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The President’s Message 
Roger McDonald

Celebrating the impact of 
Reading for Pleasure

It has been a busy time at UKLA, ensuring we continue to advance literacy education and remain the 
first choice for literacy colleagues to access rigorous research, principled support networks, and the 
opportunity to highlight and celebrate practice through our highly acclaimed range of awards. 
 
We started the academic year publicising our annual student and teacher conference. After the successful 
conference focusing on grammar teaching in 2021, our 2022 theme was reading comprehension.   
Through the conference delegates developed their subject knowledge and gained practical strategies and 
lesson ideas to teach comprehension confidently in the classroom. Our UKLA speakers, David Reedy, 
Wayne Tennent and Fiona Mayne led the interactive sessions grounded in UKLA’s view that:  
• Comprehension is not a single mental process. It is a complex combination of component parts  
   which work together to help the reader understand the text.  
• Comprehension results from readers applying strategies that support and deepen understanding.  
• Teachers can draw attention to, and model, the use of these strategies so that young readers can 
   develop the ability to use them independently.  
• Teacher questioning should offer models for questions readers might ask themselves when they  
   read, and young readers’ independent questioning should be encouraged.  
• All kinds of texts – film, picturebooks, poetry, plays, fiction and non-fiction -should form part of the  
   comprehension repertoire. 
 
UKLA sets out its view on a range of important literacy issues, offering a principled, research informed 
view, practical classroom application as well as links to further reading via the UKLA Viewpoints. The 
viewpoints can be accessed here: https://ukla.org/resource_collection/ukla-viewpoints/ 
 
I would encourage colleagues to use the viewpoints as the first point of reference when exploring specific 
literacy issues. We are in the process of reviewing and updating the viewpoints, so if there are other areas 
you would like to hear UKLA’s view on, please don’t hesitate to contact me R.D.McDonald@greenwich.ac.uk 
 
UKLA has an extensive range of awards which celebrate research and practice. I would recommend having 
a look at the UKLA awards and consider nominating colleagues who you know meet the criteria. Details 
can be found here: https://ukla.org/awards/ 
 
We are excited to announce the launch of the UKLA and Open University Reading for Pleasure Quality 
Mark for schools. The RfP quality mark focuses on establishing, embedding and evaluating the impact of 
reading for pleasure within school settings, evidencing how RfP is:  
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1. Promoted in the values and ethos of the school  
2. Engaging for the whole community  
3. Embedded across the curriculum  
4. Established through CPD  
5. Centred in ensuring equality and diversity  
 
There will be three levels to the award, enabling settings, 
which are able to show a long-term commitment to RfP, 
to apply at the level commensurate with the development 
work they have undertaken so far.  

 
The Silver Award recognises schools which have developed RfP with recognisable impact on staff 
knowledge and RfP pedagogy  and children’s recreational reading. 
 
The Gold Award recognises settings which have developed and embedded an RfP culture with 
recognisable impact on staff knowledge and RfP pedagogy, parents’ and children’s recreational reading. 
 
The Platinum Award recognises schools which have developed, embedded and enriched their RfP 
culture and ethos with recognisable impact on staff knowledge, RfP pedagogy, parents’ and children’s 
recreational reading. In addition, Platinum Award schools offer invitational targeted RfP provision for 

those children who are less engaged, and are outward facing, involving the wider community. They also 
have a track record of sustaining RfP which impacts on all children as readers. 
 
The UKLA and Open University RfP Quality Mark is an exciting new venture which gives the opportunity 
for schools to be recognised for their advancement of reading for pleasure. 
 
I’m pleased that UKLA goes from strength to strength which is achieved through your continued support 
and commitment to our mission and values. Hopefully many of you will be attending the international 
conference which is taking place in Exeter from the 23rd to 25th June 2023. I look forward to seeing 
you there.
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Sarah McGeown, Minibook author (with Katherine 
Wilkinson) of Inspiring and sustaining reading for 
pleasure in children and young people: A guide 
for teachers and school leaders. United Kingdom 
Literacy Association. 
 
As an academic researcher who has a keen interest 
in sharing research knowledge and insights with 
teachers, the UKLA Minibook series offers a fantastic 
opportunity to do this. My research focuses on 
understanding what motivates children and young 
people to read (or not) and how teachers can inspire 
and sustain a love of reading among their students. 
I have been carrying out research in this area for 
over 15 years now, using both quantitative and 
qualitative research to explore these issues, and 

more recently have 
started working along-
side children, young 
people, teachers and 
other professionals to 
inform and conduct 
my research. 
 
Back in 2012, I approached the UKLA Minibook 
Series Editor and asked if they would be interested 
in a Minibook which focused on children’s reading 
motivation and engagement. I had been carrying out 
research in primary schools for approximately 8 
years, and was frustrated at the difficulties teachers 
had in accessing quality research to inform and 
support their practice. I thought a Minibook would 

Inspiring and sustaining reading 
for pleasure in children and young people: 
A guide for teachers and school leaders
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be an excellent way to communicate a significant 
body of research concisely, and in a way that was of 
interest and engaging to teachers. This Minibook, 
which was published in 2013, encouraged teachers 
to engage with relevant theory and research and 
consider how this could be applied in their primary 
school classroom. It also focused on understanding 
trends in children’s motivation to read, for example, 
exploring differences associated with gender, age 
and attainment. 

 
In 2019, I asked 
Katherine Wilkinson 
(Head of Research and 
Evaluation at the 
Scottish Book Trust) if 
she’d like to join me 
in writing a second 
Minibook. Katherine 
and I had worked 
together on a number 
of projects and we 
share an interest in 
promoting reading 
for pleasure. We 
decided to write this 

Minibook for teachers and school 
leaders, recognising the important role that school 
leaders also play in implementing and supporting 
reading for pleasure pedagogy. In addition, we 
recognised the need to support those working in 
both primary and secondary school contexts, there-
fore drew upon research relevant for both. This 
second Minibook reflects on the wide range of rich 
and diverse benefits (e.g., academic, social and 
emotional) that come from reading books, before 
discussing how teachers can embed different re-
search-informed principles (access, choice, social, 
time, relevance, success and identity) into their 
classroom practice to support reading for pleasure.  
It offers practical strategies alongside case studies 
from schools. We also decided to integrate children 
and young people’s voices into this Minibook, with 
quotes from interviews conducted as part of our 
previous research, in addition to photos we received 
from primary and secondary schools. These sit 
alongside research from a wide range of sources, 
from meta-analytic reviews through to qualitative 
research studies, as we believe that all types of 
research have an important role to play in shaping 
our understanding of how to inspire and sustain a 
love of reading among children and young people.  
 
 
 

Overall, my experience of writing both Minibooks 
was very enjoyable, but also very challenging. I was 
fortunate with both to have expert reviewers and 
an Editor to steer me (and Katherine) through the 
process, and I am very grateful to their expertise 
for both. As an academic, it is hard to not to write 
‘like an academic’ and yet this is something that the 
Minibooks require, and which I am increasingly 
being asked to do! It is a skill that I genuinely want to 
improve and I do hope that both Minibooks offer 
teachers depth of research knowledge, alongside 
guidance to embed this research knowledge into 
their practice.   
   
 

Sarah McGeown 
(right) and 

Katherine 
Wilkinson (left) 

at the Annual 
UKLA Conference, 

Birmingham, 
2022. 

 
 
 
Biography:  
Sarah McGeown is a Senior Lecturer in Moray House 
School of Education and Sport at the University of 
Edinburgh. Her research focuses on understanding 
and enhancing children and young people's literacy 
experiences and outcomes, using mixed methods 
research, research-practice partnerships and partic-
ipatory approaches. 
 
Sarah leads the University of Edinburgh Literacy 
Lab: http://blogs.ed.ac.uk/literacylab/ and currently 
is a Convenor of the UKLA Special Interest Group: 
Participatory Approaches in Literacy Research. You 
can learn more about this SIG here: 
https://ukla.org/sigs-networks/ 
 
References:  
McGeown, S., & Wilkinson, K. (2021). Inspiring 
and sustaining reading for pleasure in children 
and young people: A guide for teachers and school 
leaders. United Kingdom Literacy Association. 
McGeown, S. P.  (2013). 
 
Reading motivation and engagement in the pri-
mary school classroom: A handbook for teachers.  
United Kingdom Literacy Association Minibook.

http://blogs.ed.ac.uk/literacylab/
https://ukla.org/sigs-networks/
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‘Our Class Loves This Book’ Award  
Caroline Hadley and Sian Huntz, the 2022 winners of the award from Henley Green Primary 
School, Coventry. 
 
It is tremendously encouraging for any teacher to hear the words, ‘Please could you share this book 
with the class; I really recommend it!’ These were the words which Year 5 were sharing in abundance, 
this time last year. The reason: Owen and the Soldier by Lisa Thompson and published by 
Barrington Stoke.  
 
Post Covid, each year group were tasked with ensuring all 
children had the tools to enable them to be resilient learners. 
Therefore we selected the UKLA shortlisted book as not only a 
transitional book for the children moving from Year 4 to Year 5, 
but as a book which would enable them to understand the 
emotions of love, loss and remembrance. The results were 
phenomenal. Running in parallel to this was the UKLA’s ‘Our 
Class Loves This Book’ award opportunity. As long-standing 
members of this prestigious association and from the cross- 
curricular work the children were already producing, it was 
an obvious choice to apply. 
 
Having worked together for a year already, Siân and I knew 
exactly what our strengths were in all areas of the curriculum. 
This led us to the planning phase for the work on Owen and 
the Soldier, which was both intense and rewarding. We wanted 
to give our children the best cross curricular experiences with 
an emphasis on the children making all round accelerated 
progress. This was even more pertinent than ever in our post 
Covid classrooms. Many of the children were lacking the 
exposure to books in general due to previous restrictions. 
This marvellous book opened up so many possibilities. 
 
We paid particular attention to the book’s powerful themes, its 
links with natural artwork, understanding of WW1 and its far-
reaching consequences as well as exploring the meaning of 
remembrance. We were even joined by an artist in residence 
who designed and delivered lessons on the creation of felt 
banners depicting the soldier from the book as he was in the 
memorial garden and an action shot of him during WW1. 
 
‘Our Class Loves This Book’ award process is an incredibly 
dynamic way of deconstructing a high-quality, challenging text 
in a non-threatening way. From a child’s perspective, it is all 
encompassing and truly shows what life as a Primary age pupil 
is and should be. 
 
Caroline Hadley 
 

 
Right: Caroline Hadley 

and Sian Huntz.



Teaching Spelling 6-11: 
designing effective learning in English 
and across the curriculum 
by Kirstie Hewett 

 
I have always been really passionate about teaching English in the primary school. As a class teacher, I 
loved finding and sharing new books with children, either as a class read aloud, a personal recommenda-
tion of something I thought they might enjoy, or as a way of exploring fantastic plots and great language 
to give us ideas for our own writing. Of course, these aspects of my teaching took time to plan and imple-
ment effectively but the children’s responses and the progress they made were always worth it. Teaching 
spelling was different. I don’t ever recall seeing any good examples of how spelling might be taught in the 
primary classroom, and although teachers sometimes discussed activities that the children might do in a 
spelling lesson, I didn’t ever really get a sense of what an effective pedagogy for teaching spelling might 
look like. I spoke to English Subject Leads in different schools and staff from the local authority’s advisory 
service, but the answers were always brief and somewhat vague, and I just couldn’t get to the heart of 
what high quality teaching and provision for spelling looked like.   
 
After 20 years of working in primary schools, I took up a post working in Initial Teacher Education, focus-
ing mainly on the teaching of Primary English. With direct access to a much wider range of research and 
theory, I decided my first job would be to go and find the book that would give me the answers. I 
couldn’t. There were a number of interesting texts and journal articles which revealed many interesting 
things but no single, clear and accessible source that would tell me what really mattered in the teaching 
and learning of spelling so I decided to write it myself. Spelling is such a crucial skill for children. It is a 

key component of writing fluency and research shows 
that children who develop a range of cognitive strate-
gies for learning how to spell words with accuracy 
and for tackling unknown words when drafting write 
texts that are longer and of higher quality than those 
who don’t. 
 
My minibook aims to give teachers the knowledge 
and understanding they need to be able to invest 
precious curriculum time in spelling with confi-
dence, identifying which contexts and activities en-
able children to develop their own knowledge and 
understanding of words and patterns in a mean-
ingful and enjoyable way. I hope it supports 
teachers to approach spelling with the same con-
fidence and passion that they do across the rest 
of the English curriculum.  
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Beginning the journey to 

diversifying your curriculum 
by Aaishah Rauf 
 
‘Diversifying’ the curriculum has never been an agenda for me. In fact the word ‘diversity’ in itself has 
become problematic, often hijacked by the media to criticise ‘wokeness’ or as another factor in the 
ongoing culture wars. I simply have a personal investment in this sort of work in schools, and especially 
within my subject of English at secondary level. I never saw myself in the texts I studied in English at 
school, all the way up to A Level Literature. I only learned about postcoloniality and Empire at university. 
This is a dire indictment of our education system and there is still so much work to be done.  
 
The events of 2020, the death of George Floyd and resurgence of BLM, made a lot of schools and educators 
sit up and take notice (many had been doing this already). But my journey to diversifying the English 
curriculum began when I started my teacher training. I have always been hyper aware of my identity as 
an Asian English teacher - still rare in what is an overwhelmingly white profession and predominantly 
white subject, canonically speaking.  
 
I’ve always endeavoured to expose my students to as many texts as possible, and where I haven’t been able 
to change the text itself (the GCSE syllabus is the main bugbear here) I’ve taught it in a way that encourages 
students to ask critical questions of it. Of Mice and Men for example remains on our scheme of work and 
whilst I’m not in a position to remove it, I taught my students about the history of the N-word before reading 
it, we asked if it was still relevant to read, we explored the issue of a white writer voicing Crooks’ experience 
and compared this to modern examples of cultural appropriation in Hollywood, to bring the debate up-
to-date. There are ways to teach these texts and ‘decolonising’ the curriculum (another term that has been 
twisted by the media and government) doesn’t mean doing away with Shakespeare or Dickens. It means 
asking more critical questions of their works - where are the gaps? How are certain voices othered? Why? 
Where does the Empire fit into the historical context? You’d be amazed how often it does. 
 
I’m also very aware of the specific demographic of my school setting 
- a high proportion of Yemeni Arabic students - which has made 
me read widely, research and seek out writers and voices from this 
background to showcase to my classes so all students feel seen. 
 
If you’re starting to take a critical look at your curriculum, and you 
have the autonomy to make changes to the texts you teach, then 
research and read widely to make those changes count. But like-
wise, if you can’t renew whole schemes, I still urge you to read 
widely, see where the gaps are in your existing schemes of work 
and your library, draw connections to diverse voices in the texts 
you already teach and serve your unique school community.  
 
Aaishah Rauf



Teaching Spelling 6-11: 
designing effective learning in English 

and across the curriculum   
Kirstie Hewett

Addressing a topic of current interest the authors show 
how reading for pleasure provides children and adoles-
cents with a diverse range of positive experiences and 
outcomes. Book reading develops language and literacy 
skills, general knowledge, and can improve students’ 
understanding of themselves and others. Reading books 
also provides a time for students to relax, laugh, pursue 
their interests and spend time with fictional friends. 
 
Books can offer children and adolescents rich and diverse 
experiences, and improve their educational outcomes, 

but only when students are 
choosing to read and engaged with the books they 
are reading. Understanding students’ reading motivation 
and engagement is key to achieving this. 
 
With a clear focus on practical, engaging ways to implement 
research-informed principles in a variety of settings and 
contexts, this Minibook is essential reading for teachers 
and school leaders to help all primary and secondary 
school students develop and sustain a love of reading.

UKLA  M I N I B O O K S  F E A T U R E D  I N  T H I S  I S S U E

Teaching children to spell accurately makes such a 
difference to their writing. When able to communicate 
ideas with ease, their confidence as writers flourishes. 
Becoming increasingly proficient in spelling encourages 
pupils to make adventurous word choices and create 
progressively extended texts. The study of words and 
how they are formed is an exciting business, encouraging 
curiosity and pattern-spotting. It offers many opportunities 
for creative and collaborative thinking, and for pupils to  
explore metacognitive strategies as they discover how to   
memorise tricky parts of words. 
 

This Minibook draws on theory 
and research to give a valuable 
guide to effective classroom provision for the learning 
and teaching of spelling. It offers the classroom teacher 
clear principles for designing the spelling curriculum 
and describes practical activities for use in the classroom. 
It will also be helpful for English subject leads who wish 
to create effective policy and practice in this aspect of 
the curriculum. There is guidance on what knowledge 
pupils need to develop in order to build a secure under-
standing of how words are put together, and on ways to 
support the transfer of learning from spelling lessons to 
independent writing.

Price: £9.00 (members) • £10.00 (non-members) • £7.00 (e-book)

Price: £10.00 (members) • £11.00 (non-members) • £9.00 (e-book)

Inspiring and sustaining 
reading for pleasure in children 
and young people: A guide for 
teachers and school leaders   

Sarah McGeown (University of Edinburgh) 
and Katherine Wilkinson (Scottish Book Trust)
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 Desert Island Books 
 
Lesley Parr’s Desert Island Books 
 
When I was asked to choose five of my favourite children’s books for this blog, 
I knew it would be quite a tricky task. So, I’ve gone for the option of variety. 
I hope you find a new gem here… 

 
The Colour of the Sun by David Almond  
Okay, so I almost chose the wonder that is Skellig, but thought maybe…just 
maybe…this one is less well known. It tells of a young boy called Davie over the 
course of one summer day as he walks up to the hills above his Tyneside town. 
Reading it, I was both in Almond’s Felling and my Cwmafan at the same time. I 
was a child again. I saw my own village in this story – the streets and the fields 
and the people – because the working-class experience is a shared experience. 
Places differ, people are the same. For me, this story feels like home. 
 
How to Bee by Bren MacDibble  
Voice! Voice! Voice! I adore Peony – the main character in this dystopian tale 
of a world where bees are so rare, children in poor communities have to climb 
trees to tickle pollen onto feather dusters. It’s a gorgeously written, engaging, 

warm story yet pulls no punches when it comes to loss and difficult family relationships. 
There is reference to domestic abuse, but MacDibble handles this so well in a way that’s appropriate for 
her middle grade readership. I haven’t read many books set in Australia, so that added an extra dimension. 
It’s a book I recommend at every opportunity.  
 
The Climbers by Keith Gray  
Once, during an author visit, I told the children there’s no such thing as a perfect 
book. The very next day I read this and discovered I was wrong. A simple plot, 
beautifully told, with superb characterisation, The Climbers punches far above its 
apparent weight. It’s the story of rivals who compete to climb trees in their local 
park. The teen relationships are exceptionally well drawn and I’m in awe of how 
much there is in such a short book.  
 
What If, Pig? by Linzie Hunter  
A charmingly written and illustrated picture book in which Pig is nervous and worries about everything. 
He wants to throw a party but then his anxiety kicks in and he can’t stop focussing on all the what ifs 
which lead him down a negative path. Enter Mouse! Who, along with Pig’s other friends, explain that he is 
not alone and we all have fears and insecurities. A wonderful, gentle (and very funny) book which will 
help children – and adults – understand their feelings just a little bit more… 
 
The Super Miraculous Journey of Freddie Yates by Jenny Pearson  
All the best humour has pathos and I laughed so many times and cried buckets at 
this brilliant story. Freddie and his loyal friends go on a hilarious road trip to Wales 
in search of Freddie’s biological father. Of course, nothing goes to plan and the boys 
have to overcome many obstacles and tests of their friendship. The onion-eating 
competition in the town of Barry is a particular highlight for me and Freddie’s real 
dad – the one who brought him up – might just be my favourite fictional father 
of all time. Pearson really understands what makes children tick – 
an exceptional book!
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