration
of the nature and purpose of
screen media” - learning to
understand narrative

Literacies emerge and come to be in,
and with, different spaces (Hacket &
Somerville, 2017). Regarding early
childhood literacies, classrooms become
essential spaces in which children create,
share and make meaning of their own
literacies, as well as others’ (Leanders &
Rowe, 2006). The ways in which classrooms are organised and displayed may
facilitate or not children’s interactions
with their mates and the materialities
contained in classrooms. Besides, postCovid19 schoolness challenge some
taken-for-granted assumptions regarding
school’s spaces, such as corners, tools’
accessibility, or spaces for interaction.
In this sense, the analysis of classroom
spaces from a spatial turn perspective
can offer insights about the limitations
and potentialities that children may find
to develop literacy practices in institutional
settings (Nichols & Nixon, 2012; Soja,
2010). Our research aims to describe
these post-Covid19 learning environments
as means for listening-to-children spaces,
and to propose some clues to facilitate
the emergence of children’s literacies
(Yoon & Templeton, 2019). We focus on
two different schools in urban settings in
the South of Spain, and more specifically,
in the classroom's spaces and practices
in which 4-years-old children are

Cary Bazalgette, UCL Institute of
Education, London, United Kingdom
This research paper will present some
findings from my ethnographic study of
the moving image viewing practices of
a pair of dizygotic twins between the
ages of 20 and 40 months (see also my
book How Toddlers Learn the Secret
Language of Movies, Palgrave 2022).
Showing examples of how toddlers can
develop strategies for dealing with fear
and sadness, negotiate misreadings and
develop skills in inference and generic
understanding, I will argue for the recognition of film and television viewing in
the early years as a potentially important
contributor to narrative understanding.
The logical extension of this could be an
alternative to considering “digital literacy”
as different from traditional literacy:
firstly, acknowledging the different and
in some cases longstanding cultural
forms that can now be accessed through
digital media, and secondly, recognising
the skills and understandings that can
be developed through engagement
with these forms. The quotation in the
title comes from: Blum-Ross & Livingstone (2018) “The Trouble with Screen
Time Rules” in Mascheroni et al (eds)
Digital Parenting, Nordicom: "For parents
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caught between fears of media harms
and hopes for a digital future, a more
nuanced consideration of the nature and
purpose of screen media in different
contexts is now urgent.”
Time to Talk: Teachers' perceptions
of pupils' talk within their
classroom practice
Christine Bridle, University of
Greenwich, London, United Kingdom
My research project considered the role
of children's talk within primary classroom practice. Its focus was on primary
class teachers' perceptions of this role,
since much research to date had as its
focus classroom observations, with little
or no input from teachers. Research
data identified that the teachers in the
research sample had a clear understanding of the role of children's talk in
their learning. However, they were
constrained in realising this role within
their classroom practice because of an
organisational discourse relating to the
multi-dimensional and hierarchical 'gaze'
of government-led evaluative initiatives.
Research data also revealed that these
teachers identified opportunities to enable children's exploratory talk through
dialogic interaction as invaluable for the
education of all children. These opportunities were regarded as particularly
invaluable for those children who could
be regarded as disadvantaged, and who
were perceived to find exploring their
knowledge and understanding through
dialogic interaction allowed for a greater
appreciation of the words used to
symbolically represent it. In realising

these opportunities through curriculum
materials centred on co-operative learning
within large and small discussion groups,
these teachers revealed the entanglement
of the discursive practices which determined their classroom practice in this
respect. These materials were initially
promoted within an organisational
discourse to boost attainment in English
and Mathematics. However, research
data revealed that these materials were
also perceived by the teachers to support
their professional understanding of talk
as a means of representing children's
knowledge and understanding to themselves and others in order to enhance
their learning.
Teaching Assistants' Insights
following a one-to-one Year 3
Reading Intervention
Karen Daniels, Josaphine Booth,
Jemma Monkhouse, Sheffield Hallam
University, Sheffield, United Kingdom
Our paper presentation will explore
insights from an Implementation and
Process Evaluation (IPE) that formed part
of an evaluation of a reading intervention
strategy. REACH (REAding with CompreHension) involved a twenty-week targeted
intervention, led by Teaching Assistants,
with the aim of supporting readers at
year 3. Assessed as not yet meeting
‘age-related expectations’, many of
these pupils came from challenging
home circumstances and were seen as
‘at risk’ of underachievement in literacy.
The IPE aimed to examine the perceived
impacts of the strategy from the perspectives of literacy leads and Teaching
Assistants across ten schools.

Our findings suggested the following:

• TAs often described the intervention in
terms of their relationships with pupils,
developed through the one-to-one
work and regular time dedicated to
the pupil
• In many instances, TAs were able to
provide an individualised programme
for each pupil based on their
knowledge of that pupil, their targets
for development and reading interests
• TAs shared instances of pupils gaining
confidence and how this impacted on
participation in literacy lessons outside
the intervention.
The experiences and insights of TAs
raise important insights for literacy education and literacy interventions. Furthermore, our research report suggests
that in-depth qualitative research needs
to form a critical part of evaluations that
seek to gain insights into inequalities in
literacy education. This research is drawn
from an Education Endowment Foundation
evaluation of REACH, developed by the
University of Leeds, and evaluated by
Sheffield Hallam University.
Ethical approval number: AA10070700
Refreshments Break
14:45 - 15:15
Horton Suite Bar

Dhruva Mistry's "The River"
fountain and sculpture,
Victoria Square, Birmingham
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Parallel Session C

C1

15:15 - 16:30
Horton Suite A • Symposium

Story Makers Company: Co-creating
stories with children as a pedagogy
of radical care
Lisa Stephenson, Tom Dobson,
Ana Arede, Leeds Beckett, Leeds,
United Kingdom

Drawing from empirical research, the
symposium shares our use of drama and
creative writing processes to co-create
culturally relevant stories with children.
It offers critical consideration of the
ways that storying offers spaces for
children to reflect their own realities.

1: The Story Makers Press (SMP), a
university-based publisher who focus on
making and publishing hybrid stories
with children who are under-represented
in children’s literature through drama
and creative writing workshopping. This
presentation specifically explores the
ways in which the embodied storying
processes used in the co-creation of a
book with eighteen 10–11-year-old girls
from second generation Pakistani
heritage, enabled a sense of authentic
unique voice to emerge. Explored as a
feminist project of belonging the presentation focuses on the multi-layered
ways in which the girls became more
wilful, challenging fixed racialised and
gendered boundaries between
themselves and the world.
2: In this presentation we analyse storying
workshops run by SMP with Czech and
Slovak Roma children from an inner-city
primary school to co-construct a story
about climate change. Our analysis
identifies how the children were often
reluctant to draw upon their funds of
knowledge relating to their Roma backgrounds, instead Westernising their
stories. We explore how the children
disrupt aetonormativity.

3. This presentation explores the
co-creation of a digital story-weave 'The
Museum of Legends' with Black BritishCaribbean children during Covid focusing
on the way that they curated the
online/offline space. It offers consideration of the ways in which story making
can connect and empower communities.

C2

15:15 - 16:30
Wallace Room • Workshop
Chair Fiona Maine

Building a more diverse literary
landscape: creative writing in
the classroom
Katherine Wilkinson, Caitrin Armstrong,
Scottish Book Trust, Edinburgh,
United Kingdom
Creative writing is empowering for
children and young people, offering the
opportunity for self-expression, and
allowing pupils to share their individual
experiences and realise that their voice
and story is worth hearing. There has
been much discussion in recent years
about the need for a wider pool of
experiences and backgrounds to be
represented in children’s, and indeed all,
literature. Scottish Book Trust believes
that to develop this more diverse literary
landscape of the future it is vital to
encourage children and young people –
the next generation of authors – to
write in a truly creative way in the
classroom now.

BIRMINGHAM 2022
In this workshop participants will:

• explore what it meant by creative
writing and how this might be
understood differently by educators,
authors, and arts organisations
• discuss the differences between writing
as a functional skill and writing as an
art form, and how best to ensure both
of these aspects are being well
supported in the classroom
• work together to plan some creative
writing tasks that could spark the
imagination of the next generation
of authors
• have the opportunity to try their hand
at some creative writing themselves.
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C3

15:15 - 16:30
Diamond Room
Expert Practice Presentation
Chair Tracy Parvin
'We see the seasons alter':
Debate, dissension and drama for
climate change education
John Gordon, University of East Anglia,
Norwich, United Kingdom
This paper visits the place where literacy,
oracy and active citizenship meet in sixth
form students’ responses to climate
change through site-specific drama. A
six-minute film invites colleagues into
RSPB Strumpshaw Fen, capturing the
beauty of the Norfolk nature reserve and
the dialogue students developed with it
in their promenade performance of ‘The
Race against Time’ in late December
2021. The play, created by students of
East Norfolk College, explored the effects
of climate change on the reserve and
reflected on the shifting understanding
of climate change across generations.
The paper frames this vivid representation
of their work by describing its aims, process and outcomes. Staff from East Norfolk
College, RSPB and the University of East
Anglia collaborated with the students to
introduce them to hyperlocal climate
change impacts, nature writing across
genres, and to developing outdoor drama.
It contributed to a collection of visions
for the future imagined by young adults,
one of fifteen projects across the UK
commissioned by the Arts and Humanities
Research Council to coincide with the
international climate summit COP26. We
explored relationships between words,
place, movement and memory across
five visits to the reserve, in a process
which challenged our thinking about
subject boundaries and the role of literacy
in understanding climate change. This
presentation also shares interview data
describing participants’ reflections on the
process which encompass how and what
they learned, how to replicate the project’s
principles in other settings, and implications for curricula design and pedagogy.

The Triage Talk: Facilitating
Preservice Secondary English
Teachers' Reflective Viewing of
Classroom Video
Sara Kajder, Jamie Hogan,
University of Georgia, Athens, USA
Video has been used abundantly across
programs of teacher education, providing
preservice teachers with opportunities to
interrogate, re-see, and re-view instances
of their practice alongside learners (van
Es, Tunney, Seago & Goldsmith, 2017;
Calandra & Rich, 2014; Hatch & Grossman,
2009). Especially during the Covid-19
pandemic, our dependence as a field on
teacher-recorded video as an observation
and reflection tool has increased, particularly as the tools themselves have become
largely ubiquitous. This is hardly a neutral
task, as at stake is the practice of eliciting
student teachers' honest reflective thinking, criticality, and instructional decisionmaking in service of next teaching. In
response, these presenters will discuss
an instructional strategy which invites
student-led critical unpackings of moments
of recorded video, spread intentionally
across a semester of methods courses
paired with a year-long field placement.
The triage talk challenges participants to
develop expert voices as they lead leading
discussions of practice, pursuing questions
which emerge from their review of their
footage and accompanying artifacts of
practice. The community engaged in the
discussion gains from the opportunity to
see into everyone else’s varied and
wide-ranging placements. There are no
highlight reels or explorations of complete,
successful work. Instead, conversations
are messy and vulnerable, requiring
rethinking and recovery. As teaching is
“a process of ongoing learning, reflection
and decision making” that develops
over a teacher's career
(Barr et al., 2000, p. 464),
successfully developing an
authentic reflective practice
that engages with critical
questions around equity,
practice, and what subject
English needs to next
become is essential.

More than “just” digital: Creating
equitable literacy opportunities for
teachers and students
Sara Kajder, University of Georgia,
Athens, USA; Crystal Beach, Union
County Schools, Blairsville, USA
At the start of the pandemic, in the
USA, and arguably in many places
around the world, technology took over
as quick-fix learning tools flooded virtual
classrooms. As students moved back
into face-to-face learning environments,
the quick-fix learning tools continued to
prevail without the intentional focus of
how and why they should be used in
the first place. The reality, however, is
that there are serious issues of equity
that have impacted literacy learning due
to the attempt for quick-fixes. From access
to application, learning and assessment,
digital tools alone have never been the
sole answer. Since the pandemic there
is a greater need to examine HOW we
can best strengthen literacy skills by integrating digital resources while never
forgetting to position oneself to explore
WHY those decisions are made. This
presentation will showcase the ways in
which student-teachers and in-service
teachers in the Southeastern Region of
the USA were given opportunities for
professional development to think
beyond “technology 101” to using
digital resources to create rich, equitable
learning opportunities for their students
from urban and rural environments.
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C4

15:15 - 16:30
Drummond Room •
Research Presentation
Chair David Reedy
Using process drama to develop
children's inference skills and
encourage reader response when
reading the postmodern text,
The Watertower by Gary Crew.
Susan Rook, Leeds Beckett University,
Leeds, United Kingdom
This doctoral research project commenced
with a case study looking at how a
primary school taught inference. Data
collection methods included six semistructured interviews with teachers in the
school, observations and the examination
of written materials related to reading.
Following the case study, a practitioner
enquiry was conducted investigating
children's responses to the seven lessons
taught, using process drama to elicit
inferences and reader response to the
book, The Watertower by Gary Crew.
Data was collected through detailed observations and reflections on the lessons
taught, three semi-structured interviews
with six children and work collected from
the children. Using critical discourse
analysis of the data collected from the
case study, it was established that there
was evidence of dual voices (akin to
Bakhtin's concept of dialogism) in both
the documentation and the interviews.
There was clear tension between the
neo-liberal discourse prominent in the
teaching of reading currently and the
belief that the reader has autonomy to
make their own meaning from a text in
accordance with reader response theory.
This was reinforced in the data collected
from the practitioner enquiry. The children
felt empowered by the use of process
drama and felt engaged in the making of
meaning from the text. They acknowledged the spaces Gary Crew had left
within the narrative and the shift in while
acknowledging that standardised testing
did not offer them the same opportunities
to make their own meaning, they still
felt that this testing was important.

Staying Power: an inclusive,
socially-situated approach to
retention and recruitment in
secondary mathematics
teacher education
Rob Smith, Mary-Rose Puttick,
Birmingham City University,
Birmingham, United Kingdom
Our research centres on a secondary
maths Post Graduate Certificate in
Education (PGCE) programme in a Higher
Education institution in the West Midlands
that successfully recruits and retains
maths teachers from diverse backgrounds.
Through a series of semi-structured
interviews in 2019-20 with the university’s
PGCE teaching team, current students, and
alumni working in schools, the research
provides insights into strategies that
underpin the longitudinal development
of what we have termed a ‘Community
of Mathematics Practitioners’ (CoMP).
Our theoretical framework is informed
by the New Literacy Studies movement,
and critical pedagogy as part of this. In
this approach, which we term critical
numeracies, we frame maths teacher
education from a social practice, pluralistic ‘literacies’ perspective. Our findings
demonstrate the CoMP as an organic,
networked collective comprised of ethnically diverse members, drawn from
local and minoritised communities, that
reimagines maths student teachers as
critical practitioners sustained by an
ongoing cycle of support including informal mentoring that extends across the
city. Further, the course acknowledges and
values what people do with numeracy
in their diverse and everyday practices.
In this paper, we share how critical
numeracies within the CoMP reframes
maths teaching and learning practice
from an asset-based, as opposed to
deficit-led, perspective. The CoMP has at
its core an ethos of care that scaffolds
early career progression and supports
teachers to become role models who
actively seek to reduce inequity. As such
the CoMP offers insights that speak more
broadly to the issues in contemporary
maths teacher education.

Regulating and controlling
spoken discourse: deficit language
ideologies as a policy driver
Julia Snell, University of Leeds, Leeds,
United Kingdom; Ian Cushing, Edge Hill
University, Lancashire, United Kingdom
International studies of talk-intensive
(or ‘dialogic’) pedagogies have demonstrated that children who experience
academically challenging classroom
discussion (‘dialogue’) make greater
progress than their peers who have not
had this experience (Resnick, Asterhan
& Clarke 2015). In England, gains in
achievement have been greatest for
students from disadvantaged socioeconomic backgrounds (Alexander
2018; Jay et al. 2017), thus underlining
the importance of dialogue to social
mobility. However, policy prescriptions
on ‘Standard English’ run counter to the
principles of dialogic teaching by privileging ‘correct’ forms of expression over
emerging ideas. In this paper, we argue
that schools can be coerced by macrolevel policy into creating meso-level
policies which police nonstandardised
forms in the classroom with the assumption that this will improve literacy rates.
We draw upon a corpus of Ofsted reports
as well as data collected in primary
schools in Leeds and London – pupil
writing and focus groups, videorecorded literacy lessons, and teacher
interviews – to demonstrate that features of spoken dialect grammar occur
infrequently in pupil writing, yet the
perception and narrative that spoken
dialect is a ‘problem’ within education is
driving policy/practice that is detrimental
to classroom talk and pupil learning.
We argue that this must be addressed
urgently if we are to exploit the full
potential of talk for learning and for
addressing educational inequities.
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15:15 - 16:30
Opal Room • Research Presentation
Chair Lynda Graham
Reflecting realities in the ITT
classroom: How can I as a white
female educator, educate student
teachers of Primary English for
the future?
Karen Fox, St Mary's University,
Twickenham, United Kingdom
This was a small scale action research
which examined whether a diverse
curriculum was being provided for within
our Primary English sessions for student
teachers. Were students being represented within the sessions? Did they
feel equipped to teach in a diverse way
in school?
Methodology:
Students from the primary PGCE and
Year 1 UG course were given a writing
prompt and asked to write freely in
response to this. The results were
analysed to identify themes.
Key Findings:

• Students felt that the lectures themselves had provided diverse resources
and highlighted the importance of
representation.
• Even though there was an emphasis
on diversity only the white students
explicitly stated that they felt
represented.
• There are discrepancies in the number
of students from the BAME community
in teacher training and those that
actually enter the profession.
• White children make up 24.5% of the
pupil population yet they are represented by nearly 80% of the teaching
workforce. This has implications for
ensuring that there is a diverse curriculum that ensures all children are reached
and represented.
• Students found it challenging to teach
in a diverse way on placement.
• Students did not feel confident to
challenge practices or feel prepared to
teach diversely.

• There is a lack of understanding around
what diversity means with white
students equating it to teaching
EAL students.
• Students want practical ideas to develop
their skills to teach in a diverse way.
This is not reflected in the current
teachers’ standards or the core content
framework for initial teacher training.
Reading for Cultural Meaning:
Creating a literacy toolkit for
English teachers to use when
selecting prose texts for
diverse students
Melissa Jogie, University of Roehampton,
London, United Kingdom
Addressing cultural themes from
diverse literary texts can be challenging
especially if there are discussions that
can be classified as contentious, sensitive
or challenging. While there is much
scholarship on cultural mediation with
respect to learning English as an additional language (Ebe, 2010), the topic of
literacy for diverse English-proficient
students is under-researched (Johnston
& Mangat, 2012). This study (funded by
the UKLA, 2021-22) seeks to investigate
English teachers' approaches to cultural
mediation between literary texts and
their students in secondary school at the
KS3 level (secondary school Years 7-9).
This presentation shares findings from 251
survey responses from English Literature
teachers across England which explores
how secondary teachers (KS3 Years 7-9)
approach cultural mediation of the most
popular prose literary texts taught across
schools in England. A toolkit for text selection will be proposed to help English
teachers scope long term plans when
choosing prose texts and provide a
theoretical framework to help set a
foundation for guiding and teaching
current and potentially new texts. The
findings from this research will put
forward ideas for creating continued
professional development (CPD) for English
Literature teachers across the UK.

Behind a Mask:
Remixing Cosplay Designs
Mona Aljanahi, United Arab Emirates
University, Al Ain, UAE
Arab youth are engaging in new multiliteracies by remixing various modes of
meaning-making. A remixing practice
that has been recently trending among
Arab youth is cosplaying. In my study, I
explore the lived experiences of Arab
cosplayers living in the United Arab
Emirates and how they engaged in remixing their cosplay designs by drawing
from multimodal contexts. To better
understand their experiences, data
gathered from the participants was
juxtaposed against the dimensions of
meaning-making schema (Cloonan et
al., 2010). Results indicated that through
their remixed cosplay designs the
participants made use of processes of
meaning-making that mediated different
representational, organizational, social,
contextual, and transformational
schemes. Additionally, it was revealed
that cosplay served as a space that
promoted the conveyance of diverse
narratives. In particular, the results
showed that cosplaying encouraged
participants to creatively negotiate and
express multiple facets of their identities
by paying homage to their favourite pop
cultural characters while simultaneously
maintaining aspects of their familial,
cultural and religious principles.
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15:15 - 16:30
Sapphire Room • Research Presentation
Chair Lucy Rodriguez-Leon
Teachers’ perceptions of
post-pandemic classroom talk
Roberta Taylor, Karen Daniels,
Sheffield Hallam University,
Sheffield, United Kingdom
The research project asks teachers what
they have noticed about children’s classroom talk two years after England first
went into lockdown in March 2020 and
the ensuing disruption to schooling. It
investigates teachers’ perspectives on
their own judgements on learner talk in
their classrooms including the ideational
(subject matter), interpersonal and textual
aspects (Halliday 1985) to learner talk.
The teachers in question were part of a
South Yorkshire wide, year-long initiative
to develop their professional practice in
the teaching of oracy during 2018 and
can be considered to have developed
expertise in the field of oracy. The study
seeks early years, primary and secondary
teachers’ perspectives on learner talk
that go beyond the discourses of ‘lost
learning’ (‘how far behind expectations
students appeared to be at the point at
which they were assessed’) (endnotes,
Newton et al, 2021). This research is from
a qualitative stance and the participants
in the study are known to the researchers
through prior projects. This is in direct
contrast to studies which have tried to
quantify and compare the pandemic
learning experience and where the
diversity, breadth, and lack of equity
between variables in time, gender,
linguistic diversity, geographical location
and age made drawing quantitative
conclusions tenuous. The contribution
of this research is exploration of the
experience of individuals with the
professional expertise to
make judgements.
Newton, P., Leahy, F., Khan, A. (2021)
Learning during the pandemic: quantifying
lost learning. Ofqual (Strategy, Risk and
Research). London.

Let’s talk about books: The use of
guided group talk, alongside an
increased choice of text, to
encourage enhanced engagement
in reading lessons and independent
reading for pleasure
Rosie Pannett, University of Sussex,
Brighton, United Kingdom; Cardinal
Newman Catholic School, Brighton,
United Kingdom
The importance of reading for pleasure
cannot be doubted, but children seem
to rarely be given time to discuss their
personal choices with their peers in lessons. This presentation reports on findings
from a UKLA funded case study exploring
the use of dialogic talk in library lessons
alongside enhanced choice of text.
Conversations around texts are embedded
in many classrooms across the UK but
are often lacking in library lessons. Using
library lessons as a focal point, the case
study looks at two separate initiatives:
enhance choice of quality text and structured time to discuss texts with peers.
The link between both of these initiatives
and engagement with and involvement
in reading lessons is looked at. It is hoped
that the presentation will add further
weight to the notion that reading for
pleasure forms an essential part of
children’s literacy education.
A gender gap in literacy? Exploring
the affective im/materiality and
‘magic’ of allure with/in a
primary classroom
Bessie Dernikos, Florida Atlantic
University, Boca Raton, USA
In the United States, Australia, Canada,
and the United Kingdom, the general
trend within literacy and gender debates
has been to construct girls as successful
literacy learners and boys as ‘literacy
failures’ (Skelton & Francis, 2011). Over
the years, this ‘boy problem’ (BissellBrown, 1990) has become synonymous
with a ‘crisis’ in literacy (Brozo, 2019).
Within this paper, I contribute a new
dimension and more relational response
to current literacy and gender debates
by exploring how im/materialities
emerge with/in educational spaces to

highlight literacy learning as alluring,
non/human fields of captivation—as
agential, entangled, affective, and altogether magical processes. Drawing on
postqualitative (St Pierre, 2011) inquiry,
I ‘think with’ (Jackson & Mazzei, 2012)
posthumanist theories of affect and
assemblage (Deleuze & Guattari, 1987)
to argue that literacy learning within a
primary classroom (NYC, USA) involved
allure (Thrift, 2008), or more-than-human
technologies of public intimacy that
were affectively contagious and seemed
to take on a life of their own, ‘part
human, part something else’. While male
students’ entangled reading practices
disrupted popular assumptions of ‘failing
boys’, thereby making new gendered
and literate subjectivities possible, these
practices, at times, further reinforced
rigid heteronormativities. Ultimately,
attending to literacy learning as alluring
invites more ethically 'response-able'
(Barad, 2007) considerations that take
seriously how the forces of gender,
sexuality, and race work to animate/
contain bodies, spaces, and things, as
well as shape the un/making of
students as ‘successfully literate.’
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15:15 - 16:30
Topaz Room • Research Presentation
Chair Jennifer Rowsell
Making Academic Reading Visible
through the Reading Pedagogies of
Equity Project: The Curriculum
Rachel Heydon, Elizabeth Akiwenzie,
Western University, London, Canada;
Emma Cooper, Stirling University, Stirling,
United Kingdom; Bronwyn Johns,
Western University, London, Canada;
Lori McKee, St. Francis Xavier University,
Antigonish, Canada; Pamela McKenzie,
Sandra Poczobut, Zheng Zhang, Carla
Ruthes Coelho, Mary Ott, Western
University, London, Canada
The practices involved in academic
reading are directly related to issues of
equity and social justice, and the COVID19 pandemic has made reckoning with
these issues more pressing than ever.
Located at the interstices between literacy
education and professional learning, the
Reading Pedagogies of Equity Project
(R-PEP) brings into view and creates
potentialities with academic reading.
R-PEP developed a 12-week online
professional learning program for collaboration with teacher educators to create
a network of literacy pedagogues:
specially prepared teacher educators
who promote equitable critical reading
praxes in their own teaching, with their
peers, and beyond. Oriented by critical
posthumanities and speculative pedagogies of qualitative inquiry, R-PEP
enmeshes program development, inquiry,
and knowledge mobilization asking: What
are the processes for the establishment
and flourishing of a network of literacy
pedagogues in teacher education? A part
of the processes was developing R-PEP’s
literacy pedagogues preparation curriculum
that included: guiding questions, texts,
and engagements with each week being
led by a Guide from the research team,
an atelierista (an educator with arts
expertise who can provoke educators to
think semiotically within their pedagogies),
and an Indigenous Knowledge Keeper to
help address the settler-colonial nature
of the context. This presentation shares

the form and content of the curriculum
and some of its effects, including artifacts
demonstrating how participants engaged
with the curriculum, and research findings
expressing the affordances and constraints
of the curriculum on participants’ understandings of academic reading, professional learning, and their own teaching.
‘Ruling Passions’: Autistic Adults’
reflections on literacies and
education in relation to their
focussed interests
Chris Bailey, Sheffield Hallam University,
Sheffield, United Kingdom
This presentation draws on data from a
UKLA funded study called ‘Ruling
Passions’. This project aims to explore
what are often framed as the ‘special
interests’ of autistic people, using interviews conducted with thirteen autistic
adults. Taking inspiration from Barton
and Hamilton’s (2012) term ‘ruling
passions’, here I focus on participant’s
reflections around their own educational
experiences and the self-directed literacy
events and practices pursued in their lives
beyond education. This rich assemblage
of perspectives helps illuminate the
ways in which interest-based literacies
are profoundly meaningful, whilst also
strongly associated with wellbeing and
the idea of living a good life. Bringing
together ideas from both New Literacy
Studies (Street, 1997) and the Neurodiversity Paradigm (Walker, 2021) I consider
the implications for educational institutions
and literacy educators, arguing that society
needs to stop thinking in terms of making
‘accommodations’ for ‘others’, and instead
prioritise ways to embrace disability and
difference. As such, this presentation
illuminates how an understanding of
work around neurodiversity is essential
for anyone involved in teaching and researching literacies with a commitment
to equality and social justice.
References
Barton, D., & Hamilton, M. (2012). Local
literacies: Reading and writing in one
community. Routledge.
Street, B. (1997). The implications of the
‘new literacy studies’ for literacy education.
English in education, 31(3), 45-59.
Walker, N. (2021). Neuroqueer Heresies:
Notes on the Neurodiversity Paradigm,

Autistic Empowerment, and Postnormal
Possibilities. Autonomous Press.

The Materialisation of Affective
Refusals in School Assembl(y)age:
Literacy, Embodiment and
Subjectivity in Early Childhood
Giovanna Caetano-Silva, Alejandra
Pacheco-Costa, Fernando GuzmánSimón, Universidad de Sevilla,
Seville, Spain
Our proposal’s departures from
(re)etymologizing (Kuby &Christ, 2020)
the words ‘assembly’/ ‘assemblage’, a
moment and space in the classroom
devoted to listening and sharing, as a
way to address the complexity of the
materialization of literacy in early
childhood education (Taylor, 2021). This
process enables us to perceive/feel/
reflect on/with the emergence of the
affective refusals (Thiel & Dernikos,
2020) of Maher, a 4-years-old child,
from a neomaterialist and more-thanhuman perspective (Hackett, 2021).
Our research delves into the relations
between Maher’s identity and subjectivity (Kuby & Rucker, 2020), and the
emergence of his embodied literacy in
the school (Snaza, 2019). The materialization of heritage literacies in it,
potentially sensed both as confrontation
in/to this space and as a line of flight, a
breakdown in(to) the striated space of
the school (Deleuze & Guattari, 1987).
Maher’s be(com)ings and subjectivity
come to life in/through the embodiment
and the non-representational, and
evidence the affective potentialities of
‘no’ within the school’s normative literacy
(Truman et al., 2021). Our conclusions
posit the necessity of (re)thinking the
ways in which the school listens to
children far beyond their words (Yoon &
Templeton, 2019), and of challenging
the curriculum’s limits from a transcendental empiricism perspective (St.
Pierre, 2016).
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to writing, showing how online learning
has led to improvements in academic
writing and show the development of
professional literacies required by
teachers.

Chair B Guerriero

Support storytelling in
Digital Makerspace

15:15 - 16:30
Emerald Room
Expert Practice Presentation

Online Learning and Professional
Literacies in Initial Teacher Training
(ITT)
Alan Benson, London Metropolitan
University, London, United Kingdom
This presentation addresses the needs
of a heterogeneous superdiverse group
of students training to become mathematics teachers on a PGCE course at a
post-1992 university in London, UK. The
experience of literacy practices in English
is often restricted by self-perception as
mathematics teachers question the
relevance of literacy for them and their
students or by communicative repertoires
(and achievement) in languages other
than English. Challenging the achievement
gap is often interpreted as addressing
perceived deficits in academic writing.
This presentation argues this approach is
too narrow to develop the literacy
experiences of students (Leung and
Scarino, 2016) required for university
assignments as well as the broader professional requirements of becoming a
teacher. I will exemplify how online
platforms NurevaSpan and Google Padlet
offered opportunities to extend the use
of digital resources (Chun, Kern and Smith,
2016) the development of audience, and
improving academic writing by online
editing. It will show how, by sharing
written assignments and other training
materials, audience can be widened to
improve the implementation of the new
Common Core Framework requirements
of ITT. Working online also prompted a
review of the written assignments in the
university course resulting in the extension
of familiar procedures of reflective writing
to the use of auto-ethnography (Choi,
2016). Examples are taken from a 5000
word submission ‘Becoming a Black
Mathematics Teacher’. This evidences
the effects of this arts-based approach

Yina Liu, University of Alberta,
Edmonton, Canada
Makerspace is a space for children to
create and construct artifacts and this
space could empower makers with a
growth mindset. In this presentation, I
will showcase an approach of how I
support writing in a digital literacyorientated makerspace. Being as an
educator of this digital makerspace club,
I weekly meet the young club members,
whose ages are across 6 to 10, in a
zoom room for an hour. Within this
makerspace, we have worked on three
projects, which were creating digital
picturebook, creating stop motion video,
and creating Minecraft worlds based on
themes. Based on the open-ended and
problem-solving nature of makerspace,
children in this makerspace have created
numerous digital artifacts, with digital
materials. Physical materials have also
been used for the stop motion videos.
I will share my practices that how to
support children’s storytelling in multiple
ways and how I help children develop the
storytelling from a traditional format of
writing into multimodal and digital
formats. I would like to share my
experiences of working with young
children in each of their growth in
their making.
A STEERS (sponsors, tools,
emotions, experience, reflexivity
and syncretism) model of literacy
to tackle inequality
Sara Hawley, UCL, London,
United Kingdom
This paper highlights inequality, in
particular the way technology in education
has the potential to increase rather than
reduce inequality in diverse settings. It
suggests a STEERS model of literacy to

tackle social injustice and generate empowerment, highlighting the importance
of sponsors, tools, emotions, experiences,
reflexivity and syncretism in literacy
teaching and learning. This model arises
from a detailed case study carried out
by a class teacher incorporating a wiki
into the writing practices of a diverse
inner London Key Stage 2 classroom.
Data included participant observation,
semi-structured interviews with pupils
and their parents as well as texts produced by the children online and offline
in response to the wiki intervention. The
study found that the way in which the
function of technology varied across
homes affected outcomes. Schools may
need to identify the level of support (or
sponsorship) that children receive at
home and supplement it if necessary;
they need to recognize the way different
tools for literacy can suit different
children and allow them to achieve a
feeling of competence and mastery.
Teaching and learning in literacy is an
affective experience – pedagogy should
take account of this, building in rich
experiences as stimuli. Finally, students
will achieve more if they are able to be
reflexive about their position locally and
globally. This can happen when teachers
embrace and assimilate different home
cultures as part of their pedagogy –
syncretism is not just positive for cohesion
and inclusion but appears to play a vital
role in learning.
Book Awards Drinks Reception
17:30 - 18:00
Horton Suite Bar
Book Awards Ceremony
18:00 - 19:45
Horton Suite B
Dinner
20:00 - 22:30
Horton Suite A
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Welcome
09:15 - 09:30
Horton Suite A

D1

Keynote 2
09:30 - 10:30
Horton Suite A

2

We are all semioticians

Navan Govender,
University of Strathclyde

Who we are, as well as where and
when we are, influences the meanings
we are able to make. On one hand, this
reveals how our individual identities,
contexts, cultures, and social positions
might enable us to make sense of the
world in particular ways. That is, these
are our resources of meaning-making.
However, this also reveals the limits of
any individual perspective in the act of
making meaning (whether that be reading, writing, speaking, listening, doing,
being, or believing). In an attempt to
move away from powerful and persistent
notions that literacy and literacy education resides in the individual and what
they are assumed to (not yet) know, I
will use my platform here to consider
how an asset-based understanding of
literacies might reveal possibilities for
doing literacy education that is critical and
inclusive. Working from the assumption
that we all already have practices for
making sense of ourselves, our world,
and each other through multiple sign
systems, I invite you to participate with
me as we look and relook, read and
re-read, write and re-write, as well as
design and redesign the meanings that
are possible within our space - drawing
together the critical, the queer, and
the decolonial.
Refreshments Break
Kindly sponsored by QuartoKids
10:30 - 11:00
Horton Suite Bar

11:00 - 12:15
Horton Suite A • Symposium
Pandemic literacies:
learning from lockdown

Cathy Burnett, Sheffield Hallam
University, Sheffield, United Kingdom;
Louise Johns-Shepherd, Centre for
Literacy in Primary Education, London,
United Kingdom; Irene Picton, Fiona
Evans, Christina Clark, National Literacy
Trust, London, United Kingdom; Carina
Spaulding, The Reading Agency, London,
United Kingdom; John Potter, Michelle
Cannon, Yinka Olusoga, UCL, London,
United Kingdom; Charlotte Hacking,
CLPE, London, United Kingdom

The Primary Literacy Research
Collaborative is a consortium of
associations and charities committed to
promoting research-informed literacy
education in primary schools. In this
symposium PLRC members share research
on literacy during lockdown and consider
the implications for play, literacy and
learning in post-pandemic times.
The impact of the pandemic on
children and young people’s literacy
engagements – Christina Clark, Fiona
Evans, Irene Picton, NLT

We explore reading, writing and listening
enjoyment, behaviours and attitudes
using survey data from children and
young people aged 8-18 from 2020, 2021
and 2022.
Reading for Pleasure: lessons from
teaching reading through a
pandemic – Louise Johns-Shepherd,
Charlotte Hacking, CLPE
Using CLPE Reading for Pleasure Reports
(2021, 2022), we highlight issues, priorities and successes for primary schools
teaching reading and promoting reading
for pleasure during the pandemic.

Children’s summer reading: supporting
learning through the pandemic –
Carina Spaulding, The Reading Agency
This presentation features new research
exploring the impact of summer reading
for pleasure on children’s reading
engagement and general wellbeing.
The Play Observatory: Agency and
Affect in everyday practices in
lockdown – John Potter, Yinka Olusoga,
Michelle Cannon, UCL/MEA

Using texts, images and films collected
by The Play Observatory in partnership
with children we show how children’s
pandemic play has created space for
agentive activity and affective expression,
both positive and negative.
Experiences of Literacy Lockdown:
what can we learn?

On behalf of the PLRC, Cathy Burnett
(UKLA) draws from a review of literacy
research to make recommendations for
post-pandemic literacy education.

D2

11:00 - 12:15
Wallace Room • Workshop

Closing the Vocabulary Gap in the
Early Years – The Power of Reading
Anjali Patel, Centre for Literacy in
Primary Education (CLPE), London,
United Kingdom

This workshop will be delivered by
CLPE’s Lead Advisory Teacher, Anjali
Patel. The session will draw on learning
and independent evaluation from the
first two years of a 3-year CLPE research
project that has been designed to explore
the ongoing impact on language and
literacy development when disadvantaged children are given ownership of
quality texts to enjoy at home as well
as support in their classrooms from
teachers trained in choosing and using
quality texts effectively. Participants will
be invited to reflect on how early inequality in educational attainment is
exacerbated through varying access to
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We will explore creative approaches
which support children to engage in
quality texts in ways that invite them to
make personal connections as well as
those with their wider experience and
that of known texts. We will explore the
fundamental role of language play and
how to engage children in stories and
poetry in ways that contribute to increased
phonic knowledge and early independent
reading. We will examine inclusive
practice and provision that enable all
children to make progress, to be literate
and to have a voice.

D3

11:00 - 12:15
Diamond Room
Expert Practice Presentation
Chair Christine Lockwood, Joy Court,
Daniel Hahn
UKLA Awards:
Our Class Loves this Book
The winners of the 2022 award are
Carolyn Nicholson and Siân Hunt from
Henley Green Primary School in Coventry.
Their entry, based on the book Owen and
the Soldier, by Lisa Thompson, impressed
the judging panel, who could see that the
children’s voices had been valued in the
presentation. The two Year 5 classes had
been on a journey of engagement,
reflection and understanding with their
teachers, leading to written outcomes of
very high quality and their art work, along
with the use of the school’s Friendship
Garden, means that the story of Owen and
the Soldier will continue to be both meaningful and memorable to the children.
Authors’ Panel
A number of the authors and illustrators
who were shortlisted for the UKLA Book
Awards 2022 will be in conversation
with Daniel Hahn and Joy Court.

D4

11:00 - 12:15
Drummond Room •
Expert Practice Presentation
Chair B Guerriero
The English Classroom as Safe Space
Furzeen Ahmed, University of Derby,
Derby, United Kingdom
The world has been prompted to face
uncomfortable home truths due to
political, social, and cultural uprisings
that have permeated into the English
classrooms. Racism, identity, power abuse
– these are some of the ‘big issues’ that
have been foregrounded by students in
their efforts to critically engage with
literature being studied. However, these
efforts have been challenged by more
dominant voices, from literary texts to the
national curriculum and teachers, that have
taken centre stage and consequently
positioned student voices and experiences
at a periphery. This presentation will
explore how the English classroom can
become a ‘safe space’ where ethnically
diverse students have opportunities to
discuss topics and ideas without the threat
of marginalisation or discrimination. I
discuss how the classroom can support
students and teachers with the notion
of being uncomfortable, by reflecting,
challenging, and disrupting what is
being learnt and taught. In particular, I
focus on the role of interactions, and
how potential dialogue between students and their learning experiences can
be facilitated by the English classroom
accommodating differences in thinking,
beliefs, and perspectives. These insights
and suggestions will derive from my
observations as part of my small-scale
study, as well as shared reflections, in
illustrating how literary texts can provide
a pathway into having diverse and challenging interactions where teachers and
students de-construct and re-construct
new learning spaces together. The English
classroom can push the boundaries of
what we mean by ‘safe space’, by
opening spaces for alternative
perspectives to explore as part of
students’ learning experiences.

Using challenging texts for equity
and excellence: case studies that
open doors to fulfilling children’s
entitlement to great literature
Verity Jones, University of the West of
England, Bristol, United Kingdom
This session will draw on in depth case
studies from areas of disadvantage
across the UK. It will consider how
primary schools have navigated routes
to enjoyment, engagement and achievement in literacy education through
using what Doug Lemov considers to be
‘harder texts’. These harder, more challenging texts can, for many schools feel
out of reach or unrepresentative of their
pupil communities. I will explore evidence
of schools planning and delivering rich
and diverse harder reading as an
entitlement of every child. Through
carefully considered choices of text that link past, present and global
reaches- interesting outcomes are being
recorded. Critical consideration of the
challenges and benefits of undertaking
such pedagogical dives will be reflected
on with a final commentary on what
empowerment through literacy can look
like for pupil and teacher.
Using Paired Texts of
Postmodern Picturebooks to
Support Intertextuality

CANCELLED

quality texts and literate acts at home
and at school. We will build on established research findings on the impact of
text-rich provision as well as exploring
initial findings from IES Sutton Trust and
CLPE which provide insights into the
impact that this research project has
had on the schools involved.

PRESENTATION
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William Bintz, Kent State University,
Kent, Ohio, USA
Beginning in the late 1970’s, there has
been a proliferation of postmodern
picturebooks published around the world
(Davis, 2015). This genre is based on the
definition of a picturebook as a text that
includes language, illustration, and design
(Bader, 1976). Postmodern picturebooks
reflect an increasing trend in which
authors, illustrators, and designers
purposefully depart from traditional
narrative techniques and incorporate
meta-fictive elements in narratives
(Anstey, 2002). These elements provide
visually unique and cognitively challenging experiences for readers of all ages
(Hamilton, 2016) and can be characterized
across six broad categories: 1) boundary
breaking, or hybridization, between
iterary genres; 2) subverting literary
traditions and conventions, and the
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CANCELLED

PRESENTATION

distinction between fiction and reality;
3) using intertextuality, including pastiche
and layering of various origins’ texts; 4)
involving multiple meanings, ambiguity
and open-endedness; 5) reflecting playfulness; 6) using self-referentiality (Sipe
& Pantaleo, 2008). This Expert Practice
Paper describes an instructional strategy
titled “Paired Text of Postmodern Picturebooks” that I developed to introduce students to different meta-fictive features
in postmodern picturebooks, especially
intertextuality. I will demonstrate this
strategy, using The Watertower and
Beneath the Surface (both award-winning
postmodern picturebooks by Gary Crew)
as a paired text. I will also engage
participants in active discussion, including implications of this strategy for not
only using postmodern picturebooks in
English/Language Arts (Pantaleo, 2014),
but also across the curriculum.

D5

11:00 - 12:15
Opal Room •
Postgraduate Student Slam
Chair Lucy Taylor
Children’s Learning about the Verb
Shahan Choudhury, University of Exeter,
Exeter, United Kingdom
Since the introduction of the testing of
grammar at the end of KS2, there has
been much discussion about the value
of the tests and calls for them to be
scrapped. But there has been very little
discussion about how children learn
grammar, and how they develop
understanding of these concepts. This
presentation will discuss a study on
children’s and teachers’ metalinguistic
understanding of grammatical concepts:
verb, tense, aspect, modals and voice in
English grammar. The study involved
139 students in Years 2, 5 and 6 and 11
teachers, from three English primary
schools, and their teachers. Both students
and teachers were interviewed about the
answers they had given in a grammar
test to establish the nature of their
understanding. In these interviews,
various questions were investigated,
including: To what extent can children

explain what a verb is? How do they
understand perfect and progressive
aspect and passive? What similarities, if
any, are there between children’s and
teachers’ metalinguistic understanding
of the concepts? These are important
concepts, covered in the English National
Curriculum, but we know very little about
what children and teachers actually
know. The research highlights some
thinking patterns that children and
teachers had developed to understand
grammatical terminology: for example,
understanding the verb as ‘a doing word’,
and thinking about the passive in terms
of ‘swap it the other way around’. These
derive from simplified ‘rules of thumb’
which in the end mislead - but reflect
the challenge for teachers in finding
useful explanations.
Reading in the primary school
Cara Doxey, Sheffield Hallam University,
Sheffield, United Kingdom
In this presentation, I will share initial
findings of a one-year ethnographic
study. I will explore how reading is
experienced by children in a year 5
classroom in England. I will consider a
range of reading practices and explore
the impact of these practices on children's
developing identities as readers. I will
privilege children's voices and examine
their interpretations of how reading is
taught, experienced and understood.
The influence of high-stakes testing will
be also considered.
Developing emotional literacy
through stories
Nina Hotchkis, UCL/IOE,
London, United Kingdom
The research focuses on teaching
emotional literacy during class story
time in Year 1. The aim of this research
is to see if teaching about emotions
through stories has an impact on the
participant's ability to recognise emotions
in others and themselves, and whether
this then impacts their inference skills in
reading. Through my teaching and
conversations with other professionals,
I have often observed a lack of resilience
in children's learning, which then impacts
their ability to access education or to

learn independently. Much of the research
I looked into on resilience showed that
teaching emotional literacy was fundamental. Teaching about emotions has
also now become mandatory as part of
the new Physical Health and Mental
Wellbeing Curriculum and so there is a
clear need for more work in this area.
Due to the power of stories and their
abilities to open up discussions and
experiences, I will use stories as the
foundation of these sessions. Different
emotions will be explored in daily
sessions and stories will be used to
identify what emotions look like in ourselves and others. The spectrum of each
emotion will be explored helping to
build on children's vocabulary. Baseline
and post assessments will be collected
from each participant, as well as
observations of children's interactions.
Tasks will also be conducted to assess
the children's inference skills to identify
impact. Sessions will run for a month
from February 2022 with data collection
and analysis starting in March 2022. The
paper will be completed by June 2022.
We got Smartphones in a Slum,
What's next: Documenting everyday
tech-literacy practices of families in
a migrant community in New Delhi
Simranjeet Kaur, Brock University,
Niagara, Canada
Literacy is going digital! According to a
demographic projection almost every
Indian will own a mobile phone by 2022,
and more than half of them will use a
smartphone by 2025 (Deshmukh, 2020).
Given the influx of technology coupled
with policy initiatives of Government of
India favoring digital infrastructure (Digital
India, 2015), it is certain that the field of
literacy is undergoing a metamorphosis.
In the current educational landscape
where technology is considered as a
ticket to success, Burnett and Merchant
(2020) argue the need for exploring the
relationship between digital technology,
literacy and education by conducting
context specific studies (Prinsloo, 2005).
The present study emanates from a
larger study conducted in a marginalized
migrant slum in New Delhi. The purpose
of this study is to document the ways in
which access to smartphones shapes
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the literacy practices of families residing
in the slum and whether or not those
encounters contribute towards the literacy
development of children. The study employs ethnographic methods (Merriam,
1988; Street, 2017) such as participant
observations (with families having
children), interviews and focus group
discussions with parents, children and
stakeholders such as religious heads
and teachers to capture the everyday
engagement of families with these new
media technologies. The findings of the
study aims to add to the limited pool of
research done in the area of tech-literacy
in South-East Asia and to guide policymakers and practitioners to develop
context-specific practices to unleash the
power of the digital.
New Immigrant Children's Home
Digital Literacy Practices
Yina Liu, University of Alberta,
Edmonton, Canada
This presentation is focusing on new
immigrant children's home digital literacy
practices that reported by their parents/
caregivers, which is first part of my doctoral research. Theoretically, my research
is framed by contemporary literacy
studies. Multiliteracies and New Literacies
Studies understand literacy as everyday
multimodal and multilingual social
practices across multi-media, which are
important in framing children’s literacy
and meaning making experiences with
digital devices and the virtual world at
home. I adopt case study as a methodology, using online qualitative surveys
as a primary research tool. My target
participants are parents of new immigrant
children who are in K – grade three, living
in Alberta. They will be recruited
through social media and new immigrant communities in Alberta. Due to
the uncertainty of the COVID situation, I
am using Google survey with a minimum
of 30 parents of children who are culturally
and linguistically diverse, to inquire into
their children’s digital literacy practices
at home. I will seek out interviews for 2
to 4 parents who have completed the
survey and are willing to share more on
this topic. Here, I will adopt semi-structured interviews to gather additional
thick descriptions and rich detail. I will

conduct 3 to 4 interviews in person, if
possible, or by phone or virtual meeting
platforms. During the interviews, the
parents will describe examples of their
children’s engagement with digital literacy
practices at home. I will systematically
analyze and interpret the survey and
interview data through the 3D
literacy model.
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11:00 - 12:15
Sapphire Room •
Research Presentation
Chair Lucy Rodriguez-Leon
‘Demographics should not
determine destiny’: raising literacy
levels in low SES schools
Paul Gardner, Sonja Kuzich,
Curtin University, Perth, Australia
Funded by the State Government of
Western Australia, this presentation
reports the findings of five case studies
undertaken in low SES schools, where
literacy results, on national standardised
assessments, were significantly higher
than like schools. Researchers sought to
identify reasons why these schools appeared to be ‘bucking the trend’ found
in similar schools, where literacy level
remained stubbornly low. By means of
lesson observations; semi-structured
interviews; field notes and member
checking, individual case narratives
were written and analysed. Common
pedagogies, practices and procedures
were identified, leading to the
construction of an ecological model of
systematic school improvement, allied
to a ‘communities of practice’ model of
professional engagement. The findings
have subsequently been used to design
a three-year professional learning
programme, involving 60 schools across
the State, as a means of raising achievement in literacy more generally.

Tuning into rebellious matter:
Affective literacies as more-thanhuman sonic bodies
Bessie Dernikos, Florida Atlantic
University, Boca Raton, USA
This paper explores the sonic vibrations,
infectious rhythms, and alternative
frequencies that are often unheard and
overlooked within mainstream educational
spaces–that is, perceptually coded out of
legibility by those who read/see/feel/
hear the world through ‘whiteness’.
Drawing on postqualitative (St Pierre,
2011) inquiry, I think-with-theories
(Jackson & Mazzei, 2012) of affect
(Henriques, 2010) and assemblage
(Weheliye, 2014) to argue that ‘literate
bodies,’ along with all forms of matter,
continually vibrate, move, swell, and
rebel (Deleuze, 1990)–creating momentum that is difficult not to get tangled up
in. Specifically, I map out how a particular
sociohistorical concept of sound works
to affectively orient bodies and impact
student becomings, namely by producing
primary-grade students (NYC, USA) as
un/successful readers and in/human
subjects. At the same time, I attend to
the subtle ways that students rebelliously
move(d) with alternative sonic
frequencies to resist/disrupt mandated
literacy curricula and white, patriarchal
ways of knowing/being/doing. I highlight the political nature of sound and
how, within mainstream educational
spaces, certain sonic frequencies become
coded out of white supremacist models
for knowledge transmission, which
re/produce racialized (gendered etc.)
habits and practices of listening/hearing.
Ultimately, literacy educators are invited
to ‘(re)hear’ the social in more just ways
(James, 2020) by sensing the affects
and effects of more-than-human ‘sonic
bodies’ (Henriques, 2011), which redirect
us to ‘otherwise’ (Crawley, 2017) rhythms,
rationalities, habits, and practices that
challenge normative conceptions of
what counts as literacy and who counts
as successfully literate.
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Children’s Experiences of Storytime
in the Primary Classroom
Ginny Doxey, University of Derby,
Derby, United Kingdom
This research explores the experiences
children have had of storytime in a year
four primary classroom. Storytime has
been thought to help spark reading for
pleasure, develop empathy as well as
improve mental health and increase
academic achievement. However, research
suggests that storytime in the classroom
is not a priority, due to an overcrowded
curriculum (Swanson et al., 2011) and
children are not enjoying books as much
as they used to (Clark, 2019). The data
has been collected through drawings
and labels that children have added to
explain their ideas. This is a qualitative,
interpretivist study with children aged
eight and nine years old. Storytime is
thought to aid and support a range of
reading techniques and practices:
individual reading, the classroom reading
environment and the class read itself.
This research highlighted the importance
of a quality a class read: emotional links,
diversity and inclusive characters that
represent the children listening.

D7

as important including such books
provides all children an opportunity to
be inspired by the children who are
heroes among us.

Chair Alyson Simpson

Supporting KS2 children to find a
voice in the whole class through a
small group intervention

11:00 - 12:15
Topaz Room • Research Presentation

Award Winning Picture Books with
Refugees & Immigrants as Main
Characters: Building Understanding
and Inspiration
Jan Lacina, Texas Christian University,
Fort Worth, USA
Children’s literature functions as windows
into experiences that children may never
know, and it serves as mirrors to help
readers understand their own experience
and how those experiences relate to
others. In a time where there is an
increased politicized refugee crisis,
inclusion of children’s books featuring
refugee and immigrant characters in the
classroom is important and necessary
(Strekalova-Hughes, 2019). The purpose
of this research study was to examine
the immigrant/refugee protagonist
within award-winning children’s literature;
we were interested in learning more
about the character’s role in such books
through the lens of Jungian Archetypes.
This research was conducted as a critical
content analysis (Beach, et al, 2009,
Schreier, 2014) of Award Winners from
2001 to 2021. Forty-seven books from
this twenty-year span were studied. Of
the four Jungian categories, the most
common category was the Hero archetype with 405 indications out of a total
800 indications. The second most common
category was the Great Good Mother
archetype with 290 indications. Young
children can be inspired by courageous
characters as well as be encouraged by
such characters when they see their
stories represented in these books. The
inclusion of children’s books featuring
refugee and immigrant characters in the
classroom is important and necessary;
including such books validates students’
backgrounds and experiences, and just

Fiona Maine, University of Cambridge,
Cambridge, United Kingdom; Laura
Fozzard, Buckden Academy, St Neots,
United Kingdom; Katie Glenister-Soós,
University of Cambridge Primary
School, Cambridge, United Kingdom.
Teachers who had previously been
involved in a project that aimed to
support the development of children’s
tolerance, empathy and inclusion
through talk (www.dialls2020.eu) were
invited to take part in ‘deepening
impact’ research to investigate more
closely the teaching of dialogue as a
social practice. We aimed to follow up
anecdotal reporting from the initial project
that suggested that children who were
often marginalised in whole-class
discussions (for example, children for
whom the language of instruction was a
second language; or children less confident to speak out in large groups) had
increased participation as a result of the
DIALLS discussions. Twenty primary
teachers all selected small intervention
groups of around six children for whom
they had specific aims for talk-based
learning. Working with wordless picturebooks, they focused on the development
of dialogue skills in these small groups
and kept qualitative records of the
changes in the children’s behaviour in
the small group and whole class, in
addition to standardised testing that
looked at changes in their reading
attainment. In our presentation, two KS2
teachers report their experiences and
reflections as case studies, considering
how to encourage more inclusive whole
class discussions where more children
have ‘a voice’.
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The Impact of Animal-Assisted
Learning (AAL) on Wellbeing and
Engagement with Reading in a
Primary 1 Classroom
Jill Steel, University of Edinburgh,
Edinburgh, United Kingdom
Introduction Animal-Assisted
Interventions are of growing academic
and pedagogic interest across all phases
of education, and increasingly considered
an innovative approach to improving
pupil outcomes. This study evaluated
whether Animal-assisted Learning (AAL)
involving a dog, may support children’s
wellbeing and engagement with reading
in a Primary 1 classroom. AAL proponents
suggest that positive outcomes arise
from the non-judgemental and unconditional positive regard conferred on the
child by the animal, which reduces
anxiety, boosts feelings of wellbeing
and confidence, and increases reading
engagement.
Methodology An empirical study was
conducted in a mainstream Primary 1
classroom over a four-week period. An
inclusive approach was adopted with
every child given the opportunity to
interact with the dog. All 25 children
chose to participate. Primary methods
included interviews, observations,
questionnaires, and three in-depth
case studies.
Results Findings revealed increased
feelings of happiness, confidence, enjoyment of and engagement in reading,
improved listening and behaviour, and
class ethos. Results suggested the dog
promoted reading engagement even
between sessions when not present,
implying a lasting motivational impact.
Whilst gains were evident for all, the
greatest improvements were found in
the most vulnerable.
Conclusions, Limitations, Implications
It was concluded that AAL could support
wellbeing and in turn promote children’s
engagement with reading. The main
limitation of the study was its short-term
nature, and a longer randomised controlled trial with a larger sample would
provide a fuller answer to the research
questions. Barriers to AAL include health
and safety concerns, and welfare of
the dog.
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11:00 - 12:15
Wallace Room • Workshop
Using the British Library’s
Discovering Children’s Books website
to inspire child-centred literacy
activities: a practical workshop
delivered by literacy lecturers with
staff from the British Library
Victoria Byfield, University of Brighton,
Brighton, United Kingdom; Jane Carter,
Ros Steward, University of the West of
England, Bristol, United Kingdom;
Rebecca Simpson-Hargreaves, University
of Manchester, Manchester, United
Kingdom; Jo Tregenza, University of
Sussex, Brighton, United Kingdom;
Andrea Varney, The British Library,
London, United Kingdom.
This workshop will showcase a range of
inclusive activities inspired by the British
Library’s Discovering Children’s Books
website, and devised by literacy lecturers,
classroom teachers and trainees. The
free-to-access website empowers
children, no matter what their background, to explore and respond to
treasures from the manuscript of 'Alice’s
Adventures Under Ground' to the messy
notebooks of Judith Kerr, Axel Scheffler
and John Agard. It reveals the bookmaking process, and aims to spark
creativity and experimentation, valuing
children’s voices as readers, writers,
illustrators and storytellers.

Burke & Crocker (2020, p.173) propose
that pupils connect emotionally to their
learning when provided with opportunities
to ‘create, tinker and invent’. The session
aims to support teachers, both as readers
and practitioners, to generate fresh ideas
for teaching literacy, inspiring creativity
and engaging all children. We want to
help you develop appreciation of a diverse range of children’s literature and
embed a culture of Reading for Pleasure
at your school. You will have the chance
to try out a range of child-centred activities, from making a floor book or story
sack to cooking up a fairy tale or creating
a design and technology literacy project.
This is part of an exciting collaboration –
forged at last year’s UKLA conference –
between the British Library and the
Universities of Brighton, Sussex
Manchester and the West of England.
Burke, A., Crocker, A. (2020). ‘Teaching for
social imagination,’ in Blum-Ross, A.,
Kumpulainen, K., Marsh, J. (Eds), Enhancing
Digital Literacy and Creativity. Abingdon:
Routledge, pp. 165-181.

Lunch
12:15 - 13:10

The Bullring Shopping Centre
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Parallel Session E

E1

57th International Conference 2022
Presentation 1 describes a participatory
research project, involving eight young
people (aged 13-14), recruited to inform
a project aimed at motivating and engaging adolescent readers. Forming a Youth
Advisory Panel, the young people will
inform all three research phases, ensuring
the research is driven by, and relevant
to, young people’s literacy experiences
(Phase 1 preregistration:
https://osf.io/3jg9c). Presentation 2
involves researcher-teacher collaboration
to co-design an animal assisted intervention (reading to dogs) aimed at improving
children's reading affect and supporting
wellbeing. Furthermore, the three-phase
co-design framework, evaluated by
participating teachers and the researcher,
will be shared. Presentation 3 describes
the Love to Read project, which aims to
increase children’s reading motivation and
engagement by synthesising relevant
theory and research, with children’s
ideas and experiences, and teachers'
pedagogical expertise (Phase 1
preregistration: https://osf.io/5ztjk).
The symposium seeks to support literacy
researchers interested in collaborative
research practices, by sharing experience,
and promoting discussion of ethically
and methodologically robust
collaborative practices.

E

13:10 - 14:25
Horton Suite A • Symposium

Better together: Co-designing
iteracy interventions with children,
young people, teachers and
other professionals

Sarah McGeown, Charlotte Webber,
Jill Steel, Emily Oxley, University of
Edinburgh, Edinburgh, United Kingdom

Collaborative research practices, which
involve children, young people, teachers
and/or stakeholders partnering in
research, draws upon the distinct, yet
complementary knowledge, expertise
and experience of each. Collaborative
research approaches have potential to
narrow the gap between educational
research and practice (NFER, 2017) and
position the needs and experiences of
stakeholders at the centre of the research
(Calderón López & Theriault, 2017). In
this symposium, we describe three
methodologically distinct projects, which
draw upon relevant theory and research,
and the expertise of diverse groups, to
co-design interventions aimed at improving reading attitudes and engagement

E2

13:10 - 14:25
Wallace Room • Workshop
Reflecting Realities in the Classroom
Farrah Serroukh, Centre for Literacy
in Primary Education (CLPE), London,
United Kingdom
This workshop will be delivered by CLPE’s
Research and Development Director and
author of CLPE’s annual Reflecting Realities
Surveys, Farrah Serroukh. The session will
draw on learning from the first year of a
3-year CLPE research project that has been
designed to explore how to effectively
support colleagues in the profession to:

• develop their knowledge of what
constitutes quality inclusive and
representative literature;
• cultivate the tools to equip children to
be able to be critically reflective when
engaging with literature;
• enhance their knowledge of a range of
authors of colour;
• consider how engagement with strong
writing role models can support schools
in developing their literacy provision.
Participants will be invited to reflect on
how inequality and racism can be
exacerbated through text provision. They
will also contemplate key considerations
to support them in appreciating the
significance of their role at curators of
literature and hear first-hand insights into
the impact that this research has had on
pupils and teachers in the first year of
the project. Participants will have the
opportunity to experience a range of titles
which will vary in their quality of ethnic
minority representation and will be encouraged to critically engage with the
content to support considerations for reviewing their own classroom stock and
literacy provision in the Primary setting.
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E3

13:10 - 14:25
Sapphire Room
Expert Practice Presentation
Chair Christine Lockwood
Our Book Group: the joy of getting
to know books and each other
through discussion of the UKLA
Information books longlist
Lynda Graham, UKLA trustee,
Croydon, United Kingdom in discussion
with Sam Creighton, Lauren Freedman,
B Guerriero, Ben Harris & Kate Hitchins.
This expert practitioner session will be
delivered by a group of UKLA Book Award
teacher judges who met regularly to
discuss the longlist for Information books
2020-2021. Most of us had never met
(and didn’t do so until long after the
judging process). We got to know each
other online through discussion, bringing
our life experiences and experiences of
reading to the books we discussed. In
this session we talk about some of the
books we shared, our developing understandings of ways of reading information
books and of ways in which children
respond to information books. We also
share the joy we found in getting to
know each other through discussion and
our pleasure now in reading aloud and
sharing information books with the
children we teach.
Moving mountains during
challenging times: Unlocking
opportunities for literacy success
for ALL learners
Crystal Beach, Union County Schools,
Blairsville, USA
Rural America is often affected by
geographic isolation, generational
poverty, and extremely limited resources
- a community forgotten even before
COVID-19 ran rampant. Thus, the pandemic’s effect compounded the other
factors that often negatively impact
literacy development and success for
students in rural learning environments
all the way from the early education
classroom to students about to graduate.
However, this presentation will share

the professional teaching and learning
practices put into place by one school in
the Northeast Georgia (USA) Appalachian
mountains to ensure all learners would
have an opportunity for literacy success.
Specifically, the power of multimodal literacy practices will be discussed as the
district (re)imagined the possibilities of
what literacy teaching and learning could
be and how to best help students be
successful. Some of the key questions to
be considered include the following:
How might multimodal literacy practices
support and value rurality and students’
lived experiences? How might professional
development help teachers see the value
in multimodal literacy practices that
support and value rurality and students’
lived experiences? How might ALL
educators – from cities and suburbs and
rural locations – help their students learn
from each other despite geographic
location? How can multimodal literacy
practices create an equitable learning
environment?

upon both the inspiring work my students
produced in their assessments, and on
the transformational impact the module
appears to have had on a number of
individuals. I end by considering how
such a module might be offered as a
CPD opportunity for professionals beyond
the University and would welcome
feedback from participants.

Re-Reading Children's Picturebooks
at Undergraduate Level: Reflections
on the first year of Bedtime Stories
at the University of Birmingham

The TaRS research project suggests that
teachers who are also readers are in a
strong position to develop a reciprocal
reading relationship with their classes.
6 years ago, Chris sought professional
development in reading through joining
the Cheltenham Literature Festival project,
Reading Teachers = Reading Pupils
(RT=RP). Such was his engagement, that
in its second year, he was invited to join
the panel which was responsible for
choosing the books for the project.
Being so closely involved allowed Chris
to observe the positive impact that
regular class reads, along with genuinely
reciprocal conversations, was having on
the children. Not only were the children
becoming engaged readers who started
reading for pleasure, but a rise in their
reading attainment was also evident.
Chris then went on to re-design his
school’s reading curriculum before moving
to a multi-academy trust and re-purpose
their curriculum with a focus on reading
for pleasure. Following the turbulent
recent years for education, the negative
impact of the pandemic is evident. It is
starkly apparent that the socio-economic
divide has had enormous ramifications
on reading, particularly for the most
disadvantaged who have not had access

Emily Wingfield, University of
Birmingham, Birmingham,
United Kingdom
In this paper I present and reflect upon
the design and initial delivery of Bedtime
Stories: Re-Reading Children's Picturebooks, a new third-year module on the
BA English programme at the University
of Birmingham. I explain how, in bringing
together skills students will have gained
across their degrees, we approach an
array of picturebooks from a variety of
critical, creative and practice-based
perspectives and how the innovative
module assessment (a portfolio of
bespoke essays and personal reflection
on critical/creative activities) equips
students with a range of skills transferrable to a variety of careers including
teaching, educational policy, literacy
campaigns and publishing. I also discuss
the significant emphasis placed
throughout the module upon equality,
diversity and inclusivity, social justice,
classroom practice, community projects
and Reading for Pleasure, and reflect

E4

13:10 - 14:25
Drummond Room
Expert Practice Presentation
Chair Tracy Parvin
Inclusive approaches within a
robust reading curriculum offering
children access to current,
representative and highly
engaging literature
Chris Brown, The Robinswood Academy
Trust, Gloucester, United Kingdom
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to what is often their reading role model.
Without access to books at home and
classroom reading for pleasure, many
have had the reading gap with their
peers widened. Chris will speak about
how his multi-academy trust have tackled
this head-on with inclusive approaches
through a robust reading curriculum
which offers children access to current,
representative and highly engaging
literature.
Practical strategies and advice
to help teachers to promote a love
of reading with pupils in
the classroom
Dympna Daly, UCC, West Cork Education
Centre, Cork, Ireland
A book is a dream you hold in your
hand (Dorian-Kemp, 2015).
Language is at the core of reading and
reading and literacy are essential language
skills. The essentials for reading are:
Access to books; Oral Language experiences; Reading at home, and Motivation
(Daly, 2015). The current wisdom points
to the need for a balanced approach to
teaching reading to accommodate the
diverse needs of students (Ellis, 2005).
The expertise of the teacher is key to
improving the literacy achievement of
pupils and developing excellence in
teachers should be our priority (Daly,
2017). While we may have all the plans
and resources in place for teaching literacy,
it is the teacher who mediates this in
the classroom (Hall, 2003). No one
teaching approach is 'best' and teachers
have to work with the class they have
and differentiate accordingly to promote
engagement, motivation and choice. As
an expert practitioner, Dympna shares
tips with teachers on how to engage
pupils with language lessons, developing
vocabulary; rhyme and rhythm, print-rich
environment, concepts about print; daily
reading sessions to all pupils; use of Big
Books; use of and trips to the library;
teachers’ modelling reading and favourite
books on display; reading spaces in
schools; variety of choice; the reluctant
reader; developing good reading habits,
and reading events in schools - Book of
the Week, reading cafes, reading sleepover nights and star writers.

A library in your pocket: using
cellphone technology to get
South African teens and young adults
reading and writing for enjoyment
Dorothy Dyer, FunDza Literacy Trust,
Cape Town, South Africa
South Africa’s deep inequalities have
been exacerbated by Covid. Many black
South Africans remain disadvantaged and
trapped by poverty and an education
system in crisis. And so for many black
teens reading is a chore unrelated to
their lives and worlds. However many
young South Africans have access to a
cellphone, and the FunDza Literacy Trust
uses a mobi site to disseminate exciting
local content reflecting the lives and
worlds of young people, thus hooking
them into becoming readers. The site is
zero-rated in SA (so no data is required)
and every day over 15000 visitors spend
an average of 10 minutes reading.
FunDza also mentors promising young
writers and develops them to become
professional, paid, story suppliers (FunDza
publishes a brand new story every week
as well as other articles and blogs about
topical issues.) There is also a new
#lovewriting platform on the site where
young readers can also have their work
published in the ‘Fanz’ section. Our annual
reader surveys have confirmed that the
site is shifting attitudes to reading and
writing, and extensive reader feedback
demonstrates that FunDza has had a
profound impact on many people’s lives,
not only developing literacy skills, but also
giving them tools to navigate their lives
in these difficult times. This presentation
gives a background to FunDza’s work, and
also explores what FunDza has learnt
over the last 10 years about what works
– and what hasn’t worked so well – in
this context.

E5

13:10 - 14:25
Wallace Room • Workshop
Having a Laugh: a workshop
eploring the different benefits of
humour and practical approaches
for engaging and developing readers
Nikki Gamble, Just Imagine, Braintree,
United Kingdom; Dianne Ellithorn,
St John's CE Primary School, Radcliffe,
Manchester, United Kingdom
A substantial body of cross-disciplinary
research has shown that possession of a
sense of humour has a range of social,
psychological and cognitive benefits.
During the past two years, children have
faced disruption to their education and
have been subjected to a barrage of
negative news reporting and cautionary
measures that may potentially cause
stress, attention problems and learning
gaps. This workshop examines how
understanding the benefits of humour
for learning was used to devise a short
term approach to help readers reset,
and the impact of this approach on the
children's views of themselves as
readers as well as progress in reading.
In this workshop, we will

• present a brief summary of key points
from research to contextualise the
practical work
• provide opportunities for the guided
exploration of books to look at the
multiple ways in which humour
operates and the potential benefits for
children (and teachers)
• outline some of the teaching approaches
adopted with exemplification from a
Manchester primary school
• allow time for group discussion
• consider implications for participants'
practice.
This session will be of particular value to
class teachers interested in exploring
the benefits of humour in their teaching.

Sapphire Room, Burlington Hotel
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13:10 - 14:25
Opal Room • Research Presentation
Chair Roger McDonald
Celebrating 25 years of a book
gifting programme in the UK:
What have we achieved and what
are the current challenges
Irene Picton, Fiona Evans, National
Literacy Trust, London, United Kingdom
Reading for enjoyment can benefit the
individual as well as wider society in a
number of ways. Yet, only half of children
and young people in the UK enjoyed
reading in 2021 (Clark & Picton, 2021).
In this presentation we showcase the
National Literacy Trust’s “Young Readers
Programme”, which aims to promote
reading enjoyment by providing children
with fun reading events that are
underpinned by the research on the
importance of book choice and book
ownership. The programme encourages
teachers to select as wide a range of
books as possible to cover all interests
and genres, and to present the books in
exciting and attractive ways. Where
possible, we also forge links between
the school and their local library, with
librarians using their expertise to build
both teachers and pupils knowledge of
children’s books. Evaluation findings have
repeatedly shown that giving children
the chance to choose and keep free
news books that match their interests at
fun events can have a measurable impact
on their reading attitudes, behaviour
and confidence. Evidence also shows
that the programme improves teachers’
confidence and knowledge in supporting
children’s reading. This indicates that this
very simple approach, which celebrates
its 25th anniversary in the UK in 2022,
remains as valuable and as needed as
ever, particularly for children from lower
income homes. As wider research demonstrates the links between reading for
enjoyment and better opportunities in
life, such programmes can be seen to
have the potential to improve children’s
life chances.

Seeing yourself in what you read:
Children and young people’s reading
and their views on diversity
Emily Best, Irene Picton, Christina Clark,
National Literacy Trust, London,
United Kingdom
Commentators on the topic of diversity
in publishing have noted that for some,
books act as mirrors to affirm a reader’s
own identity (Bishop, 1997), while for
others, books can act as maps that help
readers to seek their place in the world
(Myers, 2013). A study from CLPE (2021)
indicated that only 15% of children's
books contained characters from an ethnic
minority. What has so far been missing
from this conversation is insight into
children and young people’s own views
and experiences. We therefore conducted
a survey in which 58,346 children and
young people aged 9 to 18 from 315
schools in the UK participated, which
included questions to explore the extent
to which children and young people see
themselves represented in what they
read or hear and what is important to
them in terms of diversity. These questions
were designed to see to what extent
they feel it is important that story and
information books include characters of
people from lots of different backgrounds
and whether they find it difficult to find
books with characters or people who look
like them. This presentation outlines the
findings from this research and highlights
the different experiences children and
young people have in accessing diverse
texts depending on their background
(age, gender, ethnic and socioeconomic
background) and interests. It will also
explore how under-representation in
published material has sparked the
creation of diverse texts by children and
young people themselves.

Understanding the Role of Motivation
in the Reading of Children With and
Without ADHD: A Mixed-Methods
Approach
Myrofora Kakoulidou, Roberto Filippi,
University College London, London,
United Kingdom; Frances Le Cornu
Knight, University of Bristol, Bristol,
United Kingdom; Jane Hurry, University
of London, London, United Kingdom
Children with Attention Deficit
Hyperactivity Disorder (ADHD) are at risk
of reading underachievement as reading
involves several attentional mechanisms.
Classroom-based practices promoting
motivation could offer a promising avenue
to support young readers, especially
those with ADHD; nevertheless, this
significant learning area has been
consistently neglected in ADHD research.
The present mixed-methods study investigated whether choice over reading
materials (intrinsic motivator) and/or
reward (extrinsic motivator) could increase
the reading comprehension and enjoyment of children with and without ADHD,
testing for any more pronounced motivational effects for the former group.
Using a repeated measures design with
three conditions (Choice, Reward, No
Motivation), we explored choice and reward effects on the reading of children
with and without ADHD (N = 24, aged 8
to 11 years old, 16 boys). Using the
same sample of children, we sought the
perspectives of children about reading
motivation and checked for any qualitative
group differences. The quantitative findings
pointed towards some of the benefits of
story choice and reward for the reading
of both groups, however, results were
relatively inconclusive. Choice and reward
effects were not found to be more pronounced for children with ADHD than
those with without ADHD. Drawing on
the qualitative findings, children with and
without ADHD acknowledged similarly
the contribution of motivators, including
choice and reward, to reading. Overall,
findings underline that inclusive motivational practices, such as story choice and
reward provision, could benefit equally
readers with and without ADHD, stressing
the need to consider further their
manipulation during classroom
reading instruction.
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13:10 - 14:25
Topaz Room • Research Presentation
Chair Candice Satchwell
The social motivation to read:
A research review
Teresa Cremin, Helen Hendry,
The Open University, Milton Keynes,
United Kingdom
Reading for pleasure has the potential
to enable significant advantages for all.
Positioned as every child’s right (International Literacy Association (2018) it is
associated with increased confidence in
reading, greater engagement with learning, and stronger academic outcomes
(e.g., Sullivan and Brown, 2017; Mullis
et al., 2017; OECD, 2019). Such volitional
reading can mediate socio-economic
status (OECD, 2021), so with the ongoing
decline in the number of young people
choosing to read (OECD, 2018), consideration needs to be paid to understanding
readers’ motivations and identities, in
theory and in practice. This paper draws
on an extensive review of international
research relating to volitional reading,
undertaken as part of a three-year project
funded by the Mercers’ Company into
reading and writing for pleasure. Exploring
different disciplinary perspectives, we
address the question: What does the extant research literature reveal about the
social dimension of reading, and the role
of friends, family, teachers, and peers in
motivating young readers? We explore
the available evidence about the experience of and desire for social interaction
and relatedness and the relations between
sociality, identity and reading for pleasure.
We stress that motivation is not fixed, it
represents ‘a fluctuating function of
classroom practice’ (Neugebauer, 2016)
and like a reader’s identity is always
influenced by the text and the context.
We also critique the field, conceptually
and methodologically, offering recommendations for policy, practice and teacher
education, regarding professional noticing,
social motivation and reading networks.

Developing Metatalk about Writing
Ruth Newman, University of Exeter,
Exeter, United Kingdom; Lyndsay
Kennett, St. Peter’s, CoE School, Exeter
and Diane Brown, Cranbrook Education
Campus, Exeter
This paper reports initial findings from
the first phase of a 3 year ESRC funded
project which aims to explore the role
of ‘metatalk’ – talk about writing – in
supporting the development of
metalinguistic understanding. Very little
is known about how children develop
metalinguistic understanding about writing, but research points to the particular
potential of high quality metatalk in
writing instruction, and its capacity to
open up students’ thinking about linguistic
choice and effect (Myhill et al, 2016;
Myhill & Newman, 2016). Given the
potential of metatalk for developing
metalinguistic thinking, understanding
more about how metatalk is shaped in
the classroom is an important discussion
point (Parr & Wilkinson, 2016, p. 219).
This paper will present initial findings
from the ESRC study, including participant
teachers’ reflections on the data and
pedagogical strategies arising from the
research. Drawing on qualitative data from
6 KS3 English classrooms in the South West
of England, we will explore the way that
metatalk about written text manifests in
different forms and for different purposes;
the particular complexities of metatalk
about written text; and how metatalk
about can be orchestrated in a way which
supports the cumulative development of
metalinguistic understanding about
written text.
Camper vans, hijabs, and birthday
cakes: Composing cultural artifacts
and collaborating by making and
sharing photographic images

others, despite assessment frameworks
that see writing as an individual endeavour. This presentation will share from a
critical literacies project about family
cultures and traditions. A teacher-educator,
working with 7–8-year-olds, inquired
about important family objects, taught
photographic methods, and created a
context of respectful collaboration. A
university researcher and two doctoral
students visited the classroom virtually
and generated video and artifactual
data. We draw on visual and multimodal
data generation methods (Rose, 2016),
participatory approaches (Mitchell,
2018) and critical literacies as action
(Mirra, 2018). We build upon Wendy
Ewald’s “Literacy through Photography”
(2012) approach by thinking about what
digital spaces, tools, and audiences add.
We share the many levels of collaboration in the project—within the classroom,
with families, with the school community,
and with a virtual audience. We share
how encounters between composers and
audiences, lend potential for understanding how children’s photographic images
can lead to enhanced local and global
understanding and empathy across
difference (Perry, 2020). An invitational
pedagogy and a participatory research
framework disrupt conventional roles
and power relationships (between
teacher/student, between researcher/
participant), and led to children making
decisions about their own learning and
learning from each other. Reverberations
from their photographic compositions
were felt in and beyond the classroom
to the school, the local community of
others who engaged with the online
presence the children co-created with
their teacher.

Melissa McKinney-Lepp, Diane Collier,
Simranjeet Kaur, Zachary Rondinelli,
Brock University, St. Catharine’s, Canada
Individualistic perspectives on composing
and literacies reinforce inequities (Dyson,
2010). Composers build on the work of
others, and often create in-relation to
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13:10 - 14:25
Diamond Room
Expert Practice Presentation
Chair Janet Douglas Gardner,
London Metropolitan University
Inclusion and Diversity:
The Brenda Eastwood Award, 2022
There are joint winners of this award
for 2022, Dr. Ian Cushing from Brunel
University and Aaishah Rauf, from
Windsor High School and Sixth Form
in Halesowen.
In its fourth year, the joint winners for
this award will share their good practice
in teaching for diversity and inclusion.
The award is in memory of a much-loved
friend and colleague, Brenda Eastwood.
Nominees practice will be in one or more
areas of education: early years, primary,
secondary or HE teacher/tutor, consultant
or librarian and demonstrate their work
in empowering children and students to
respect and appreciate diversity. The
nominated work need not, of course,
include all these features but should reflect awareness of active and committed
pedagogy to support diversity and inclusion in terms of gender, ethnicity, religion,
disability, LGBTQ+, socioeconomic status,
national origin or age.
Aaishah Rauf, Teacher of English at
Windsor High School, Dudley, and Dr Ian
Cushing, Senior lecturer in Education and
English, Edgehill University, are the joint
winners of the 2022 Diversity and Inclusion Brenda Eastwood Award.
Reaching beyond our reach: this is
the story of how our regional reps
have been taking inspiration and
expertise from their monthly twitter
chat sessions to impact on classrooms
across the country
Jo Tregenza, University of Sussex,
Brighton, United Kingdom; Jamie Evans,
Sandgate Primary, Kent, United Kingdom;
Jasen Booton, Leeds Beckett, Leeds,
United Kingdom; Vikki Varley, Lydgate
Primary, Sheffield, United Kingdom

This expert practice session will be
delivered by some of the UKLA’s regional
reps. This is a very active and innovative
group of teachers, consultants and HEI
providers. In order to access a wider and
more diverse audience, the reps have
been running monthly Twitter
conversations. They are all organised
around key themes for the UKLA. We shall
be sharing how we have implemented
the knowledge developed from the chats
into our own practice to try to make a
difference to the achievement of all pupils.
They will share the strategies they have
developed in schools and the teaching
resources that have been developed to
enable people to access materials
remotely. The session will demonstrate
how we have taken inspiration, contacts
and ideas from the twitter sessions and
then developed it in school through CPD,
teaching and networking. We will be
sharing how we have developed work
relating to reading, writing and talk to
make an impact on all children.
Finding Mirrors and Looking
through the Window? Exploring
children’s responses to literature
with Muslim protagonists
Ameena Gamiet, Goldsmiths College,
University of London, London,
United Kingdom
The aim of this study is to explore
children’s responses when reading and
engaging with books featuring Muslim
main characters, and to investigate the
means by which children may see
themselves ‘mirrored’ through such texts
if they share the background or ideology
of the protagonist (and/or author) or
may ‘look through the window’ if the
subject matter or protagonist is unusual
to them. A group of nine children aged
between 10-11 years old from different
backgrounds took part in an eight-week
study. They reflected on their personal
reading habits, and explored their own
identities whilst reading Planet Omar:
Accidental Trouble Magnet by Zanib Mian
and extracts from other texts with Muslim
protagonists The theoretical lenses
deployed includes Reader-Response
Theory and Critical Literacy. Data was

collected through multiple means and is
analysed in a loosely chronological format
according to the children’s growing
confidence in expressing their opinions
of ‘race’ and identity.
This dissertation concludes with future
implications to include and normalize
books with BAME characters within the
school curriculum to giving the opportunity for everyone to see themselves
‘mirrored’ through literature in some way.
Inclusion of marginalised groups should
not be confined to special assemblies and
token gestures. Furthermore, reading and
discussing texts with BAME characters
benefits children from all backgrounds,
allowing children from white backgrounds
to situate themselves within our
diverse society.some shift in attitudes.

Keynote 3
14:30 - 15:30
Horton Suite A

3

Lost and found in a book – how
books can give us the world
Natasha Farrant

What exactly is the magic that happens
when we read a book we love? How
does it enhance our understanding of
the world? Why is storytelling such a
fundamental part of the human experience? How are we changed when the
storyteller has finished?
Drawing on her own experience as a
writer and reader, as well as on her
encounters with children during her
placement, Natasha will explore how
stories enhance our understanding of
ourselves and of others, and how
ultimately make-believe can help us
connect more profoundly with
the world.
Refreshments Break
15:30 - 15:45
Horton Suite Bar
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Data differ in the perceived influence
and relevance of prior experiences on
their roles as future teachers. Reasons
and ramifications are discussed.

F

F1

15:45 - 17:00
Horton Suite A • Symposium

Building Confidence
and Empowerment

Student Teachers as Readers (STaRs):
International explorations

A. Simpson, University of Sydney,
Australia and J. Farrar, University
of Glasgow

Teresa Cremin, Helen Hendry, Sarah-Jane
Mukherjee, The Open University, Milton
Keynes, United Kingdom; Juli-anna Aerila,
University of Turku, Turku, Finland; Alyson
Simpson, University of Sydney, Sydney,
Australia; Jen Farrar, University of
Glasgow, Glasgow, United Kingdom
Recognising that being a reader is a
matter of social justice and every child’s
right, this symposium focuses on STaRs
in order to understand their reading
identities and support them to redress
literacy inequities in their work as
future teachers.
Rarely Readers-Cause for Concern?
T. Cremin, H. Hendry,
The Open University

This mixed-methods survey examining
pre-service teachers (n:595) recreational
reading, identified multiple barriers, but
individuals reading journeys suggest that
those who ‘rarely read’ value reading
and have interests that could support
their onward development as Reading
Teachers. HREC/4063/Cremin/Therova
A Childhood Canon

T. Cremin, S.J. Mukherjee,
The Open University

This research examines English (n:168)
and Finnish (n: 223) pre-service teachers’
knowledge of children’s literature. Survey
data from both countries show the limitations of their recommendations for
children. Analysis of the challenges and
consequences is offered, alongside ways
forward. HREC/3599/Cremin/Mukherjee.
Contradictory Perspectives
J. Aerila, University of Turku
This study investigates Finnish and UK
pre-service teachers’ reading practices
and identities. Commonalities include
positive attitudes and engagement.

This Australian (n:204) and Scottish
(n:150) study asks: How can RfP build
pre-service teachers’ confidence and
empowerment? Data from surveys and
reading autobiographies indicate personal
experience and critical reflection on
reading helps future teachers notice
gaps in equitable literacy opportunities.
HREC/2019/250/Simpson UoG
001700169.

F2

F3

15:45 - 17:00
Drummond Room
Expert Practice Presentation
Chair Christine Lockwood
UKLA Awards:
'Literacy School of the Year'
Two schools are presenting their work,
demonstrating how they meet the very
exacting criteria for this prestigious award:
Whitefield Primary School, Liverpool,
and
Hallsville Primary School,
Canning Town, London.
This award recognises those schools
which place literacy and literature right
at the heart of children’s learning. It is
more than a celebration of creative,
enthusiastic and engaging teaching; it is
a kite mark for excellence.

15:45 - 17:00
Wallace Room • Workshop
Enhancing Teacher Knowledge:
LGBTQ+ Representation in Children's
Literature and Primary Staff
Lauren Freedman, UKLA Regional
Representative, Oxford, United Kingdom;
B Guerriero, UKLA Regional Representative, Manchester, United Kingdom;
Imogen Maund, UKLA Regional Representative, Oxford, United Kingdom
This workshop is a collaboration between
three Regional Reps who feel passionately
about diverse and inclusive representation
in children's literature. The workshop is
aimed at those working in schools and
aims to open up discussion about LGBTQ+
portrayals in books, including the importance, benefits and potential challenges.
It aims to be a shared dialogue between
professionals whereby we look at
examples of representations in fiction,
picture books, non-fiction as well as
teacher resources. In addition to this, B will
be sharing their experience of teaching
as a visible LGBTQ+ educator in a primary
setting. Open conversation is encouraged
in this session. If you have a text or
resource that you would like to discuss
or share, please bring this along to
our session.
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15:45 - 17:00
Emerald Room
Expert Practice Presentation
Chair David Reedy
Empowered Teachers =
Empowered Young Learners:
Ensuring equal access to the wider
world of literacy
Sian Hardy, Literacy Hive, London,
United Kingdom
From creative teaching sequences to
innovative online platforms, from access
to real-life authors to nationwide initiatives
from charities and arts organisations: the
wider world of literacy has arguably never
offered as much in the way of support
for classroom teaching as it does today.
However, all too often it would seem that
teachers are unaware of the resources
available and the opportunities they
present to engage all young learners.
This presentation argues that 'enabling
advantage for all' starts with ensuring
that all teachers are aware of the resources that the wider world of literacy
has to offer. It examines some of the
barriers that prevent teachers from
accessing that support and presents a
solution that is designed to inform and
empower all teachers.
'Flying Free' in Lockdown –
Real-life versus New Possibilities
Petula Bhojwani, Craig Wilkie,
Nottinghamshire LA Virtual School,
Nottinghamshire, United Kingdom
This presentation will report on a
successful online project supporting a
vulnerable group of looked after children
during a period of lockdown throughout
the COVID pandemic 2020-2021. The
programme of support was a result of
working collaboratively with Nottinghamshire Local Authority (LA), Harley

Gallery, The Mighty Creatives, Martin
Smith (automata artist) and Fuzzy Bricks
(Virtual Reality specialists). The project
aim was for a small group of vulnerable
students (aged 11-14) to be inspired by
new online experiences which empowered them to create multimodal
fictional stories and ‘living pictures’ on
the theme 'flying free'. It was hoped that
opportunities to enter ‘another world’
via different platforms and escaping the
‘real-world’ for a period of time would
open up new possibilities for these
students. A key multi-layered text was
introduced to provide a route for activities
which then led to exploring the ‘flying
free’ theme together with meeting
inspiring people, new worlds, skills and
physical experiences. This presentation
will share outcomes and findings from
the students’ online exposure to Virtual
Reality (VR), screen teaching, working
with an acclaimed artist, creating automatas and crafting stories. Understanding
and appreciating the new tools involved
to move into new worlds will be
discussed, as well as how the project
was structured to maximise learning
potential. We consider how during a
period of challenge it was necessary to
look for opportunities to dissolve boundaries in education and challenge how
we can access new literacies beyond
the classroom.
Doing things differently: adapting
the assessment of ITE students to
ensure all students have the best
possible chance to succeed
Jo Tregenza, Alka Townend, University
of Sussex, Brighton, United Kingdom
Over the last two years, we have noticed
the impact of Covid on our Undergraduate
students, most noticeably on their academic writing. Those students, with
challenging home backgrounds have
been struggling to succeed with academic
writing. With a new English module

The Burlington Hotel

being developed for our first years, we
decided to take the opportunity to do
things a little differently. We wanted to
give students a chance to learn how to
write academically but for it not to be a
high stakes assessment. We felt that the
ability to present, collaborate and be
creative was also important. We
developed a three strand approach to
assessment. We asked students to
maintain an ongoing reflective sketchbook that enabled them to reflect on
the theory and link back to their practise.
We asked them, following a visit to the
British Library, to work collaboratively to
create story sacks that could be used in
school. Finally we asked them for a
short 1000 word critical reflection on
the use of story sacks in school. The
assessment was a success, and it was
clear that if we have used written only
assessment, we would have had around
33% of the cohort fail the module. Instead,
only two failed. Those who could not
excel in writing were able to thrive in
the other tasks. We were able to give
them detailed feedback and put on
additional academic writing sessions to
ensure those who struggled with the
academic writing could go onto
succeed in their next module.
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15:45 - 17:00
Opal Room • Research Presentation
Chair Debra Myhill
The power of picture books:
a pandemic tool to recovery
Verity Jones, Lindsey McEwen,
Luci Gorell Barnes, Amanda Webber,
Sara Williams, Laura Hobbs, Laura Fogg
Rogers, Toity Deave, UWE, Bristol,
United Kingdom
This paper draws on 18 months of
interdisciplinary research in partnership
with Schools and Early Years settings
across some of the most socially disadvantaged areas of Bristol, funded by
the AHRC. The interdisciplinary team
undertook an art based research project
to explore 3-11 year olds lived experiences
of the pandemic (Jan 2021- June 2022)
and consider what we could learn in
order to support resilience and recovery.
In addition to policy guidance (scaling
from school to national), ongoing work
with Action for Children and academic
papers, a significant output was a unique
(free) picture book and teachers' notes
based on the research. This paper will
reflect on a literature review of children's
books published during and about the
pandemic. I will then share the timeline
for the creation of this book and the
evaluation of it, as both children's text
and teacher's resource. Consideration on
textual choices made will be discussed,
as well as the challenges of transforming
research into children's narrative. I will
critically reflect on how the diverse
experiences of young people (trauma;
agency) could be used to empower and
enable positive wellbeing, and how
lessons learned during a social shock may
be transferred to different contexts.

Exploring pathways of
development in the early writing
of bilingual children
Janet Maria Cristina, National Literacy
Agency, Hamrun, Malta
Learning to write is a demanding
endeavour for young children and
involves the complex orchestration of
multiple cognitive and linguistic processes.
This presentation will describe research
carried out with the purpose of gaining
a comprehensive understanding of this
variability in early writing. Using a case
study methodology, change over time in
the writing development of two bilingual
literacy learners in the context of an early
literacy intervention was examined. This
research explored changes in writing
behaviour and written texts produced in
three different instructional contexts.
The children’s written products were
examined in terms of linguistic accuracy
and complexity. In addition, to understand
how the participants wrote, they were
observed writing with and without teacher
support. Quantitative analysis of the
written texts showed that a decrease in
quantity was followed by an increase in
accuracy. Qualitative analysis revealed
that written processes differed for the
two children and that a divergence
occurred in the way their transcription
skills influenced their writing fluency.
Co-constructing messages with an adult
during literacy intervention led to a
development of both children’s transcription abilities and to a substantial increase
in the quality of the writing that they
produced independently. The interpretations and conclusions made in this
study serve to inform educational policy
and instructional approaches to support
bilingual children in developing a sense
of agency in writing and cater for diversity
in writing instruction.

Literacies-in-action and
in-relation while composing
family photographic images
and texts
Diane Collier, Brock University,
St. Catharine’s, Canada
Inequities in literacies education (e.g.,
pedagogies, tools, texts, and audiences)
have been exacerbated by the COVID-19
pandemic. Working with a primary
educator who implements design thinking
processes across physical and virtual
classroom settings, I conducted virtual
research over an academic year. My
experiences of a photographic inquiry
into family artifacts through a series of
key events are shared (Daelman et al.,
2020). Drawing on sociomaterial framings
of literacies as “shape-shifting” (Burnett
& Merchant, 2020) and considering
“literacy-in-action” (Brandt & Clinton,
2002) rather than repeatable discrete
practices, I trace the literacies relations
enacted as children, iPads, researcher,
laptops, and educator came together.
Amplifying perspectives of children
through “listening” (Davies, 2014) was
central to the research design. Findings
demonstrate the generative potentials
of connecting remotely with research
participants. Firstly, a review of data
identified multiple instances of researcher
and child mirroring each other’s bodily
movements. Secondly, over the course
of the study, children began to babysit
X… (researcher) who was present
through an iPad with WiFi connection
and treated her as a (mostly) desirable
baby to be held and considered. Finally,
intensified moments of connection
(laughing outdoors on a sunny day at
school at misheard comment from X’s
house where she sat with her dog) that
were recognized as “data that glows”
(MacLure, 2013). This presentation will
speak back to discourses about the
failures or successes of literacies research
and teaching in digital spaces and will
amplify the potential in looking closely
at how relations are formed in the
processes of composing.
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15:45 - 17:00
Diamond Room
Research Presentation
Chair Cathy Burnett
Literacy, critical literacy and
online communication
Irene Picton, Emily Best, National
Literacy Trust, London, United Kingdom
Over recent decades, everyday literacy
has increasingly become interwoven with
digital practices (see e.g., Turner et al.,
2020). Social networking sites offer ways
for young people to use traditional forms
of reading and writing alongside audio
and visual elements, requiring broader
and more complex literacy skills (see e.g.,
Cope & Kalantzis, 2009). At the same
time, communicating alongside video
game playing has become a progressively more popular form of socialising,
whether through text or speaking and
listening (Ofcom, 2020). While there is
much research looking at digital practices
and wellbeing, there are fewer explorations of literacy and critical literacy
attitudes and behaviours, and how these
might relate to online communication.
This research, based on survey data from
7,494 pupils aged 11 to 16 in schools
across the UK gathered in late 2021, aims
to contribute to the evidence base in
this area.
The survey was designed to reflect
learning from a review of literature, focus
group discussions with young people and
informal interviews with experts from
academia and industry. Questions guiding
the research include what literacy-related
activities young people take part in online,
how reading and writing attitudes relate
to digital engagement, to what extent
young people employ critical literacy
strategies when navigating the digital
environment and associations with
self-reported levels of wellbeing. This
presentation will present the key findings
and focus on how demographic factors,
particularly gender and socio-economic
background, influence literacy, digital
attitudes and behaviours.

It takes a town to raise a reader:
How to join up schools, public
libraries and local booksellers

Utilizing Technologies for
Giving Equitable Opportunities
for Immigrant Youth

Fiona Evans, Christina Clark, Fay Lant,
Lucy Starbuck Braidley, National Literacy
Trust, London, United Kingdom

Jin Kyeong Jung, Texas Tech University,
Lubbock, USA

Primary school libraries are a vital part
of the education system. A well-resourced
primary school library not only supports
literacy levels but has a positive effect
on the mental wellbeing of pupils. Yet,
one in eight primary schools in England
do not have a library, jumping to one in
four in schools with a higher proportion
of pupils on free school meals (Great
School Libraries Campaign, 2019). This
inequality of provision needs to be addressed, particularly as primary school
libraries have a greater impact on children
from disadvantaged backgrounds who
also may have suffered more as a result
of the pandemic. Indeed, for the 1 in 11
children from disadvantaged backgrounds
who don’t have a book of their own at
home, school is often the first opportunity
to discover the magic of reading. This
presentation discusses both the opportunities and barriers to a ‘joined-up’
reading experience for children and young
people that goes beyond the school gates.
Drawing on preliminary insight from
parents, teachers, school as well as public
library staff, we look at new ways of
bringing practitioners together and
involving the whole community in
children’s reading journeys. We look at
how this collaboration can support both
choice and volition; key components in
children becoming life-long readers and
library-users. This work is being undertaken as part of our World of Stories
primary school library programme with
Penguin Random House and Arts
Council England.

BIRMINGHAM 2022

Many scholars in the field of literacy
education have reported that immigrant
students have few educational opportunities to develop their dynamic identities,
multiple languages, and cultures as useful
resources in classrooms (e.g., Davila, 2019;
Deroo, 2022). In this research, I attempted
to explore how digital technologies can
be used as a tool to leverage immigrant
adolescents’ language and literacy practices in a classroom setting. The questions
that guided this study were: (1) How
can educators utilize digital technologies
to provide equitable educational opportunities for immigrant adolescents’
language and literacy practices? (2)
What roles can digital technologies play
in the immigrant adolescents’ classroom?
Grounded in New Literacy Studies (Gee,
2015; Street, 2003), I employed designbased study (Brown, 1992; The DesignBased Research Collective, 2003) to
work with teachers closely to “improve
educational practices through iterative
analysis, design, development, and
implementation” (Wang & Hannafin,
2005, p. 6). For one year, Korean
American adolescents and their bilingual
teacher participated in the study. They
were connected with adolescents and
teachers around the world (e.g., South
Korea, Italy, India) through a learning
management system. Multiple data
sources were gathered including interviews, surveys, artifacts, and field notes.
The data were analyzed to find themes
or patterns to answer the research questions. Through the digitally infused literacy
classroom, the students were able to
share their lived experiences and leverage
their historic, linguistic, and cultural
resources for representing themselves
and communicating with others. This
presentation will discuss valuable
insights on working with immigrant
youth utilizing digital technologies.
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F7

F8

Children’s Learning and Literacy:
The Importance of Creativity in the
Primary Classroom

Chair Karen Daniels

15:45 - 17:00
Topaz Room • Workshop

Charlotte Hacking, Centre for Literacy
in Primary Education (CLPE), London,
United Kingdom
This workshop will be delivered by CLPE’s
Learning and Programme Director and
designer and developer of CLPE’s research
programmes The Power of Pictures and
The Power of Poetry, Charlotte Hacking.
The session will draw on learning from
the independent evaluations of both
programmes, including the EEF Randomised Control Trial of The Power of
Pictures. Participants will be invited to
reflect on the renewed importance of
creativity in the primary curriculum, with a
focus on creative thinking forming part of
the 2022 OECD PISA assessment, and both
the Durham Commission report on creativity and the initial findings of the Times
Education Committee calling for creativity
to be developed in the curriculum.
We will share the crucial practices that
cultivate creativity in the classroom,
which have evidenced outcomes on
children’s self-efficacy, ideation, creativity,
critical thinking and overall writing
progress. These approaches enable all
children to make progress, including
those on free school meals and those
previously seen as having lower levels
of literacy.* The workshop will investigate
key themes and practically explore
approaches which support children to be
creative and critical thinkers, and explore
how to teach for creativity; explicitly
using pedagogies and practices which
support pupils to develop capacities to
generate diverse and original ideas,
drawing on the insights and learning
from the schools involved in these
research programmes.
*EEF/RSA Learning About Culture Trial,
Power of Pictures Evaluation, September
2021: https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/power-of-pictures

15:45 - 17:00
Sapphire Room • Research Presentation

Well beings, well bodies:
Reimagining literacy inequalities
through the bodily literacy practices
of children and adolescents
Kelly Johnston, Baylor University, Waco,
USA; Fiona Scott, The University of
Sheffield, Sheffield, United Kingdom;
Amelie Lemieux, University of Montreal,
Montreal, Canada
Public discourse often claims education
as an answer for social inequalities, particularly by centering literacy acquisition.
Everyday talk about literacy frequently
reflects normative dispositions such as
being il/literate, needing literacy, or
attaining specific literacy levels. Schools
similarly reflect such norms to inform
policies and curriculum decisions. Likewise, curriculum documents often
construct children and young people’s
bodily wellbeing in parallel narrow terms
(Evans & Rich, 2011), subtly implying
what bodies are ‘for,’ how they can
exist ‘well’ and how they should inhabit
spaces. In response, we conceptualize
literacy as everyday multimodal meaningmaking experiences people embody
through and beyond reading, writing,
listening, and speaking (Mackey, 2011).
Attuning to lived, embodied experiences
may move literacy researchers to closely
consider how young people’s engagement
with literacy practices supports individual
and collective wellbeing. This lens makes
possible new understandings of the
complex intra-relations between bodies,
literacies and youth wellbeing.

Our research asks: How does a focus on
wellbeing reframe what being literate
means and what literacy is for? How
does this reframing address inequalities
in literacy education in ways that value
wellbeing? Attuned to a living literacies
framework (Pahl & Rowsell, 2020), we
used ethnographic methods to analyze
data across three diverse geographical
settings. We will expand on 1) integrating
literacy practices with physical activity
and health for older children in
underserved communities, 2) considering
how children’s bodies enable and produce
their unique digital literacy practices,
and 3) exploring how an after school
community program designs artsoriented literacy courses to foster
adolescent wellbeing.
Encouraging Young Children’s
Writing Development through
Playful Activities in Early Childhood
Education and Care Practices
Hiroo Matsumoto, Kagawa University,
Takamatsu, Kagawa, Japan; Miho
Tsuneda, Non-Profit Organisation Wahaha-net, Takamatsu, Kagawa, Japan
In early childhood education and care
settings, child-initiated play provides
valuable opportunities for young children
to join the literacy activities beyond
formal literacy instructions. This threeyear-long ongoing action research project
aims to explore the arrangement of
early literacy activities wherein young
children are eager to write a letter to
others, especially through playful settings.
The present research report investigated
how young children can develop the
quality of their interactions, by writing
during this project. For three years, 238
four-to-six-year-old children in two
kindergartens in Japan and 93 under
graduate students participated in it.
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During the kindergarten practices, each
child was paired with a student to enjoy
free play for three or four one-hour
trials. After the trial, the students were
asked to write a letter to the children to
encourage their engagement in writing.
The children were able to reply to the
students whenever they wanted. The
results showed that around 70% of the
children were willing to reply to the
students, although some had not been
interested in writing until then. They
developed their writing content from
shared experiences about their play. The
McNemar's test for the children, who
participated for over two years (N = 58),
revealed that the proportion of children
who interacted with the students by
writing without any shared experiences
is significantly increasing from the first
year, as one year later, z = 7.58, p =
.004. These findings suggest that young
children's communicative experiences in
playful settings facilitate their initial
writing as independent learners.
Rewriting the landscape:
young people, sensory literacies
and influencing decision-making
Candice Satchwell, University of
Central Lancashire, Preston,
United Kingdom
This paper considers the notion of children
and young people as authors, to examine
the positioning of marginalised young

Bullring Shopping Arcade

people in relation to decisions about
their local environment. It draws on a
UKRI-funded project which aimed to
connect young people with natural areas
close to where they live, and yet which
many of them seldom visit. The project
involved artists and a poet working with
groups of young people in workshops
held both online (during the pandemic)
and subsequently outdoors in woodlands,
nature reserves and a community farm.
Through visual art, woodland crafts,
model-making and other multisensory
methods in combination with writing and
speaking, participants were given the
opportunity to express their experiences
and perspectives on naturalenvironments.
Exhibitions of the co-created artefacts at
the end of the project will serve as a
means for the participants to communicate
with stakeholders and decision-makers
who have influence over the development
or preservation of local landscapes. A
group of college students also have
messages for their teachers relating to
the curriculum and their experiences of
being outdoors together. The paper
examines how arts-based approaches to
engaging with the natural environment
might enable young people to express
their emotional and physical responses.
An exploration of the relationship between
words and artefacts in participatory
research touches on the value of sensory
literacies as a means of amplifying the
voices of marginalised groups.

Annual General Meeting
Drummond Room
17:00 - 17:45
Drinks Reception
Horton Suite Bar Area
18:30 - 19:00
Awards and Dinner
Horton Suite A
19:00 - 22:00

UKLA
NEW IDEAS

PRACTICE

IN

Digital Literacies in Education:
Teaching, Learning and Assessment
in 21st Century Classrooms
Clare Dowdall and Cathy Burnett (Editors)
with Petula Bhojwani, Jeannie H. Bulman, Angela Colvert, Anna Harrison, Becky Parry,
Georgie Tarling, Lucy Taylor, Louise Wheatcroft and Craig Wilkie
Digital Literacies in Education: Teaching, Learning and Assessment in
21st Century Classrooms builds from the work of the UKLA ‘Digital Literacies in Education’ Special Interest Group and is written by researchers and teachers working together to enrich their literacy teaching.
The aim of this practical and research-informed book is to support
educators to integrate digital literacies within all aspects of their literacy provision - planning, teaching and assessment. It includes four
key take-away elements:
• A set of principles for integrating digital literacies within a broad and
inclusive literacy curriculum
• A series of 8 case studies that exemplify how those principles might
inform literacy planning, teaching and assessment

• A reflective and responsive set of 10 guidelines for teaching with
digital literacies
• A reflective and responsive set of 10 guidelines for assessing with
digital literacies.
Written in an accessible format, the book includes examples of
relevant literacy practice that are enriched by the use of digital resources
and digital understanding. The ideas are easy to use and can be applied
to the widest range of settings. The resulting resource is designed to
provide ideas, inspiration and practical support for teachers who want
to expand the communicative repertoires of their learners, in ways
that resonate with children’s everyday experience as they move across
page and screen.

Price: £16.00 (members) • £18.00 (non-members) • £14.00 (e-book) £13.00 (e-book members)
ISBN print: 978-1-912912-24-7 • ISSN print: 2042-2229 • Online ISBN: 978-1-912912-25-4 • Online ISSN: 2050-9049
ISBN EPUB: 978-1-912912-26-1 • MOBI (Kindle): 978-1-912912-27-8 • United Kingdom Literacy Association 2021

The UKLA Ideas in Practice series is available from UKLA, Room 9, VAL, 9 Newarke Street, Leicester LE1 5SN

www.ukla.org

Project Connect Books for Africa
UKLA’s Project Connect Books for Africa
programme supplies library books
for children to read for pleasure.
Where possible the books are in local
languages and are bought locally.

This is certainly the case in Zanzibar, where
16 primary schools are involved in the
Project Connect Books for Africa programme.
Our work in Zanzibar is heavily dependent on
the prize-winning Tanzanian organisation,
The Children’s Book Project (CBP), based in
Dar-es-Salaam. As well as being the source of
locally written and produced books of high
quality, CBP has carried out some sessions for
teachers in the Project Connect schools on
productive ways of using the books.
The books are in Kiswahili, the language
of primary education. The schools provide
secure shelving, usually in a room dedicated
to the library, and select the books from
the CBP catalogue.
The selection of the schools and the use
of the books are overseen by Ramla Kindy,
a primary inspector and Salum Omary,
a primary teacher.
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Sunday 3rd July
Parallel Session G

G1

09:30 - 10:45
Horton Suite A • Symposium
Being and becoming literate
through textual play
Kerryn Dixon, University of Nottingham,
Nottingham, United Kingdom; Hilary
Janks, University of the Witwatersrand,
Johannesburg, South Africa; Catherine
Compton-Lilly, University of South
Carolina, Columbia, USA; Annette
Woods, Queensland University of
Technology, Brisbane, Australia
This symposium focuses on the creative
unfoldings within children's textual-play.
We use textual-play as a lens for examining routes into literacy not valued by
normative skills-based approaches. We
explore different assemblages and affects
in playful textual intra-actions across
three international contexts that drive
literacy-becoming as part of children’s
ongoing exploration of their worlds.
Mapping imagined worlds
Using Deleuze and Guattari’s (1988)
concepts of ‘striated’ and ‘smooth’ space,
we consider map-making that took place
over five-years of collaborative play with
a young girl. Developmental readings
of these maps would see spatial and
cognitive deficits. Rather we show how
they are complex unfoldings of ethicoonto-epistemic explorations of good
and evil in real and imagined worlds.
Entanglements of Text and Self
This paper draws on Barad (2013, 2015)
to explore literacy entanglements of self
and text that one student lived, played,
read, and wrote, moving from elementary
through high school and defining himself
as a writer. While tracking his becoming
as a writer, this paper poses possibilities
for the “undoing of universality” (Barad,
2015, p. 413) challenging static notions
of development.

G

Children, digital and print literacies,
and the natural world
This paper draws from a large study
investigating how young children name
their worlds, and the possibilities of
bringing literacy and sustainability
together in prior-to-school settings
(Somerville et al. 2020). It opens spaces
for a reconsideration of literacy curriculum and pedagogy drawing us to resist
highly-defined programs that privilege
rote-learning as solutions to preparing
young children’s transition

G2

09:30 - 10:45
Wallace Room • Workshop

Literacy is Liberation: Finding
Intersections Between Library and
Language Arts Instruction for
Improved Student Engagement
and Empowerment

Julia Torres, Denver Public Schools,
Denver, USA; International Society for
Technology in Education, Washington
DC, USA

Though our school systems were not
created to ensure the success of all students equally, many literacy educators
do still believe in and practice a pedagogy
of empowerment. Resources have been
poured into systemic structures that
focus on proficiency levels and skill
development for our youngest readers,
often leaving middle and high-school

readers to fend for themselves. In the
American Libraries Magazine article,
"Ridding Schools of Reading Trauma,"
Terra Danowski documents the ways
school librarians Julia Torres and Julie
Stivers work to transform their schools
with practices that begin in the library.
One of the greatest causes of reading
trauma is the mistaken belief held by
students that they are not readers because so much of the reading they do in
middle and high school is not reading
they would do by choice if they felt
they had one. In their book Liven Up
Your Library: Design Engaging and Inclusive Programming for Tweens and
Teens, Valerie Tagoe and Julia Torres
explore what it truly means to practice
what bell hooks and Paulo Freire have
termed "Education as a Practice of
Liberation". When young people do not
self-identify as readers, one of the
behaviors that accompanies a growing
sense of disempowerment is a lack of
engagement in choice reading. This
halts the development of reading and
writing identities. This workshop will
focus on ways to develop classroom and
library collections and how to adopt a
classroom curriculum that will transform
teaching practices and learning environments into truly liberatory spaces.
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G3

2016; Sidebottom, 2021) adopting a
new materialist posthuman perspective.
This workshop emerges from the author’s
practice and research.

Weaving care and becoming
cosmic artisan: a sympoietic
artistic pedagogy and participatory
activist approach. New Materialist
explorations as world un/re-making

G4

09:30 - 10:45
Sapphire Room • Workshop

Andrie Savva, Researcher Practitioner,
Cambridge, United Kingdom
Drawing on Haraway’s (2016) proposition
of sympoiesis as ‘making-with’ and Bolt’s
(2010) explication of methexis as embodied Artistic practice, this creative and
experimental workshop explores an
emergent, open-ended pedagogy
emphasising care (de la Bellacasa, 2017).
It extends an invitation to think beyond
developmental approaches and instrumentality (Biesta, 2018), underpinning
the emergence of children and teachers
as cosmic artisans (Deleuze & Guattari,
1987; Sidebottom & Ball, 2018). It
suggests trans- and post-disciplinarity as
creative endeavour, an “ethereal space
in which the mind can be liberated of
dogmas, expectations and measurements”
(Pernecky, 2020: 14). Such proposition is
grounded in affirmative ethics and
relationality, rejection of hierarchy and
exceptionalism, celebration of difference,
intergenerational community building,
and embodied situated practice. Works
of art popularised as picturebooks and a
“cabinet of curiosities” (Rowsell & Shillitoe,
2019) are introduced. Collaborators are
invited to engage with works of art
‘glowing’ in body and mind, explore
through artistic practice-as-inquiry
emergent matters of care working with
materials (everyday; studio-based), and
consider “multiple micropolitical practices
of interventions in and on the world we
inhabit” (Braidotti, 2010: 674) in an
Art-/act-ivist way regarding crystallised
matters. They are encouraged to attune
to the affective power of puhpowee,
joyful intensities seen and felt in pleasure
and frustration (Kimmerer, 2013). This
participatory activist approach is suggested
in general and for exploring sensitive
matters with children and community. I
assume the role of pedagogista (Murris,

09:30 - 10:45
Drummond Room
Expert Practice Presentation
Chair Lynda Graham
How can personal writing chests
support undergraduate students
in developing a ‘teacher as
writer’ identity?
Finola Utton, Kerry Assemakis, St Mary's
University, London, United Kingdom
This study aimed to draw on research
that promoted personal writing projects
and creative free writing activities to
support undergraduate trainee teachers
with re-identifying themselves as
teacher-writers. Inspired by Graham and
Johnson’s (2012) writing journals, our
trainees created their own Personal
Writing Chests in which they could store
their writing, and take them into school
to share with their placement class. Creating personal writing chests in university
enabled the trainees to enjoy individual
writing tasks whilst exploring and playing
with language; developing their own
creative authorship and enabling them to
re-identify themselves as teacher-writers.
Trainees noted that sharing their writing
chests and personal writing activities in
school inspired and empowered children
to see the possibility of themselves as
authors with writing as a form of selfexpression, rather than as an assessment
task. Having a strong teacher-writer
identity positively impacted upon how
the teaching of writing was approached
in the classroom. Trainees identified the
need for personal writing opportunities
within a writing for pleasure environment
whilst ensuring access for all.
Building Racial Literacy for Educators
Mélina Valdelièvre, Education Scotland,
Glasgow, United Kingdom; Patrick Tom,
Third Generation Project, St Andrews,
United Kingdom

Building Racial Literacy (BRL) is a professional learning prototype programme
that aims to set anti-racism as a baseline
professional value, empowering educators
to identify and implement anti-racist
behaviours and processes in their everyday practice. Funded by the Scottish
Government, hosted by Education Scotland
and co-constructed by a range of partners,
BRL is currently being piloted with a first
cohort of 88 participants from across 27
Scottish Local Authorities. The focus of
our presentation will be the programme
design: BRL creates safer, braver spaces
for ideas and feelings to coexist, so that
educators can feel the range of emotions
that come with, and are needed, for
anti-racism to be a long-term commitment. In a nation where anti-racist
educators and educators of colour often
feel isolated, BRL safeguards the learning
spaces to minimise power imbalances,
reduce disengagement and support
educators experiencing racial trauma
and microaggressions. By framing the
programme as the beginning of a longterm process, BRL equips educators with
the vocabulary to make sense of the
challenges they face on their anti-racist
journeys, from white fragility to institutional racism, and nurtures communities
of practice they can rely on to continue
building their racial literacy. “The most
valuable lesson that I have learned so
far is that I am not alone. I may be the
only person of colour in my school but I
am part of this huge community of
educators who want to make the right
change for the young people in our
care.” – BRL participant feedback
The impact of participation in
a Teacher Reading Group on
classroom practice. A journey
of reading, writing and jam!
Vikki Varley, Lydgate Infant School,
Sheffield, United Kingdom
This example of Expert Practice will
demonstrate how participation in an
OU/UKLA Teacher Reading Group (TRG)
had a positive impact on practice. During
the TRG, there was an opportunity to
undertake a project and I identified subject
knowledge around early chapter books
as a personal area for development. A
TRG leader’s presentation of their own
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practice inspired me to produce a reading
newsletter to share new knowledge of
high quality texts with parents, children
and staff. The texts were accessible in the
classroom and I was able to recommend
and talk about the books with
the children.
After one of the new texts was read
aloud, a group of children (Year 2)
began writing a sequel in their free
time. Through social media, the author
contacted us and kindly offered a visit.
The half termly planning was put aside
whilst the whole class purposefully and
joyfully generated ideas and created
storyboards to share with the author.
Parents reported children talking about
the book, asking for their own copy, asking for other chapter books and writing
at home. A vibrant reading community
emerged which kept on growing. Children
who had not previously read for pleasure
were bringing in books to share. By increasing their own subject knowledge,
sharing a passion for literacy and being
willing to take risks, a classroom teacher
can positively impact upon the reading
and writing for pleasure journeys of pupils.
I hope this will inspire others to join a
TRG and begin their own journey

G5

09:30 - 10:45
Opal Room • Research Presentation
Chair Roger McDonald
Disrupting language of instruction
policy at a classroom level:
oracy examples from South Africa
and Zambia
Liz Chamberlain, Lucy Rodriguez-Leon,
Clare Woodward, The Open University,
Milton Keynes, United Kingdom
Education policy in the Global South
frequently focuses on two areas:
Learner-Centred Education (LCE) and
Language of Instruction (LoI). For over a
decade, LCE has been promoted
throughout sub-Saharan Africa and has
been referred to as a ‘policy panacea’
(Sriprakash, 2012). The basic premise of
LCE is that it offers learners substantial
control over what and how they learn

through active engagement. Pair and
group work involving talk are key aspects
of LCE; however, in contexts where
teachers and students are not proficient
in the official language of instruction,
the efficacy of this pedagogic approach
is brought into question. Drawing on
vignettes based on observational data
of early years and primary classroom
practice in South Africa and Zambia, this
paper offers a discursive exploration of
how valuing oracy and legitimizing
multilingualism alters classroom dynamics
and interactions amongst teachers and
children. Encouraging translanguaging as
a pedagogical approach enables more
effective meaning making through talk
and supports pedagogic shifts to more
learner-centred classrooms. Exploring
the potential of professional development
to inspire change, we critically draw out
some of the observable shifts in practice,
alongside the challenges, for practitioners
moving to a more multilingual classroom
whilst simultaneously operating within
language of instruction policy.
Rewilding curriculum through
drama: critical hope in the
primary classroom
Lisa Stephenson, Leeds Beckett
University, Leeds, United Kingdom
We are currently living in troubled times
where children will need to face uncertainties in new ways. It can be argued
that the current primary national curriculum in England is not preparing young
people adequately to flourish in the
world together because it has lost a
sense of connection. Drawing from my
practice as an artist-teacher-researcher in
school over one year, the inquiry explores
the ways in which drama pedagogy
might offer a mediation space which
enables more relational learning. This is
because the expressive arts operate from
a unique set of pedagogical principles
which value children’s active participation,
emotional sensibilities and cultural
references as rich learning resources.
The inquiry explores the practice of
Drama Worldbuilding as a pedagogy of
critical hope because it focuses on
collective creativity and purposeful action.
This includes embracing struggle and

negotiation. The inquiry draws from
new materialism (Ahmed, 2004, HickeyMoody 2015, Haraway 2003, Massumi,
2015) to explore a notion of creativity
which is concerned with becoming open
to new possibilities and embracing difference. The data analysis reveals a set
of eight emerging Wellbeing Dispositions
which articulate children’s perceptions of
affective learning across time. This presentation reflects on the ways that these
findings might offer new ways of seeing
and feeling curriculum differently
through affect.
How does a PGCE English
programme challenge students’
preconceptions of writing and
how writing is taught in
primary classrooms?
Paul Richardson, Caroline Whiting,
Bath Spa University, Bath,
United Kingdom
Our research paper is prompted by our
experiences of student teachers’ embedded preconceptions towards writing:
the teaching of writing; and perceiving
themselves as writers. Some students
had expressed negative experiences
learning to write which could consequently
influence their attitude towards writing
(Draper, Barksdale-Ladd and Radencich,
2000), and their confidence and enjoyment in teaching writing to children
(Morgan, 2010). Therefore, our aim was
to ascertain student teachers’ preconceptions towards both writing, and the
teaching of writing, in order to address
any negative attitudes and hopefully
boost student teachers' confidence and
enjoyment in the teaching of writing. To
assist us in this, we used Warford’s
(2010) model of the ‘zone of proximal
teacher development’ by constructing a
three way conversation between student
teachers’ prior experiences as writers;
their current tacit beliefs towards writing
and the teaching of writing; and their
experiences of these on placement. This
was achieved through a large-scale survey
that was completed at different stages
of the PGCE course. We positioned these
surveys at different points across the
course because we hoped to identify
any shifts in their preconceptions. We
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also conducted focus groups with students to further reveal the tacit beliefs
behind these preconceptions and how
their experiences in university seminars
and primary classrooms might have
challenged, or perhaps reinforced, their
held preconceptions. In collecting and
analysing the data, we wanted to see
what impact our programme has had in
supporting student teachers to reflect on
their preconceptions and develop their
confidence and enjoyment in
teaching writing.

G6

09:30 - 10:45
Topaz Room • Research Presentation
Chair Debra Myhill
Teachers’ views about teaching
writing: teachers, children and their
writing worlds
Clare Dowdall, University of Exeter,
Graduate School of Education, Exeter,
United Kingdom
At the UKLA 2017 International
conference, I presented tentative findings
from a small-scale study (funded by a
UKLA research grant) that explored
teachers’ views about children’s writing
in early years and primary settings. This
presentation focused on interview data
with teachers from different schools, and
in different year groups. Building from
these findings, I subsequently conducted
two more focus groups, with the aim of
understanding how teachers within one
school conceptualise children’s writing
and the processes involved in it, in an
attempt to build a theoretical representation of this conceptualisation. In this
research report I will present a thematic
analysis of the data from this school,
where teachers from classes in the
Foundation setting to Year 6 (children
aged 4-11), have been interviewed in
groups to investigate their views about
the processes of children’s writing, and
their pedagogic beliefs relating to this.
Based on my analysis of these interviews,
I will propose a theoretical representation
for discussion. This analysis and presentation acknowledges the work of Myhill

et al. (2021), who have recently proposed
a new way to think about subject content
knowledge for teaching writing, based
on their research with professional writers
working alongside teachers. In an attempt
to add to this body of work, my presentation will focus on the perspectives of
the teachers, exploring their views in
relation to the development of themselves as teachers of writing; of their
children as writers; and of the writing
worlds that they, in turn, inhabit.
Pedagogical Practices with
Digital Technologies in Virtual
Chinese Language Classrooms
Yina Liu, Jing Jin, University of Alberta,
Edmonton, Canada
For many Asian Canadians, learning
Mandarin Chinese at Chinese complementary schools has been a long tradition.
Currently, there is a gap in looking at
complementary school teachers’ experiences and perceptions in the Canadian
setting. Moreover, the COVID-19 pandemic
has brought both challenges and opportunities to Chinese complementary school
teachers. In this paper, two researchers
who are also Chinese language teachers
engage in autobiographical narrative
inquiry, a methodology that asks the
researchers to self-face their earlier
landscapes, times, places, experiences,
and relationships, regarding their teaching
practices in early elementary level Chinese
language classes. In personal, educational,
and academic settings, they tell and retell
their storied experiences of teaching
Chinese in both the physical and virtual
spaces. More specifically, drawing on
multiliteracies, they acknowledge literacy
as multimodal and contains multiple social
discourses (including multiple languages
and multiple discourses in one language).
With the lens of multiliteracies, they will
inquire about their past and current literacy teaching practices and envision
teaching complementary Chinese classes
in the post-pandemic transition. This paper
will shed light on pedagogical practices
in Chinese complementary schools in
Canada, especially for the post pandemic
era. To better understand culturally and
linguistically diverse children’s biliteracy
learning, this presentation will provide

insights to help mainstream classroom
teachers and policy makers to better
understand minority children’s out-ofschool literacy development.
Reimagining literacy during the
COVID-19 Pandemic: Learning to
Read the (Digital) Room
Jennifer Rowsell, University of Bristol,
Bristol, United Kingdom; Linda Laidlaw,
Suzanna Wong, University of Alberta,
Edmonton, Canada; Joanne O'Mara,
Deakin University, Burwood, Australia
With the advent of the COVID-19
pandemic, teachers have continued to
make many adjustments and deal with
changing circumstances. In our three
countries, Canada, Australia and the UK,
various pandemic restrictions, lockdowns
and/or changing protocols have meant
that teachers have experienced significant
shifts to their instruction and teaching
practices. This has included, among
many adaptions, remote and online instruction, significant changes in school
procedures, and changes in the provision
of professional development and teacher
supports, even while teachers are continuing to follow mandated curricula and
address everyday responsibilities of
teaching. Changes have occurred quickly,
and, in many cases, teachers and schools
have been required to take up new
modes, tools, and approaches to instruction. Our presentation brings together
documentation from each of our regions,
including institutional and government
requirements, and draws from a range
of teacher reports, including survey and
interview data. We compare how approaches to change during the pandemic
have occurred across our three countries,
looking at both the broader context of
approaches that were required by education departments and schools, and
how shifts in digital literacy practices
have been taken up by teachers, including
some unexpected learnings and insights,
as well as challenges. Three themes
that we will address in further depth
are: (1) impacts on digital practices and
literacy instruction, (2) areas of inequity
and challenge that the pandemic has
revealed; and (3) implications for
changing literacies.
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G7

09:30 - 10:45
Diamond Room
Research Presentation
UKLA Wiley Research Awards
Winner of the Journal of Research in
Reading Award 2022
Amy C. Crosson, Margaret G. McKeown,
Puiwa Lei, Hui Zhao, Xinyue Li, Kelly
Patrick, Kathleen Brown, Yaqi Shenelma.
(2021). Morphological analysis skill and
academic vocabulary knowledge are
malleable through intervention and may
contribute to reading comprehension
for multilingual adolescents. Journal of
Research in Reading, 44 (1), 154–174.
Background
Morphological analysis skill is the ability
to problem-solve meanings of unfamiliar
words by applying knowledge of morphological constituents. For vocabulary
words from the academic layer of English,
the major, meaning-carrying morphological constituents are Latin roots (nov
meaning ‘new’ in innovative). The degree
to which morphological analysis skill using
Latin roots is susceptible to intervention
and whether improvements relate to
reading comprehension remains unclear.
Methods
We investigated the effects of a
morphology intervention designed to
promote academic vocabulary learning,
morphological analysis and reading
comprehension with 140 adolescent,
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multilingual learners in US schools
(intervention n = 70; comparison n = 70).
We estimated direct effects of the intervention on morphological analysis and
academic vocabulary knowledge and
examined whether they mediate intervention effects on reading comprehension.
Academic vocabulary was measured as
both definitional and multidimensional
knowledge.
Results
We found significant, direct effects of
the intervention on morphological
analysis skill and academic vocabulary
knowledge. Additionally, we found a
significant indirect effect on reading
comprehension via academic vocabulary
and a marginally significant indirect effect
via morphological analysis skill. Notably,
the indirect effect of academic vocabulary
was evident only for multidimensional,
not definitional knowledge.
Conclusions
Findings extend current understanding
about how morphology intervention
promotes vocabulary and reading
comprehension improvement for
multilingual learners.
Winner of the Literacy Award 2022
Jungyoung Park* and Zhihui Fang. (2021)
Voice in adolescents’ informational
writing. Literacy. 55(3) pp.172-180.
* Now at Korea Institute of Energy

Technology, Korea.
Voice is a key component of interpersonal
meaning that denotes a writer’s value

judgement or personal feelings. An important aspect of voice in informational
writing is epistemic stance, which indicates
a writer’s judgement of the information
presented. This exploratory study examined adolescents’ use of hedges and
boosters to convey epistemic stance in
their informational writing. Ninety-three
seventh-grade and ninth-grade students
from one American public school were
asked to write a science report on
crocodilia for a peer audience. The writing
corpus was coded for the presence of
linguistic markers of hedges and boosters.
Statistical analysis reveals that the students
as a whole used significantly more
boosters than hedges and that there was
no significant difference between the
two grade levels in the use of hedges or
boosters. Moreover, the students drew
heavily on everyday language resources
to instantiate either hedges or boosters,
and there was a lack of lexical diversity
in their linguistic choices. These findings
suggest that adolescent learners were
able to infuse voice in their informational
writing but needed to expand their linguistic repertoires for instantiating voice
in order to develop advanced literacy.
Refreshments Break
10:45 - 11:10
During this break, John Hegley will be
signing books in the Horton Suite area.
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Sunday 3rd July
Parallel Session H

H1

11:10 - 11:55
Russell Boardroom
Postgraduate Student Slam
Chair Lucy Taylor
Tracing Multimodal Composing
Journeys: an exploratory study
with young learners of French
Joanna Holt, University of Greenwich,
London, United Kingdom
This study explores how a group of Year
4 children use language and other ways
of making meaning when learning French
through multimodal composing, in an
after school club, in an English primary
school setting. The warrant for this study
grew out of my reflections as a teacher
when working on a project, some years
earlier, to incorporate the use of digital
media with a Year 6 class when learning
French. I noticed how actively the learners
engaged with the digital storytelling
project, taking ownership of what they
wanted to say and how they chose to tell
their stories through a mix of modalities.
This began my journey into the study of
multimodal meaning-making, and how
such a conceptualisation could be used
to reframe foreign language pedagogy.
Working from a sociocultural perspective
towards learning, and analysing the data
through a social semiotic lens, instances
of the learning process are foregrounded,
illuminating both the interplay between
modes as meaning is created and how
learning is multimodally mediated.

57th International Conference 2022
The use of drama-based pedagogy
in the English classroom (11-14 years)
to support the interpretation of
prose and poetry: an exploratory
case study

Pause [paws, pours and pores] for
thought on the Perception of
Synthetic Phonics in English
Early Years Education

H

Sue Pinnick, University of Sussex,
Brighton, United Kingdom

There is a gap in international literature
exploring the link between drama-based
pedagogy, with its particular focus on
embodied and affective aspects of
learning, and the interpretation of literary
texts at secondary (age 11 – 16) level,
particularly in terms of qualitative case
studies. In both the U.S and the U.K.,
policies emphasising measurement and
accountability, alongside cognitive scientific
views of knowledge, have side-lined the
use of drama in the English classroom in
order to explore texts experientially. This
exploratory case study poses the research
question: How might drama-based
pedagogy in the English classroom (1114 years) support students’ personal
and communal interpretation of prose
and poetic literary texts? Based on an
interpretative paradigm founded on
socio-constructivism, the study is using
a single exploratory case study research
design, aiming to capture the perspectives of both students and their English
teachers from eight different key stage
three (years 7 – 9) classes in six different
secondary schools in the U.K. over a period
of six months. An abductive approach will
be applied to data analysis in order to be
open to new theories, while drawing on
discourse analysis in order to investigate
patterns of language use. It is anticipated
that this research will contribute to a
deeper understanding of an underexplored area of research on reading and
reading pedagogy, by considering the
multiple dimensions of interpretation
(bodily, affective, cognitive, linguistic
and collaborative); to what extent these
are enabled in drama-based pedagogy,
and the implications for English Initial
Teacher Education (ITE) educators.

The Bullring, Birmingham

Tasnim Zaman, University of Hull,
Hull, United Kingdom

This paper argues that phonics has
become one of the most politically
debatable topics of teaching and learning.
As English words are not phonemic,
reading English words is a complex
process and as a result, it requires more
than one teaching method. The study
reviewed the basic principles underlying
the world of literacy and the issues related
to synthetic phonics. It established that
a mixture of methods is being used
globally albeit there is a tendency to
favour only one method, that of the
synthetic systematic phonics, and also
favour some teaching programmes over
others. This presentation offers an overview of research undertaken as part of a
Master’s programme, which explored
literature to identify the major characteristics of literacy and current phonics
programmes available for students in
England. The qualitative study gathered
evidence using semi-structured interviews
examining the attitudes of phonics
teachers in England to establish their
perceptions of the advantages and
disadvantages of the teaching programmes. The data from the semistructure interviews were analysed
using social constructivism through an
inclusive interpretive lens, with the
findings represented in themes. This
offered the opportunity to compare the
participants’ views of the programmes
and explore approaches to help phonics
programmes and literacy in schools and
nurseries. The findings of the study explain
the teachers’ awareness of varied subskills
of reading and literacy. It also highlighted
that although the pedagogical difference
in basic teaching programmes were
minimum, teachers’ viewpoints on various
literacy skills changed depending on the
teaching programmes used.
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H2

11:10 - 11:55
Sapphire Room
Expert Practice Presentation
Chair Jo Tregenza
'That's how the light gets in':
Reimagining pandemic responses
as opportunities for
professional participation

years of collaboration with schools and
community organizations, I reflect on
the particular challenges of establishing
more equitable power relations within the
strictures of English educational inspection
regimes, but also how disruptions created
by the pandemic have made collaboration
as professional development more
possible to imagine.

H3

The affective dimension of
superhero play

RESEARCH PRIZE 2021:
Socioeconomic difference and
family media habitus: insights from
an ethnographic family study

Diane Potts, Lancaster University,
Lancaster, United Kingdom

Karen Daniels, Sheffield Hallam
University, Sheffield, United Kingdom

In the darkest days of the first lockdown,
universities struggled to develop meaningful responses to challenges faced by
vulnerable populations. This expert practice
paper explores collaboration as professional development in the context of two
interconnected school-university projects:

This research paper presents a theoretical
provocation, suggesting we consider the
potential of an embodied conceptualisation of early communication that sees
mind and body as intricately connected
in the expression of symbolic meaning.
By drawing on filmed episodes of superhero play, the paper will present an
account of the moving, feeling body as
saturated with affect. The presentation
suggests that by drawing on affect theory
(Massumi, 2015) we are better attuned
to the significance of the moving, feeling
body and the ways it shapes the kinds
of communicative practices that emerge
in the ongoing present. Thinking about
affect is important to understanding
young children’s participation in literacy
activity in classrooms (Daniels, 2018), in
the bridging between home and school
practices (Heath, 1983; Dyson, 1993)
and understanding their associated
inequalities: Transitions across moments
are ‘felt’ by the body as a change in
capacity, as non-conscious visceral
experiences, or sensations of being able
to act, move, or by its diminution (Thrift,
2007). What gets taken-up and what is
expressed emerges through the power
dynamics at play in the classroom, a
space shaped by pedagogical norms and
routines. Affects therefore, can be seen
as powerful social forces that produce
new possibilities or potentialities, but
importantly, may produce limitations of
what can be produced, expressed, or acknowledged. Sheffield Hallam University
approval for this research was granted
as doctoral study.

• Project in a Box, a collaboration
amongst Lancaster University academics
in Design and Linguistics, a university
Schools Outreach Office and local Heads
and educational consultants that
developed a high-quality set of physical
resources that supported children who
had been stilled by lockdown in returning
to their thinking, moving, creative selves.
Here, I share both the project's development and schools’ accounts of its
impact on children emerging
from lockdown.
• A longitudinal co-design research project
that has emerged from the initial
pandemic response that aims to develop
a rigorous concept of design relevant
to schooled literacies practices. Simultaneously, the project aims to remake
established university-school relations
to better reflect the equal but different
forms of expertise collaborators bring
to such partnerships.
For both projects, I highlight the essential role of conversation in professional
development, the critical place of
multidirectional knowledge flows to
projects' success and personal growth,
and the inevitable challenges in renegotiating well-established positionings of
teachers and academics. Drawing on 20

11:10 - 11:55
Diamond Room
Research Presentation
Chair Clare Dowdall
UKLA Awards:
Student Research Awards

Fiona Scott, University of Sheffield,
Sheffield, United Kingdom
Supervisor: Jackie Marsh,
University of Sheffield
This paper presents some key findings
from Scott’s (2018) PhD thesis, which is
the basis of a forthcoming book. It tackles
questions about inequalities in relation to
child and family digital literacy practices:
how do these practices differ across socioeconomic lines; how do we frame such
broad differences whilst still acknowledging unique family practices; and what
are the implications for children’s broader
experiences and outcomes? Within the
study of children’s digital media engagement, inequalities have often been
framed around access (the so-called
‘digital divide’, Prinsloo, 2005). Less
attention has been paid to the ways in
which digital technologies are encountered
and taken up differently in diverse social
and cultural contexts. A central tension
is the need to make sense of difference
across broad lines (e.g. socioeconomic),
whilst still acknowledging that every child
and family is unique and that children are
capable of invention and improvisation.
There is also a need to avoid deficit framings (Whitty & Rowsell, 2019). Drawing
on a longitudinal, ethnographic study,
the paper presents case studies of six
preschoolers and their families. These
cases demonstrate how family literacy
practices are entangled with a complex
range of social and cultural factors. The
term ‘family media habitus’ is proposed
to describe how families participate in
embodied ways of thinking and being in
relation to certain media texts. Foregrounding socioeconomic differences,
the paper presents findings on broad
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socioeconomic differences in the digital
literacy practices of families in the UK.
Some broader implications of these
differences are explored.
RESEARCH PRIZE 2022:
“A bit like sex education” Media literacy education and
primary school children: mothers’
understanding, attitudes,
and expectations
Elizabeth Jennings,
University of Nottingham
Supervisor: Susan Jones,
University of Nottingham
Media literacy education from a young
age has been recognised as a way of
enabling people to engage with and
become critical of various forms of media.
However, at present, media literacy does
not explicitly feature in the primary
school curriculum in England, so it may
fall to parents to introduce young
children to these concepts. The role
parents take in their young children’s
media literacy education has not been
adequately examined, nor have the
opinions of parents regarding any potential future inclusion of media literacy
in the curriculum. In this presentation I
will share findings from my undergraduate
dissertation study, where I conducted 5
semi-structured interviews with mothers
of children aged 3-10. Themes emerging
from discussion demonstrate how in
these case studies the mothers’ understanding of media literacy was largely
linked to anxieties regarding their
children’s media engagement. While the
parents saw themselves as key in their
child’s navigation of various forms of
media in the home, there was an expectation that media literacy education
should be a shared responsibility with
the school. During the COVID-19 pandemic, mothers may have been faced
with intrinsically emotional decisions
about their children’s media engagement.
Future examinations of the inclusion of
media literacy in the primary curriculum
should include parent voice: it has been
shown to be an emotive topic and the
current role parents take in their children’s
media literacy education varies
between families.

H4

11:10 - 11:55
Drummond Room
Research Presentation
Family Literacies during the
COVID-19 Lockdowns: Semiotic
Assemblages and Meaning Making
at Home
Zheng Zhang, Mary Ott, Rachel Heydon,
Lisa Floyd, Susan Ibdah, Hisham Swesi,
Western University, London, Canada;
Le Chen, University of Toronto, Toronto,
Canada; Ghannoum Hanaa, Peace Within
Home, Dubai, UAE; Ayman Massouti, Abu
Dhabi University, Dubai, UAE; Jeff Shen,
Cobomax Academy, London, Canada
When home became the primary place
for children’s learning during the COVID-19
lockdown, a dominant rhetoric emerged
around the globe concerning a literacy
crisis, especially involving learners from
low-income and culturally and linguistically diverse families. Celebrating parents’
strengths and funds of knowledge in
supporting children’s literacy learning, we
used collective biography and included
education professors, graduate students,
and educators who are also parents living
through the pandemic with their children.
Our collective biography focuses on parents as co-researchers in documenting
the myriad forms of literacies that
happened at home during the Phase I
lockdown in the spring and summer of
2020, and at home or in school during
the Phase II lockdown in the fall of
2020. We collectively explored two
questions: What alternative forms of
literacies took place in diverse families

during the pandemic lockdown in Ontario,
Canada? How did literacies happen?
Findings from Phase I data show that a
wide range of semiotic resources intermingled with the physically constraining
spaces into which families were forced
during the COVID-19 lockdown and enabled children’s meaning-making across
modes, media, and languages. Diverse
families’ multimodal, multisensory,
multimedia, and multilingual meaningmaking was produced through dynamic
relationships built between humans and
semiotic resources in particular moments
in the lockdown spaces. Children’s literacy
learning in Phase II, however, was narrowly focused on individual capacities in
reading and writing in the dominant
language of English. The present study
offers suggestions about how to build
on learners’ linguistic, social, cultural,
and semiotic repertoires.
Reading Wars or Reading
Reconciliation?: a critical
examination of robust research
evidence, curriculum policy, and
teachers’ practices for teaching
phonics and reading
Dominic Wyse, Alice Bradbury, IOE,
UCL's Faculty of Education and Society,
London, United Kingdom
Teaching children to read is one of the
most fundamental goals of early years
and primary education worldwide, and
as such has attracted a large amount of
research from a range of academic
disciplines. The aims of this paper are,
a) to provide a new critical examination
of research evidence relevant to effective
teaching of phonics and reading in the
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context of national curricula internationally;
b) to report new empirical findings relating to phonics teaching in England; and
c) examine some implications for policy
and practice. The paper reports new
empirical findings from two sources: 1.
a systematic qualitative meta-synthesis
of 55 experimental trials that included
longitudinal designs; 2. a survey of 2205
teachers. The paper concludes that phonics
and reading teaching in primary schools
in England has changed significantly for
the first time in modern history, and that
compared to other English dominant
regions England represents an outlier.
The most robust research evidence, from
RCTs with longitudinal designs shows
that the approach to phonics and reading
teaching in England is not sufficiently
underpinned by research evidence. It is
recommended that national curriculum
policy is changed and that the locus of
political control over curriculum, pedagogy
and assessment should be re-evaluated.
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Global South knowledge, the government
can make meaningful strides in improving
education and children’s future
opportunities.

Chair David Reedy

When Disruption Isn't Enough:
Learning to Teach with and
Alongside Digital Video

11:10 - 11:55
Topaz Room • Research Presentation

Interrogating the catchphrase
‘culture of reading’: a discursive
and decolonial analysis of its use
over two decades
Claire Biesman-Simons, University of
the Witwatersrand, Johannesburg,
South Africa; Kerryn Dixon, University
of Nottingham, Nottingham,
United Kingdom
South Africa faces an undeniable literacy
crisis (Fleisch 2018). For over 20 years the
South African national government has
repeatedly and unsuccessfully promoted
a culture of reading, a term originating in
the Global North, to overcome this crisis.
The impetus for this research is to trace
shifts and continuities in the government’s
use of the term ‘culture of reading’ and
what this reveals about their understanding of reading and reading instruction.
Drawn from a larger corpus of 331 South
African texts that referenced ‘culture of
reading’ or ‘reading culture’, we analysed
58 texts produced by national government
from 2000-2019. Adopting a decolonial
lens, we conducted a critical discourse
analysis of how a term originating in
Global North discourse functions in an
education system that continues to grapple
with many the inequalities wrought by
previous racial, social and economic injustices. We draw on Thompson’s (1990)
operations of ideology to reveal the
obfuscatory political work this term does.
Our findings reveal a government that
misapprehends what constitutes reading
and what is required for successful reading
instruction in a multilingual Global South
nation. It continues to recycle failed
initiatives and has demonstrated an
unwillingness to subject these efforts to
critical reflection or to delink (Mignolo,
2007) from its dependency on Global
North research and ideologies (NdlovuGatsheni, 2018). It is unclear how without
delinking from Global North thinking,
and drawing on the extensive body of

Sara Kajder, Jamie Hogan,
University of Georgia, Athens, USA
This study presents a second year of data
and investigation into a formative design
project aimed at building reflective and
responsive secondary English teachers
who use self-recorded video in communities of practice to unpack and critically
interrogate their own teaching. Where
previous work within this project (and
shared at UKLA 2021) explored the role
of 360 video in teacher noticing and the
impact of collaborative feedback shared
on video with mentor teachers, this
presentation looks at more complex and
nuanced questions around failure, around
ambitious teaching, and around what it
means to prepare secondary English
teachers in a politically charged southern
U.S. state where discourse on race or
criticality is both unwelcome and subversive. As teachers’ learning follows a
developmental trajectory that is both
incremental and recursive (FeimanNemser, 2001), it follows that analysis
of video artifacts of teaching should be
embedded and scaffolded at multiple
points across a program of teacher education in order for the novice teacher to
iteratively examine their growth over
time and begin to articulate the too-often
invisible process of instructional decisionmaking. This cycle of the study followed
a cohort (n=30) of preservice teachers
who were moving through a year long
instructional placement in middle or
high school (U.S.) English/Language Arts
classrooms, capturing mentoring, criticality,
failure, and unexpected growth. Findings
emphasize the artifactual nature of video,
the tensions around what is captured
and discussed, how remix welcomes
criticality and reflection, and the ways in
which beginning teachers' view subject
English now.
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11:10 - 11:55
Emerald Room • Research Presentation
Chair Janet Douglas-Gardner
“There is no point in learning
Bangla, you need English to get
jobs”: Documenting everyday
literacies of families in an
Urban Slum in Delhi
Simranjeet Kaur, Brock University,
Niagara, Canada; Sunita Singh,
Ambedkar University, Delhi, India
There is an intertwined relationship
between children’s care, their expressions
and adult beliefs and this is contextualized
within the social, cultural, and psychological worlds (Chaudhary, 2013). The
present research documents everyday
literacies of families residing in a migrant
slum in New Delhi and the role it plays
in the schooling of children. It builds on
the understanding that literacy practices
are shaped by social, cultural and historical
factors (Barton & Hamilton, 2000; PurcellGates, 1995; Street, 1984) and the larger
power dynamics in the society. Data were
collected for a period of one and a half
years using qualitative methods i.e.,
interviews and focus group discussions
with different stakeholders of the community (parents, religious teachers, and
children) to elicit a more nuanced
understanding of the dimensions of the
community literacies. While the history
of migration of individual families was
key in understanding how their identities
were shaped, the results of the study
indicated that the everyday life and socialization of families and communities
gave rise to multiple forms of literacy
practices (such as cooking literacy, faith

literacy and tech-literacy) within the
community and also from outside. Such
experiences were the cultural resources
of the community but they seldom found
a space in the mainstream classroom.
With the mother tongue pushed out of
the classroom and the cultural resources
not acknowledged, the children rarely
identified with classroom instruction nor
did the teachers value the funds of
knowledge (Moll et al., 1992)
they possessed.
Using Interactive Fiction to
Stimulate Metalinguistic Talk in
the English Classroom
Samuel Holdstock, Goldsmiths,
University of London, London,
United Kingdom
Forming part of an ongoing PhD Action
Research project, this paper explores the
role that Interactive Fiction (IF) can play
in the English classroom. IF — a digital
form of non-linear narrative writing —
requires readers to make choices that
shape their reading experience. Such
choices can be used to elicit contrasting
opinions from students in a classroom
environment, helping teachers to scaffold discussions. Specifically, this paper
argues that appropriately designed
choices within works of IF can help to
scaffold metalinguistic dialogue. Drawing
upon works of IF designed by the author
and used in the secondary school classroom, this paper uses transcripts of
classroom talk to demonstrate how
teachers might use digital fiction to
develop linguistic expertise amongst
their students.

Keynote 4
12:00 - 13:00
Horton Suite A

4

Researching teaching and
learning literacy in digital times:
Equity, participation and children
Annette Woods, Queensland
University of Technology, Australia

Literacy education cannot be the panacea
for all inequities in society, but literacy is
a basic human right and critical in the
drive toward achieving socially just
education systems. Literacy is a social,
material, and textual practice, and it is
timely to remember that there is no
one ‘best’ literacy program to solve the
real and imagined problems of children’s
literacy learning. However, we do know
that providing access to diverse and
balanced literacy learning and teaching
opportunities, that foreground making
meaning with print and digital texts, is
achievable and should be an expectation
of those in and around schools. In this
presentation, I will draw on a number of
research projects that have been conducted in schools in communities of high
poverty and increasing cultural diversity,
and that demonstrate the power of
researchers, school leaders, teachers,
children and their families and communities working together to ensure all
children have access to quality literacy
education for current times. There will
be a focus on exploring what children
can tell us about their rich literate lives,
and how being interested in this might
interrupt the resilient deficit discourses
that permeate schooling.
13.00
Close of Conference

Viewpoints
• Talk is a means of thinking through ideas as well as a medium of
communication; it is the most important resource for teaching and learning
in and beyond the classroom.

• Bilingual or multilingual learners benefit from being able to use all their
language resources in classroom talk. They also offer a resource for
monolingual children to learn more about language and how it works.

Despite the rich diversity of humankind, certain groups are privileged
in terms of literacy.
The literacy curriculum should:
• reflect diversity
• challenge prejudice and stereotypes

Viewpoints
Viewpoints

• Spoken language is not only the basis of reading and writing but has a
repertoire of its own which deserves equal attention in teaching.

Diversity and Inclusion

• welcome difference

• highlight shared values across cultures and

Spelling

• work collaboratively with parents and communities.

The UKLA is reviewing its own position as an inclusive Association. The Association
• Interventions to support bi/multilingual learners to build their confidence Children learn to spell through reading, writing and talking recognises that human beings are diverse creations, yet that certain voices have
about words.
and competence in English contribute towards all children learning effective
tended to be privileged in the research and pedagogic discourses around literacy.
ways of communicating.
In seeking to begin to redress this imbalance, we are asking questions such as:
• Spelling is best learned when children are encouraged to take an active
• What does UKLA offer educationalists and academics from historically
• The characteristics of effective classroom talk should be understood and
interest in words and their meaning.
under-represented and minority identity groups? For example, black and
used by teachers in their own talk as well as planned for pupils to acquire
minority ethnic groups, disabled people, members of LGBT communities.
• Effective teaching of spelling is embedded across the curriculum, helping
and practise.
children make links between the meaning of words and their spelling.
• What can UKLA committees and members do collectively to recognise the
‘Talk involves as a spontaneous exchange of idea through multiple modes and • Investigation and discussion play a significant role in improving
repercussions of privilege in order to combat racism, ableism, sexism, and
media including, but not exclusively, language’ (Taylor, 2014).
other forms of prejudice?
children’s spelling.
UKLA supports the view that the ability to communicate effectively is fundamental • Learning to be a successful speller takes time and children need to •beWhat processes and actions will make diversity and inclusion central and
to all aspects of human development; the capacity to think and to learn and,
embedded, not an ‘add on’ to all UKLA’s work?
guided to develop a range of strategies.
ultimately to be successful in life, depends upon it. As Halliday puts it: ‘Language
• A supportive environment for spelling will have not only a range of• How might members of UKLA be enabled to become aware of/monitor
is the essential condition of knowing, the process by which experience becomes
individual and structural/ institutional discrimination within the institutions
resources to support language study but a teacher who is keen to explore
knowledge’ (Halliday, 1993: 94). Almost all current thinking about the role of
they work in, in order to combat that discrimination?
language with the class.
language in learning draws on a social constructive approach, primarily on the
social interaction theories of Vygotsky (1978) which focus on meaning making in
The complex history
1 of the English language means that it has an equally complex
cultural contexts. This is, in essence, no different from the processes engaged in
spelling system so that teaching spelling needs to be seen as part of wider language
study. The ‘traditional’ view of teaching spelling is to give lists of words to be
remembered and then tested, but there are difficulties with this approach:
different learners know and recall different words so that there cannot be ‘one
list that suits all’ and learning lists of words does not necessarily transfer to
children’s written work. Developing writers and spellers need to acquire a wide
range of spelling knowledge:

Punctuation

• the relationship between sound and symbol
• letter names and the alphabet
• a growing lexicon of known words

Digital Literacies

(see also Multimodality and Digital Media;
Critical Literacy; Reading; Writing)

Viewpoints

(&$" ***!
*%#')

Viewpoints

Talk is the bedrock of children’s personal, social, cultural, cognitive,
creative and imaginative development.

Viewpoints

Talk for learning

Viewpoints set out UKLA’s position
on key topics including talk, writing,
early reading, diversity and inclusion,
critical literacy, digital literacies, and
spelling, punctuation and grammar.
Each Viewpoint includes a statement
that explains UKLA’s position in relation
to the topic, gives references to relevant
research and other sources, and provides
at least one classroom example.

1

20 FREE resources available at
https://ukla.org/resource_collection/
ukla-viewpoints/

1

Children and young people need to engage confidently, creatively
and critically in a wide range of digital media practices.

Punctuation shows how to read words and sentences on a page. • Communication in everyday life continues to evolve and diversify and often
involves digital media.
• Knowledge of punctuation helps a writer decide how to make their
• Learners bring skills, interests and experiences generated through their
intended meaning clear.
own use of digital media with them to educational settings.
• The ‘rules’ of punctuation are hotly debated.
• New literacy experiences provide opportunities for personal fulfilment,
• Like other aspects of language, punctuation is continually evolving,
creativity and collaboration as well as participation in social, civic, political
especially in digital and social media texts.
and economic life.
• Research has found that skill in using punctuation is supported by teaching
• Confident, creative and critical participation in digital environments involves
which focuses on purpose in writing and its effect on the reader.
using different modes and media, and both on and off-screen activity.

• Digital technologies and digital media are not value free and uses may be
Punctuation reveals the meaning in a piece of writing. It shows the reader how
unsafe - critical literacy is therefore essential.
to read the words and sentences in the text: when to pause, when to make the
voice rise to indicate a question, when to be emphatic. Just as with grammar,
UKLA recognises that literacies in everyday life are diversifying rapidly. They are
knowledge of punctuation is essential so that a writer can decide how to make
increasingly multiple, multimodal, mediated by mobile devices and associated
the intended meaning absolutely clear. Looking carefully at how published authors
with participatory digital literacy practices that include the digital. In recent years
have used punctuation can help young writers to see how they can use different
for example, we have seen new literacy practices emerging around social media,
items to create the effect they want in their own writing.
gaming and other online activities. With this diversification come increased
Despite the importance of punctuation, it is one of the least researched (but
most
opportunities
for children and young people to make and publish online texts,
complained about) aspects of language development in respect of how children
such as video material, given the ease with which digital material can produced,
come to understand it. The ‘rules’ of punctuation have long been a site ofedited, re-mixed, posted and shared online.
controversy, and debates about how and where to punctuate are exacerbated by
its continual evolution as digital and social media texts have influenced its use.
All this adds to the formidable challenge for a young writer of orchestrating all
the complex elements that are needed to make meaning in written language.
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Talk for teaching and learning:
the dialogic classroom
David Reedy and Eve Bearne
Talk for teaching and learning: the dialogic classroom provides all you
need to develop the effective use of talk in educational settings. Dialogic
teaching has been shown to raise standards of attainment. In this
exciting new account, Eve Bearne and David Reedy summarise relevant
research and provide practical examples to illustrate how teachers can
develop their dialogic teaching, bringing talk to the heart of their settings.
The book is divided into useful sections that cover key aspects of talk:
• Planning for both teachers’ and children’s talk to support specific
learning objectives and allow for helpful evaluation.
• The functions, purposes and forms of talk with examples of practice
to show how different types of talk support learning.
• Establishing a supportive talk for learning environment, describing the

ethos of a classroom where
authentic dialogue can take place.
• Teacher talk with examples of how teachers can have authentic and
challenging conversations to move learning forward.
• Teachers and pupils asking questions to clarify thought and
establish understanding.
• Evaluating learning through talk by establishing criteria for
successful learning based on planned and focused conversation.
This important resource includes a practical framework for planning
and examples that can be incorporated easily into everyday practice to
enrich the dialogic learning environment.

Price: £16.00 (members) • £18.00 (non-members) • £14.00 (e-book) £13.00 (e-book members)
ISBN 978 1 910543 88 7 • ISBN EPUB 978 1 910543 89 4 • ISBN MOBI 978 1 910543 90 0 • ISBN PDF 978 1 910543 91 7
ISSN 2042-2229 (print) • ISSN 2050-9049 (online)

The UKLA Ideas in Practice series is available from UKLA, Room 9, VAL, 9 Newarke Street, Leicester LE1 5SN

www.ukla.org
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Writing Matters
University of Exeter, Exeter
23rd - 25th June 2023
Writing matters! Through writing, we can express
our most personal thoughts and feeling, our hopes,
ambitions and fears; through writing, we can capture
our history, reflect on the past, and imagine new
possibilities for the future; through writing, we can
complain, campaign and stir revolution. Writing is
powerful! And with the momentous technological
advances of the 21st century, writing is everywhere.
We write more now than we have ever done, in many
more ways than we have ever done - from standard pen
and paper, through to the raft of digital communications
that are now part of daily life. And the multimodal
opportunities of contemporary technologies have
changed how we can communicate across time and
space, and through creative combinations of text,
hypertext, sound and image. Those we teach are likely
to write more, and in more different ways, than
their grandparents.

So teaching children, young people and adults to
become confident, engaged and independent writers is
empowering them for the future. This conference will
explore research in and teaching of writing - in all its
manifestations and possibilities. We invite you to share
your research and best practice, considering, for example,
the inter-relationships between writing and talk, and
writing and reading; how we make our classrooms and
learning sites communities of writers where imaginations
flourish and arguments are forged; how we enable
learners to feel they are authors, with independence and
agency; the challenges that learners face in becoming
writers; how to foster critical imagination; and the politics
of writing for and from difference as a means to embed
diversity and inclusion. We are interested to learn about
new methodologies for researching writing and to
generate thinking about research in writing priorities
for the future.

